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General Information
1. General Information Table

GENERAL INFORMATION

1 The contact person for Charter School is: Nadia ShaigCEQ.

1 The contact address for Charter School is: 3580 Wilshire Blvd., Suite 1130
Los Angeles, CA 90010

i The contact phone number fBharter School is: 323291-1211




9 The current address of the Charter School is:
o (Please note: As <cha
allocation of Proposition 39 facilities are determined 6501 Laurel Canyon BlvdNorth
an annual basi s, a c¢har Hollywood, CA 91606
Proposition 39 facilities is subject to change
subsequent school years.)

1 This location is in LAUSD Board District: 6

1 This location is in LAUSD Local District: North East

1 The grade configuration off@arter School is: Transitional Kindergarten

through &' grade

1 The number of students in the first year will be: 390

{1 The grade level(s) of the students in the first year Transitional Kindergarten
be: through & grade

T Charter Sc hofiest ddsof isstructiord ic

2021-2022 is: August17, 2021

1 The enrollment capacity is:

490 students

1 The type of instructional calendar (e.qg., traditional/ye
round, single track/muklirack, extended day/year) wi 177 days traditional calendar
be:

1 The bell schedule for Charter School will be: 8:10 AM to 2:45 PM
1 The term of this Charter for Middle and High 6
performing schools:
Community Need for Charter School
2 . School 6s Performance over Current Charter Te

ISANA Palmati Academy is currently seeking its third renewal and enteringOitsyear of

successful operation in the North Hollywood Communi@y. or around July 23, 2018, ISANA

amended its Articles of Incorporation to change the name of the organitatioam fA Cel er i
Educati onal Groupo to | SANA, and | SANA and tl
amend this charter to r eBakedontourtehoed ofoperfgrenancez at i o
ISANA Palmati Academy has and will continue to meet theds of the community it serves. In

the Fall of 2@1, ISANA PalmatiAcademy opened its doors &1 students from théNorth

Hollywood Community. ISANA soon gained a reputation for having a quality instructional
program. As this reputation spread througtibe community through word of mouth and effective
recruiting, our student population continued to grow. Byféilleof 2020, our student population

had grown t874.

2a) Academic Performance Data
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Charterschoolsii t h e

Atrackso for renewal as a r es.!
i_n. (Se&Chartdt BchogliPérformaneeCategory Data
Ahi gho track have exhibited the h
have a presumption of renewal. Und&tucation Code section 47607(c)(2)(A)e chartering
not deny renewal 0 fdileaaveged on t

aut hority

ishall

apply for two of the three years immediately preceding the renewal decision:

Criterion 1:

The charter school has received the two highest performance levels schoolwide on

all the state indicators included in the Dashboard for which it recearésmance

levels.

Criterion 2:

For all measurements of academic performance, the charter school has received

performance levels schoolwide that are the same or higher than the state average
and, for a majority of subgroups performing statewide belmstate average in
each respective year, received performance levels that are higher than the state

average.

ISANA Palmati Academy meets Criterion 2 by wide marginsISANA Palmati Academy
outperformed the state average schoolwide on all academic ordigatooth 2018 and 2019 by

wi de

mar gi ns,

and al

[ of Pal mati 6s numeri cal

Socioeconomically Disadvantaged, and Hispanic) outperformed their respective state averages on
all academic indicators in both 2018482019 by wide margins:

20191 ELA | e rrom Stsngars | imnes o S | MARGIN
Schoolwide +30.9 -2.5
English Learners +15.7 -45.1
Hispanic +26.5 -26.6
Socio/Disadv +27.7 -30.1
20101 Math | b s | pomares o S| MARGIN
Schoolwide +22.6 -33.5
English Learners +4.3 -68.6
Hispanic +18.1 -62.2
Socio/Disadv +19.7 -63.7
20181 ELA | 5 rvomtancs | Dimance rrom Snins | MARGIN
Schoolwide +12.9 -6
English Learners -10.9 -47.1
Hispanic +9.5 -31.3
Socio/Disadv +8.2 -34.7
|  2018i Math | PALMATI | STATEAVG. | MARGIN |
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Distance From Standard | Distance From Standard
Schoolwide +2.7 -36.4
English Learners -17 -69.9
Hispanic -1 -65.8
Socio/Disadv -4.2 -67.4

(Datain tables abovérom the California School Dashboard.)

The renewal term for charters in the (Bdhigho
Code, 8§ 47607(c)(2)(F).FFurther, undeEducation Code section 47607(c)(2)(PrImati is only
required to update the charter to include a reasonably comprehensive description of any new
requirement of charter schools enacted into law after theeclvaas last renewed and as necessary

to reflect the current program offered by Palmati.

2b) Success of the key features of the educational program
The abovementioned succesasgeflected in the Dashboaran be attributed to theffective
implementaion of the key features of the educational program

1 Principles of Learning (POLs)nd Growth MindsetPrinciples of Learning are research
based approaches to learning developed by Lauren Resnick. It is the firm belief that
intelligence is not fixed and mate, but rather learned through building habits of mind.
Smart is not something yare it is something yowo. Under these 9 Principles of
Learning, teachers create a learning environment that fosters the habits @fimthis
environment, students aselfmanaging their own learning, thinking about their
thinking, recognizing their own accomplishments and growth, and holding each other
accountable. Teachers embed these principles in their teaching and have students reflect
on it as well. The 9 Princifes of Learning supports all student groups served by the
school by encouraging students to set goals based on where they are and where they want
to go, and giving them the tools to meet those goals and be successful school and in life.
In particular, thisan be seethrough the teaching @rowth Mindset andhroughii Da t a
Chatso as students set goals for themsel ve

1 Project Based Learning (PBL): Through Project Based Learning students learn how to
conduct research based on inquiry questions and learn to use problem solving skills to
find answers to question®@ne example of this ihe Dream Projectyherestudents tke
a United Nations Millennium Development Goal and delve into its causes, effects and
what actions can be taken to remediate th8tadents partake in learning activities to
help them gain an awareness of global issues and how to tackle them. PedoFasisc
are another way that Project Based Learning can be seen in the school. Classes take on
real world situations, such as planting a garden, developing a theme park or trying to
determine how much of the citywosk budget wi
backwards to find a solution through the completion of numerous t&kdents work in
cooperative learning teams supporting each other and their individual needs. Project
BasedLearning supportdsdentgroups because it allows for students toegate and
implement their own ideas, and work on tasks at their own pace in a collaborative fashion
to support language development. Tasks are differentiated to supptrtiafitgroups.
Teaches facilitate student learning using differentiated stragsgtargeted specific

12
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instruction, and the development of contspécific and academic languagks a result,
in the ELA CAASPP for the past few yeaise treain which the hghest percentage of
ourstudents (schoolwide and student growgesjed fAboveStandar dwas
Research/Inquiry, followed by Realing. We attribute the strength of studentsn
Reseach/Inquiry to ourconsistent use dfrojed Based Leaning from Kindergarten
through 8" grade, during which time students ergedin Reseach and Inquiry on a
regular basis.

Culturally Relevant and Responsive Pedagogy (CRRE): The cultures from which our
students come are valued assets that are discussed, understood, and respected in the
classrooms and used to enhance student learning. ISANA teachers incorporate culturally
resmnsive teaching and | earning to tap into
Teachers plan lessons keeping in mind student demograplaicexample, utilizing

Spanish cognates in order to draw closer lingaainections or using literature that

reflects the African American experience. Teachers embed culturally relevant support

and awareness for atudentgroupsbothby focusing on characteristics of the group and
bringing in examples adther groups.

Visual andPerforming Art§VAPA) Program: All ISANA students participate in a robust
Visual andPerforming Arts program, which includes dancing, singing, and acting.
Physical activityas well as the Visual and Performing Arts Content Standa&idsy learn

the dances and styles from arouhd world as they put on productions throughout the
year for parents and the communi§tudents learn firghand the rigors and joys of
practice leading to a recital before an audience from Performing Arts teachers who are
highly skilled in their respdive disciplinesThe VAPAprogram aligns with classroom
instruction through its intersection with the specific Pregased Learning (PBL) units

of the grade levelcademics, thereforéhrough the teaching dtfie Arts as part of

Project Based Learnjrare woven into the fabric of shamd culminating task

preparation. Teachers encourage students to explore not only the performance aspect of
the production, but also how the themes within the storyline have shaped society.

The Expanded )LRragramfeatuiged for fiskn¥viation andeffectiveness

in LACOEGsSs fAnew pr ogr &0ns avalabke toallg3ANA pl at f or m
studentsThe ISANA Expanded Learning program is comprised of conscious, well
trained, dedicated individuals. The EXL program maximizes opportunities to embed
technology into all aspects of programming to ensure that students are adequately
prepared to succeed irdgital world. The EXL Department is committed to fostering
internal and external collaborations to provide students with access to professionals,
organizations and experiences that broaden their horizons and inspire future aspirations.
EXL Pr o gre @mirentcare Homework Assistance, Academic Enrichment,
Social Enrichment, Physical & Health Enrichment, Literacy, STEM, and Career
Development. In addition to providing a safe and supportive environment for homework
completion, the EXL Program ahg itself to day school pacing guides and common core
standards to offer an extension to day school instruction that is collaborative and
engaging. During Social Enrichment students are exposed to programs such as
Kidsmartz, Netsmartz, Every Monday MatieEcrabble, Clever Crazesrtual field

trips, and a variety of ISANA created social emotional activities designed to facilitate

13



healthysociatemotionaldevelopment. The implementation of programs such as Speed
Stacks, US Soccer Foundation, BOK Kided CATCH curriculum ensure that students
receive a rigorous and structured physical and health enrichment experience. In addition
to the core components, studepdrticipate intrimester projects such #se EXL

Reader 6s Theat er kKyboog clubsthat calmirsate mia €wlenb f  we e
created and produced performance, Fun Friday Science Club, a series of weekly science
experiments which culminates in a school wide Science Showcase for each grade level,
and Futuri sti c Fegeiaddaaraersexploratiorsverkshapswhielf c ol |
culminates with a student success showcaseough partnerships with The National

Center for Missing and Exploited Children, LACOE Expanded Learning unit, Reebok,

Girl Scouts, Every Monday Matters, US Soccertidation, Clever Crazes and Scrabble,
students are provided with access to a variety of enrichment programs that complement
their academic, social, and emotional development.

Socicemotional focus: A major focus is the seeimotional wellness of its stadts.

ISANA establishes a positive school culture and effective discipline practices consistent
with the Districtobds Discipline Foundati on
expectations and training staff (both certificated and classifie@dpins such akove

and Logic,Traumalnformed Instruction, D&scalation StrategieBeace Tree, PBIS,

CoST (Coordination of Services Tean@rowth Mindset, Emotional Intelligencand

other interventions that maintain a positive school culture. Staff uses what they have
learned through ongoing professional development to serve as role models and maintain
positive relationshipwith studentand familiesWe have undergone and given

professional development to staff, students, and famili€awth Mindset andhe Love

and Logic approach to positive discipline, a philosophy of raising and teaching children,
which allows them to grow through their mistakes and live with the consesgiehtheir
choices. Training focuses on skills such as neutralizing student arguments, delayed
conseqguences, empathy, the recovery process, developing positive teacher/student
relationships setting limits with enforceable statements, using choices emppawer
struggles, quick and easy preventative interventions, and guiding students to own and
solve their problems. Further, the Pupil Services Tparterswith Principals to provide

staff with Love and Logic: Adults Supporting Youth with Challengiras® (Trauma

Informed Carejraining. This curriculum included modules suchAssachment

Relationships are the Foundation, Dealing with Defiance and Other Difficult Behavior,
Nothing Works Without Sincere Empathy, Setting Limits While Minimizing Power
Struggles, Supporting Learning and Achievement at School, and Empowering Them
Toward Success in Life. Additionally, the Pupil Services Department has developed the
ISANA Mental Health and Wellnegsirriculum, and has al so purchase
St e p 0-emotiondl laarning curriculunThrough a series of classroom and school

wide gudance less@and activities for students, families, and staff, we seek to
strengthen the soct@imotional competence of all stakeholders, giving them access to
health and wellness tool to gain a sense ofestfiem and setfonfidence; the ability to
identify, express and regulate emotions; the ability to set and adpa® recognition

of onebés creatives skills; the ability to
show empathy for others; and the ability to create and maintain sajis&ationships.

Sever al metrics from the California Dashbo
focus
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o Its current chronic absenteeisma t i grgenoo fr eff pereeatage of 8.3%
thatnot onlydeclinedfrom the year before by 0.7%, but alstalf that of the
state average (10.1%YVe are particularly proud thall four of our student
groupsar e i n the fAgreeno rating, which is
some groups in red, some in orange, andesargellow.

o Pal mat i 06 sr astues pem stiloen Ca l blue,oor nai nad Deats hOb. 02a%
lower than the state, which is at 3.4%.

1 Coordination of Services Team (Cod3 thelearning support umbrella structure that
brings together all support service providers at a school site. It considtsaoh @f
school staff members that meets on a regular (weeklyweekly) basis to provide a
systematic, preventative approach talstut intervention. This process allows staff to:
discuss student concerns (behavioral, social, learning, attendance, welfare) before they
escalate; recommend tief2linterventions prior to involving parents; provide support for
classroom teachers; and uégyly monitor student response to interventions.

1 Use of Technology: One of our greatest successes is the use and implementation of
technology into our curriculumlISANA PalmatiAcademy currently owns25 laptops
for student usén schoo] as well as 37&hromebooks for student use in distance
learning, meaning every student has access to their own laptop in school and at
home. Teachers plan lessons that integrate technology with student prdjectently,
teachers and students use Windows laptog<Cimomebooks in either Google
Classroom or SeeSaw LMS. Zoom video conferencing is utilized for live virtual
classrooms. To better facilitate distance learning, teachers are equipped with current
generation Zn-1 laptops with a buiin stylus as well adrawing tablets and wireless
headsets. Teachers collaborate via Microsoft Teams as well as the ISANA Sharepoint
Intranet. Students access a majority of their learning applications securely through Clever
SSO. Students use ST Math, iReady, Amplify ScieBoenmonLit, ReadWorks, G Suite
for Education, Office 365 among others. Students also use their Chromebooks for
practice and online assessments. As necessary, students are provided a CIPA compliant
hotspot to facilitate Internet access. Additionally, evéagsroom is equipped with a
high definition document camera and projector for instructionall8#eNA also uses
PowerSchool as our student information systdim:ough PowerSchool, parents log into
t hei r gradebodladtdo st hei r convenience to monitor 8
meals, and academic progress. We will continue to develop our stietgated,
inclusive technology program to improve learning outcomes by incorporating beneficial
digital technology tgrepare our students for the future. We will integrate technology
such as live streaming media, dedicated technology lab, virtual reality, robotics, computer
coding, as well as other learning tools, e.g. immersive reader and voice recognition, to
meet theneeds of our diverse learnensd support our students with disabilities

T Communication and Collaboration: Another success is systems of communication and
collaboration with teachers and parents. Teachers feel supported by each other and work
collaboratiely to increase student achievement, as evidenced by a teacher retention rate
of 93% this year. Teachers meet weekly in gridel teams to analyze and disaggregate
data, use the data to drive instruction, to share successful strategies, and to aapport e
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other. Teachers also communicate with parents on a regular basis regarding the academic
progress of their child. At ISANA we believe in multiple ways and methods of
communication. Conferences, classroom newsletters, emails, texting, and phone calls are
just a few examples of communication methods between teachers and parents.
PowerSchooand communicatioapplicationssuch as ClassTag@lass Dojo School

Messenger, or One Call Naave othetools for communication with parents regarding

their chidren In addition, the administrative team has an egear policy for teachers to
address concerns and to offer support. ISANA will continue to hire credentialed teachers
who have a commitment to and passion for working with students from underserved
communities . | S A-Beat&tadent attendance rate 6¥Qs a testament to a school
environment in which teachers genuinely care about each student and students in turn are
motivated to come to school and learn.

1 Datadriven instruction and a Daté#riven cultureél On a weekly and kinonthly basis,
teachers analyzeReady weekly instruction and/andl-Readyassessment results to
identify student strengths and areas of need. This data is then used to guide lesson
pl anning and design for the next week, or
transparent data conversations are held regularly with students, staff, families and the
Governing Board.

In additionto receivingi bl ued or A gr e e n oofthenCalidoinia Dashb@atde 1 ndi c
ISANA Palmati Academy has alsoreceived t andar d met 0 iomth@al | | oc al
DashboardISANA PalmatiAcademyhas fulfilled and continues to fulfill the mission set forth

in our original charter petitiorto provide a scha where students will thrive in an atmosphere of

high expectations and engaging curriculum with challenging learning activities.

2c) Success of the school 6s educational progr

English Learners Severamet r i cs show successf ul progress o
English Learnersancluding itsmetrics in reclassification rate, /&isk English Learners, and
Long-Term English Learners

V The relasgficaion rate of English Learnerbas geadily increased ead yea over the

current renewal term, and in 20189 its reclassification rate of 49.408arpassedhe
Resi dent Sc®@3789 tked®istNteavaragfd2.8%9, and the state average
(13.8%) (information fromthe Galifornia Department of Educatipn

V The percentage of EngRi sk dedueecalowentherchartet onsi de
term(8.6% in 201516 to 3.9% in 201920). Additionally, the201320 percentage of At
Risk English Learnerat Palmati 8.9%)wasbelowthe LAUSD average (5.5%gs well
as the state average (9.5%\f¢rmation fromC D E Dataquestvebsite Resident School
Median not publicly available at the time of writing).

V The percentage of Engl i-Tsehr nbL eBEanrgnleirssh cl eaasrsni efr
( AL TEL seduceddver thecharter term (7.6% in 20186to 0.90% in 20120).
Additionally, every year of itsod6 charter t
well belowthat of the District (6.2% in 20120) as well as the state (14.7%)
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(information fromC D E BDaaquestvebste, Resident School Median not publicly
available at the time of writing).

The 2019California SchooDas hboar d al so shows how Pal mati 6s
outperforming District and state averagesalracademic indicators by wide margins

V English Larners at Palmati scored 15.7 pow®vestandard in English Language Arts
on the CAASPP, compared to the District average of 62.4 poétwsvstandard and
statewide average of 45.1 poibislowstandard.

V English Learners at Palmati scored 4.3 paattsvestandard in Math on the CAASPP,
compared to the District average of 83.2 pobekwstandard and statewide average of
68.6 pointdbelowstandard.

V 52.9% of English Learners at Palmati are making progress towards English language
proficiency, whichis higher than the District average (45%) and state average (48.3%).

African-American, Latino, and SociBconomically Disadvantaged Studeint$SANA teachers
incorporate culturally responsive teachdi ng an
interests. In addition, teachers practice clear expectations, incorporate a variety of strategies and
techniques to check for understanding, and deliver instruction in a variety of modalities to tailor
learning for different learning styles. Teachers data and assessments, formal and informal, to

target student needs, create flexible grouping, and guide instruction. Teachers have also been
trained in and incorporate Bloomds Taxonomy a
planning and instruatin.

TheHispanicand Socioeconomically Disadvantaged student groups were numerically significant
at Palmati in 2019, and the Dashboard shows they are outperforming District and state averages
on all academic indicators by wide margins:

V Hispanic studentat Palmati scored 26.5 poirdbovestandard in English Language Arts
on the CAASPP, compared to the District average of 32.5 poétwsvstandard and
statewide average of 26.6 poibtslowstandard.

V Socioeconomically Disadvantaged students at Palrmaited 27.8 pointabovestandard
in English Language Artsn the CAASPP, compared to the District averagg3dd
pointsbelowstandard and statewide averag8@fl pointsbelowstandard.

V Hispanic students at Palmati scofi’11 pointsabovestandard irMath on the CAASPP,
compared to the District average6af.3pointsbelowstandard and statewide average of
62.2pointsbelowstandard.

V Socioeconomically Disadvantaged students at Palmati sé@régointsabovestandard
in Math on the CAA®P, compared to the District averagé4f2pointsbelowstandard
and statewide average @3.7pointsbelowstandard.

Students with Disabilities Students with disabilities are provided services according to their IEPs.
Teachers are trained in accommodations and modifications and provide accommodations during
classroom instruction for students as needed and/or reqdinedschool Resource Specialist
Teacher provides a variety of support services such as consulting with classroom teachers,
providing pushin and pullout services, and teateaching with general education teachers.
ISANA has also implemented the learninghis® model in which both students with IEPs and
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general education students receive small group instruction from the Resource Specialist Teacher
on an aseeded basis.

2d) Areas of challenge the school has experienced and how the school has improved@nd/
will improve in such areas

Although our metrics have been strahgingour charter term, we are particularly proud of
metrics in which we have improveder time
1. Chronic Absenteeisn®©ne of these metrics is chronic absenteeism, which improved from
6% in 2018 to 5.3% in 201%We havetakek ey st eps to form a fAcom
around oustudents who are chronically absent

a. Daily phone calls home for every abseiidastead of aecorded message to
notify a family of their childodés absenc
personalized phone call not only informing them that their child is absent, but also
checking in with the family and asking how they are doing, and giving resources
to support, such as information on free health clinics or mbatdth supports.

b. We have formed fAcoll aborative teamso of
including general education and special education teachers, office staff, the
principal, the Studdrand Family Services Coordinator, and the school counselor.

This group meets weekly to discuss challeragegsform action plansand
multiple staff memberstrategicallyreach outo the family for support.

c. We have conducted home visits, and identifiggports families have in the
community that we can partner witth¢ir friends, family, churches, etc).

d. All teachersuse a commonommunication platfornio call or text
parents/ guardians. Parents gave us feed
works well for them to ensure communication.

e. All communication occurs in English and Spanish

2. Our English Language Arts rating in the California dashboard improved from green in
2018 to blue in 2019eflecting growth in '8-8" grade Additionally, schoolwile andn
all statstically significant student groupsurKindergarterthrough 29 gradestudents
scored higher on their iReady Diagnostic #2 assessment in 2019 as complageshtoe
assessment a year priord@18 (see Element 2 for an analysis of iReady as a valid and
verifiable data source).

a. One key initiative that pushed us Afrom
of our certificated Reading Interventionist, along with two classified Academic
Interventionists Alongside teachers, theyeated a targeted leveled literacy
progran based on Fountas and Pinreghsiging of daily guded reading lessons
for half an hour to an howvith all 180 of our kindergarten through*@rade
studens. Tier 1students did this work with their teachers, and Tier 2 students met
with the interventionists. Of the 180 students who participated in this program,

100% of them grew at least two reading Isva just half a year (from August
January).
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b. We purchasedReady for our Kindes8" graders, a computdrased program that
provides a personalized path for each student using online tools and lessons based
upon their areas of need in both ELA and mathematics. We chose iReady after an
extensive comparative analysisdgpilot of programs because it was research
based, had a track record of predicting how well students would score on the
SBAC, and provided the targeted, differentiated assessment and instruction we
were looking for.4iReady allows educators to pinpointe dent sd strengt h
knowledge gaps, monitor student growth, make informed instruction decisions,

and design individualized instruction b

Students who attend ISANARalmati Academyhave an opportunity to be challenged in an
environment where high expectations and academic excellence aregaiable. Students
benefit from a smal/l |, safe school environment
differences prevail. Students who attend ISANA benefit from an emaeahwhere parents and

teachers work in partnership to meet student achievement goals.

Since 2011, ISANA Palmati Academy has increased the achievemenisif siudents. This has

benefited the District in serving theirask students, as many of atudents come from Resident

Schools within LAUSD. Long er m, the District i's benefited
academic excellence and high expectations, as we do not have a high school and many of our
students who culminate in th& §rade matriculatento LAUSD high schools. The students from

ISANA entering LAUSD high schools will be weirepared for high school-& requirements

and college preparatory classes.

Through ISANA, the North Hollywood Community has gained a community partner to educate

their children, hold neighborhood council meetings, and host community events where parents,
students, and staff members volunteer to feed families in need. Many of our parents refer to ISANA

as their Asecond home. 0 Par e hdrsapprection for tieee r da
opportunity to be an active participant 1in th

2e) Sharing ofPromising Practices

As part of its mission and vision, ISANA seeks to empower notitswgudents and families, but

also to empoweall students and families. We see students as a global community, and believe
strongly in the power of collaboration to uplift everyone. For this reason, ISANA offers to share
promising practices of the charter school with other traditional and charter geitdiols serving
similar grade levels. The table below shows ways whichlveadyshare promising practices that

we intend to continue, as well as ways we plastéot sharing promising practices in our new
charter term.

Sharing Promising Practices
Strategies we already employ and will Strategies we plan tart
continue

1 Our website and social media accou 1 Hold professional development
hold several documents that can be sessions to guide school leaders in
use to schools who wish to see
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exemplars, such as our Instructional
Plan, our LCAP, and our Fiscal
Polides and Procedures, among ma
others. These documents are availa
in English and Spanish. We have
several schools that follow us on
social media, and have already
received requests to use these
documents as templates, which we §
happy to oblige.

how to collaboratively envision,
create, and implement these plans.

We think tank with other school
leaders on an adhoc basis.

Work with other school leaders to
create a forum in which bools can
share promising practices, have
collaborative conversations, and lea
on the topic of the forum. Invite both
charter and traditional public schoolg

ISANA leaders have presented best
practices at conferences such as the
California Association oBlack

School Educators, among others.

Work with more ISANA leaders to

present at conferences, and expand
scope of the conferences at which w
present.

Our Expanded Learning Program ha
received national attention, including
being featured inthe 6 s t r
guide for EXL programs, being
featured in LACO
Spotlighto pl atf
to serve on LAUSD and CDE task
forces to assist other programs with
best practices.

Reach out to schools around us with
this information. Addibnally, reach
out to other top performing schools t
find out their best practices and

collaboratively share with schools.

Regularly share updates with LAUSI
Charter School Division staff and
LAUSD Board Members.

Work with LAUSD to form a
collaborativeon best practice sharing

Student Population To Be Served

3. Charter School ds Target Popul ation
ISANA Palmati Academyerves students in gradek 1 8th grade Baseline enrollment in July

2021 will be 390students in kindergarten through eighth grade. Class size will be 25 students in
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grades K through third and 30 students in grades fourth through @ightResident Schodls
medianpercentage of studetns who scored met/exceeds standards on the 20I1BRCRA&S

35.41% in ELAand 28.56% in Math, significantly below the state average (LAUSD Data Set).
Onaverage,98% of the communityodos students qualify |
and299% of students are Limited English Proficient. The comryusipredominantlyLatino

and African American. Most of the children in the community attend the following schools:

Bellingham Elementary, Victory Boulevard Elementary, Coldwater Canyon Elementary, and

Roy Romer Middle School.

4. 5 year enrollmentrollout plan

Enrollment RoHOut Plan
Grade 2021-2022 | 20222023 | 20232024 | 20242025 | 2025-2026 20262027 20272028
K (incl. TK) 60 60 75 80 80 80 80
1 55 55 55 70 75 70 70
2 50 55 50 51 70 65 65
3 50 50 50 50 50 60 60
4 35 50 50 50 50 50 50
5 50 35 50 50 50 45 50
6 40 45 30 40 45 45 40
7 25 40 45 30 40 40 40
8 25 25 35 44 30 35 35
Total 390 415 440 465 490 490 490

Goals and Philosophy

5. Mission and Vision Statement
Mission

The mission oiSANA is to provide a school where students will thrive in an atmosphere of high
expectations and engaging curriculum with challenging learning activities.

Vision

ISANA will be a community of diverse individuals where students will develop their intellectual,
artistic, and physical talents to the highest degree. Our vision will encompass five critical focus
areas that affect the school community:

Academic Excellence
Our academic program will challenge the intellect and maximize the potential of
each studento acquire knowledge, concepts, and skills necessary to become
thinking, productive, responsible citizens. Excellence in academics results in a love
of lifelong learning and supportive, involved community.

21



Mutual Respect
ISANA will foster a culture of mutual respect that builds trust and engages
students in learning.

Qualified Teachers and paraprofessionals
Teachers and paraprofessionals will medestate certification and licensure
requirements

Parental Investment and @munity Involvement
Parents want the best for their children and share in the responsibility and the
process of educating their children. These involved parents will serve as catalysts
to studentsd success.

Respect and Diversity
CPCS will be an inclusiveommunity in which people from differeatltural,
ethnic, racial, and religious backgrounds learn, live, and work harmoniously with
mutual respect, without compromising their beliefs and their identities. We will
champion theause of excellence and equit

6. What it Means to Be an Educated Person in the 21st Century
An educated person in thes2dentury will be one who igarn

o Creative thinker: Creates his/fe@wn solutions/suggestionbringsnew insights to
thetopic, andcanapply priorlearning to newcontexts.

o Engaged learner: Applies a learnstgategy for ajiven learningsituation.

o Constructor of knowledg&mbarks on understanding tasks and learning.

o Flexible thinker: Adapts to neilgearning contexts and tasks by
connectingprganizng, and working previous skills and knowledge into new structures.

o Critical thinker: Approachea task by comparing, refining, and selecting from what he or
sheknows in order to find the best solution to the problem.

o Transfers information: Makes connexts to prior knowledge and determines how the
informaton will be used in the future.

0 Sensemaker: Reorganizes and extrapolates familiar patterns so that they
becomamneaningfulin a new situation.

o College and career readysé& textual evidence to make claims and support personal
opinions, ideas and beliefs while exploring their individual goals to develop targeted
skills that apply to 2%tcentury career paths

o Technologically proficient:With integrated technology across therecculum, build,
creats, collaborate and innovateso that they can tackle any technological challenge.

7. How Learning Best Occurs

| SANAOGs educational program i s based around c
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Our goal at ISANA is tempower ourselves and our students to create a better, more equitable
world. A world that is more innovative, more aware and inclusive, more collaborative, and that
will lead to greater achievement for our students and our society as aivehalerld thais, in a
word, ISANA.

To do this, ISANA will cultivate schools that are intentionally inclusive, diverse, rigorous, and
welcoming spaces, where all scholars are empowered to thrive in an atmosphere of high
expectations and cultural responsiveness asditii be achieved through an engaging

curriculum with challenging learning activitiebhis is particularly important for our target
population, who historically have not seen themselves represented in textbooks or on classroom
walls.

An ISANA educatiorwill develop the whole learner: academically, sociaigotionally,
artistically, and physically. The skills, knowledge, and experiences gained at an ISANA school
will uniquely prepare our scholars to be leaders who impact the world and create permdnent an
transformational change by being:

1 Innovative i They inspire change

1 Socially-Aware i They cultivate inclusive environments

1 Network-Focusedi They foster relationships and collaboration, and

1 Achieversi They produce results.

Our Program Empowers Scholarsto be Innovativei It Inspires Change
We empower ISANA Scholars to become wellinded leaders, critical thinkers, and change
makers who transform our world into a more just and equitable one. To do this:
a. We commit to explicitly building into teaching afehrning:
I. ResearckbasedPrinciples of Learning (POL) and Growth Mindset
. ProjectBased Learning (PBL)
iii. Culturally Relevant and Responsive Education (CRRE)
b. We develop instruction that engages the whole learner: academically, socially
emotionally, artisticall, and physically.
i. All students participate in a Visual and Performing Arts program based in
ProjectBased Learning.
ii. The Expanded Learning Program offers awandning extracurricular
enrichment to students.

Our Program Empowers Scholars to be SocialhAware 7 It Cultivates Inclusive
Environments
We commit to building a kinder, more inclusive and more equitable digital and physical world.
a. We are explicit about being asdxtsed, not deficienegased, in our expectations and
decisions.
b. We create space for voice and choice for all ISANA Scholars.
c. We actively work to dismantle barriers and teach ISANA Scholars to dismantle barriers
such as access, ability, language, representation, bias, and more.
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d. We spend time on sociaimotional teadng, not just academic teaching.

e. We consider all learners in the design, implementation and assessment of learning.

f. We use principles of Universal Design for Learning (UDL), CABE Strategies, and other
scaffolds to ensure all learners can access the glurmcand perform at high levels,
particularly students with disabilities and English Learners.

g. We expect all stakeholders to act with integrity and ethics, both in person and in the
online world.

Our Program Empowers Scholars to build a Strong Network It Fosters Relationships and
Collaboration
We place relationships at the forefront and think of creative ways to foster these relationships
digitally.
a. We communicate clearly, positively, and frequently.
b. We view all staff as Educators and Leaders and buoildlmworative spaces to create a
crossdepartmental approach to teaching and learning.
c. We commit to the training and continued support of educators, families, and students. As
we commit to our own lifelong learning, we are all expected to shar@taesices and
seek out advice so that we grow together.

Our Program Empowers Scholars to Achievé It Produces Results
We ensure that all aspects of our program result in personalized and rapid growth for all students.
a. We consistently monitor effectivenessough data and make adjustments in real time as
needed.
b. We celebrate all that we accomplish along the way!

Six ISANA Board Obijectives for Equity and Justice

Our six ISANA Board Objectives for Equity and Justice guides us to takegit and sustaide

action to empower our students, educators and communities with the tools they need to dismantle
systems of oppression and create a more just world, and commit to creating equitable practices in
our classrooms and campus environments.

Objective A:

Acknowledge and
address the impacts of
systemic racism on and
within our educational
system.

Objective B:

Engage explicitly in
educator professional
development around
racial justice, equity, and
implicit bias.

Objective C:

Critically analyze our
curriculum forissues of
privilege and bias, and
ensure what we teach
represents the histories of
all peoplesand teaches
students to become
critical thinkers and
changemakers.
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Objective D: Objective E: Objective F:

Engage in instructional Embed in our school Develop a collaborative
pedagogythatis culture and structures system for inclusive
culturally relevant and opportunitiesto address partnerships with parents
responsive, holdshigh the social-emotional well- and community/
expectations for students, being of students, stakeholders to ensure a
and fosters student educators, leadership, well-rounded and
engagement. and the community. effective student support

system against racial
justice, equity, and
implicit bias.

ISANA will achieve its mission and vision by implementing its five Core Practice Benchmarks
These Core Practice Benchmarks align to the needs of our target population as they develop an
environment in which studentso6 i ndhetharthatia l nee
through the learning activities and active pedagogy, culture building activities, multiple sources of
data, or structures for getting to know students.

I. Learning Activities
a. Implementing clear challenging learning activities across theoscho
b. Designing compelling topics and guiding questions
c. Designing projecbased activities
d. Incorporating fieldtrips, local expertise, and service learning
e. Producing and presenting high quality student work

II. Active Pedagogy

Using effective instructional praces schoeWide

b. Teaching reading across the disciplines

c. Teaching writing across the disciplines

d. Teaching inquirybased math, science and social studies
e

f.

o

Learning in and through the Arts
Using effective assessmearid monitoringopractices

lll. Culture andCharacter
a. Building school culture and fostering character
b. Ensuring equity and high expectations
c. Fostering a safe, respectful, and orderly community
d. Promoting adventure and fitness
e. Developing a professional community
f. Engaging families in the life of the sobl

IV. Leadership and school improvement
a. Providing leadership in curriculum, instruction, and school culture
b. Sharing leadership and building partnerships
c. Using multiple sources of data to improve student achievement

25



V. Structures
a. Designing time for student aradiult learning
b. Creating structures for becoming well acquainted with students

8. Annual Goals and Actions

LCFF STATE PRIORITIES

GOAL #1
Students will master the skills of the Common Core State Standards | Related State Priorities:
and California State Standards. H1 l" 4 H 7
H 2 A5 H 8
H 3 n 6

Local Priorities:
n : Parent Engagement
f : Basics: Instruct.

Materials
—_ |

Specific Annual Actions to Achieve Goal

Professional development for teaching all students

Professional development for teaching student groups

Purchase of standardfigned instructional materials

Provision of intervention for students not meeting grade level proficiency
After school tutoring for students in need of additional support

Parent involvement/translation for parent involvement

Provision of targeted instruction for identified students

Technology/network maintenance ongoing throughout the school year
Technologytomputer maintenance ongoing throughout the school year
Opportunities for staff to attend conferences and/or receive training from guest speakers/trainers
Provision of counseling for foster youth as needed

Workshops/resources for foster familiessmtialemotional and academic topics
Track student progress on anguoing basis and analyze data regularly

Too Too T Jo Joo Too Too T Joo o To To T

Expected Annual Measurable Outcomes

Outcome #1: All students (including student groups of socioeconomically disadvantaged
students, Foster Youth, and English Learners) will increase their proficiency in English Language
Arts and Math by 2% over the previous year before as measured by the Smarter Balanced
and/or internal assessments.

Metric/Method for Measuring: Performance on statewide CAASPP Assessments and/or
Internal Assessment

APPLICABLE Baseline 2021- 2022- 2023- 2024- 2025-
STUDENT GROUPS (18-19 CAASPP) 2022 2023 2024 2025 2026
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ELAT 65.47% 2% 4% 6% 8% 10%
All Students (Schoolwide) Mathi 63.23% | increase : increase : increase : increase | increase
above above above above above
baseline baseline | baseline baseline | baseline
ELAT 30.00% 2% 4% 6% 8% 10%
English Learners Mathi 30.00% : increase : increase : increase | increase | increase
above above above above above
baseline baseline | baseline baseline | baseline
ELAT 63.37% 2% 4% 6% 8% 10%
Socioecon. Disadv./Low Income Mathi 61.62% increase increase increase @ increase  increase
Students above above above above above
baseline baseline | baseline baseline | baseline
Foster Youth*
ELAT 32.00% 2% 4% 6% 8% 10%
Students with Disabilities Mathi 28.00% : increase | increase increase : increase  increase
above above above above above
baseline baseline | baseline baseline | baseline
African American Students*
American Indian/Alaska Native
Students*
Asian Students*
Filipino Students*
ELAT 63.37% 2% 4% 6% 8% 10%
Latino Students Mathi 60.40% : increase | increase ' increase : increase : increase
above above above above above
baseline baseline | baseline baseline | baseline

Native Hawaiian/Pacific Islander
Students*

Students of Two or More Races*

White Students*

Outcome #2: Common Core State Standards will be implemented for ALL students (including

student groups of socioeconomically disadvantaged students, Foster Youth and English

Learners), as measured by teacher observations.
Metric/Method for Measuring: Teacher Observations

APPLICABLE Baseline 2021- 2022- 2023- 2024- 2025-

STUDENT GROUPS 2022 2023 2024 2025 2026

All Students (Schoolwide) 100% 100% 100% 100% 100% 100%
English Learners 100% 100% 100% 100% 100% 100%
Socioecon. Disadv./ Low Income 100% 100% 100% 100% 100% 100%

Students

Foster Youth*
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Students with Disabilities 100% 100% 100% 100% 100% 100%
African American Students*
American Indian/Alaska Native
Students*
Asian Students*
Filipino Students*
Latino Students 100% 100% 100% 100% 100% 100%
Native Hawaiian/Pacific Islander
Students*
Students of Two or More Races*
White Students*
Outcome #3: All students will have access and be enrolled in a broad course of study as
described in our charter, as measured by course enrollment in PowerSchool (SIS).
Metric/Method for Measuring: Enroliment in a Broad Course of Study
APPLICABLE Baseline 2021- 2022- 2023- 2024- 2025-
STUDENT GROUPS 2022 2023 2024 2025 2026
All Students (Schoolwide) 100% 100% 100% 100% 100% 100%
English Learners 100% 100% 100% 100% 100% 100%
Socioecon. Disadv./Low Income 100% 100% 100% 100% 100% 100%
Students
Foster Youth*
Students with Disabilities 100% 100% 100% 100% 100% 100%
African American Students*
American Indian/Alaska Native
Students*
Asian Students*
Filipino Students*
Latino Students 100% 100% 100% 100% 100% 100%
Native Hawaiian/Pacific Islander
Students*
Students of Two or More Races*
White Students*
Outcome #4: All students will have access to standards-aligned instructional materials, as
measured by proof of purchase.
Metric/Method for Measuring: Access to Standards-Aligned Instructional Materials
APPLICABLE Baseline 2021- 2022- 2023- 2024- 2025-
STUDENT GROUPS 2022 2023 2024 2025 2026
All Students (Schoolwide) 100% 100% 100% 100% 100% 100%
English Learners 100% 100% 100% 100% 100% 100%
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Socioecon. Disadv./Low Income
Students

100%

100%

100%

100%

100%

100%

Foster Youth*

Students with Disabilities

100%

100%

100%

100%

100%

100%

African American Students*

American Indian/Alaska Native
Students*

Asian Students*

Filipino Students*

Latino Students

100%

100%

100%

100%

100%

100%

Native Hawaiian/Pacific Islander
Students*

Students of Two or More Races*

White Students*

* Subgroup not numerically significant at this time.

LCFF STATE PRIORITIES

GOAL #2
English Learners will master the skills of the English Language _ Related State Priorities:
Development Standards, Common Core State Standards, and H1 H 4 H7
California State Standards. H 2 nob5 Hs8

H 3 n 6

Local Priorities:
'H: Parent Engagement
'H : Basics: Instructional
Materials

Specific Annual Actions to Achieve Goal

é Parent Participatichiold and translate parent meetings and workshops

A Track English_earner progress on an-going basis and analyze data regularly

A Provide English Learner Focused Professional Development

A Training in English Learner Development strategies

A Monitoring the progress of reclassified students

A Provision of interventiofor Long Term English Learners and students not making adequate progres
toward reclassification

A Conduct teacher observations and provide feedback to help ensure the implementation of effective
instructional strategies

A Gather input from teachers ar@f$ to guide in the planning of professional development

A Hold Leadership Team Meetings to plan professional development to target the needs of student g
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Expected Annual Measurable Outcomes

Outcome #1: Annual reclassification rate will increase by 1% from the year before and/or
exceed 10% of English Learners as measured by CALPADS reporting.
Metric/Method for Measuring: English Learner Reclassification Rate from DataQuest

APPLICABLE

Baseline 2021- 2022- 2023- 2024- 2025-
STUDENT GROUPS (18-19 Data) 2022 2023 2024 2025 2026
49.40% 1% 1% 1% 1% 1%
increase | increase  increase | increase  increase
above above above above above
English Learners year year year year year
before before before before before
and/or and/or and/or and/or and/or
over over over over over
10%. 10%. 10%. 10%. 10%.

Outcome #2: The percentage of students making progress towards English language
proficiency will be increase annually by at least 2%, and/or be higher than the state average, as
measured by the California Dashboard English Learner Progress metric

Metric/Method for Measuring: English Learner Progress on the Dashboard

APPLICABLE

Baseline

(19-20 California 2021- 2022- 2023- 2024- 2025-
STUDENT GROUPS Dashboard ELPI) 2022 2023 2024 2025 2026
52.9% 2% 4% 6% 8% 10%
increase | increase increas | increase | increase
above above e above above
baseline baseline | above baseline baseline
and/or and/or | baselin and/or and/or
: higher higher  eand/o higher higher
English Leamers than than r than than
state state higher state state
average. average than average average
state
averag
e

Outcome #3: The percentage of English Learners proficient on ELA and Math will increase by
2% over the previous year as measured by SBAC and/or internal assessments
Metric/Method for Measuring: Performance in ELA and Math on SBAC and Internal

Assessments
APPLICABLE Baseline 2021- 2022- 2023- 2024- 2025-
STUDENT GROUPS (19-20 CAASPP) 2022 2023 2024 2025 2026
ELA T 30.00% 2% 4% 6% 8% 10%
. Mathi 30.00% : increase : increase : increase : increase : increase
English Learners
above above above above above
baseline baseline | baseline: baseline baseline

Outcome #4: All English Learners will have access to and be taught the Common Core State
Standards, CA State Standards and the ELD Standards, as measured by teacher observations.
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Metric/Method for Measuring: Teacher Observations

APPLICABLE Baze_gge 2021- 2022- 2023- 2024- 2025-
STUDENT GROUPS Observations) 2022 2023 2024 2025 2026
English Learners 100% 100% 100% 100% 100% 100%

Outcome #5: Increase the number of opportunities for parents/families to receive training on
school programs and academic initiatives specifically for parents/families of English Learners, as
measured by a minimum of two workshops held annually.

Metric/Method for Measuring: Workshop Agendas

APPLICABLE Baseline 2021- 2022- 2023- 2024- 2025-
STUDENT GROUPS (19-20 Data) 2022 2023 2024 2025 2026
_ A minimum of 2 {2 or more |2 or more |2 or more 2 or more : 2 or more
English Learners workshops were workshops workshops workshops workshops workshops
held held held held held held

* Subgroup not numerically significant at this time.

LCFF STATE PRIORITIES

GOAL #3
All students will be taught by qualified teachers. Related State Priorities:
H1 H4 H7
H2 A5 HS
H 3 n 6

Local Priorities:
'H: Basics: Teachers

Specific Annual Actions to Achieve Goal

A Leadership team will work with teachersset goals for the school year, conduct observations and provi
feedback

A Leadership team use teacher input, student assessment data and observation data to guide the plan
professional development

A New teachers participate in Induction Progmsmeeded

Expected Annual Measurable Outcomes

Outcome #1: We will have 100% qualified teachers as measured by appropriate credentialing
and job assignments.

Metric/Method for Measuring: Teachers Fully Credentialed and Appropriately Assigned (as
measured by SARC, Paycom (HR Internal Data) and CALPADS)

APPLICABLE Baseline 2021- 2022- 2023- 2024- 2025-
STUDENT GROUPS 2022 2023 2024 2025 2026

31



All Students (Schoolwide) 100% 100% 100% 100% 100% 100%

English Learners 100% 100% 100% 100% 100% 100%
Socioecon. Disadv./Low Income Students 100% 100% 100% 100% 100% 100%
Foster Youth*

Students with Disabilities 100% 100% 100% 100% 100% 100%

African American Students*

American Indian/Alaska Native Students*

Asian Students*

Filipino Students*
Latino Students 100% 100% 100% 100% 100% 100%
Native Hawaiian/Pacific Islander Students*

Students of Two or More Races*
White Students*

* Subgroup not numerically significant at this time.

LCFF STATE PRIORITIES

GOAL #4
All students will be educated in learning environments that are safe, Related State Priorities:
drug-free, and conducive to learning. H1 n 4 n 7
n 2 H 5 n 8
H3 He6

Local Priorities:
N : Basics: Facilities
—_————___—_—_€e———————————0
Specific Annual Actions to Achieve Goal

Implement a comprehensive approach to student discipline, focusing on the needs of unduplicated
provide professional development in positiliscipline to all staff, classified and certificated
Communicate with parents and families in a variety of ways including regular school meetings
Implement best attendance improvement practices to help improve school attendance and support
of students with chronic absenteeism

Provide a system of personal support services for students through the use of COST (Coordination
Services Team) and SSPT (Student Support and Progress Team)

Complete repairs and maintain a safe, clean and hazarddneol

o o oo D>

[ ———————
Expected Annual Measurable Outcomes

Outcome #1: Our suspension rate will decrease annually by 0.1% and/or be under the state
average as measured by the California Dashboard.
Metric/Method for Measuring: Suspension Rate
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APPLICABLE

Baseline

(19-20 2021- 2022- 2023- 2024- 2025-
STUDENT GROUPS Rates) 2022 2023 2024 2025 2026
0.2% Decrease Decrease Decrease | Decrease Decrease
Yy V.17 y 0.1% y 0.1% y 0.1% y 0.1%
(State = by0.1% | by0.1% ' by0.1%  by0.1% by 0.1%
. and/or be | and/or be | and/or be | and/or be | and/or be
All Students (Schoolwide) Averoage under under under under under
3.4%) state state state state state
average. @ average. @ average. @ average. average.
0.6% Decrease | Decrease Decrease | Decrease Decrease
(State | by0.1% by0.1% by0.1% by0.1%  by0.1%
. and/or be | and/or be | and/or be | and/or be | and/or be
English Learners Averoage under under under under under
3.1%) state state state state state
average. = average. . average. @ average. @ average.
0.3% Decrease | Decrease  Decrease | Decrease  Decrease
(State by0.1% | by0.1% by0.1% | by0.1% @ by0.1%
. . and/or be | and/or be | and/or be | and/or be | and/or be
Socioecon. Disadv./Low Income Students Averoage under under under P el under
4.3%) state state state state state
average. @ average. . average. @ average. average.
Foster Youth*
0% Decrease | Decrease | Decrease | Decrease | Decrease
(State  by0.1% by0.1% by0.1% by0.1% by0.1%
. . - and/or be | and/or be | and/or be | and/or be | and/or be
Students with Disabilities Averoage Nnder under under under under
6.2%) state state state state state
average. = average. . average. @ average. @ average.
African American Students*
American Indian/Alaska Native Students*
Asian Students*
Filipino Students*
0% Decrease | Decrease | Decrease | Decrease | Decrease
(State  by0.1% by0.1% by01% by0.1% by0.1%
. and/or be | and/or be | and/or be | and/or be | and/or be
Latino Students Averoage under under under under under
6.2%) state state state state state
average. = average. . average. @ average. @ average.

Native Hawaiian/Pacific Islander Students*

Students of Two or More Races*

White Students*

Outcome #2: Our expulsion rate will maintain under 0.5% annually as measured by Dataquest,
Powerschool, and the California Dashboard.
Metric/Method for Measuring: Expulsion Rate in Dataquest.

APPLICABLE

Baseline

(19-20 2021- 2022- 2023- 2024- 2025-
STUDENT GROUPS metrics) 2022 2023 2024 2025 2026
All Students (Schoolwide) 0% <0.5% <0.5% @ <0.5% <0.5% <0.5%

33




English Learners

0%

<0.5%

<0.5%

<0.5%

<0.5%

<0.5%

Socioecon. Disadv./Low Income Students

0%

<0.5%

<0.5%

<0.5%

<0.5%

<0.5%

Foster Youth*

Students with Disabilities

0%

<0.5%

<0.5%

<0.5%

<0.5%

<0.5%

African American Students*

American Indian/Alaska Native Students*

Asian Students*

Filipino Students*

Latino Students

0%

<0.5%

<0.5%

<0.5%

<0.5%

<0.5%

Native Hawaiian/Pacific Islander Students*

Students of Two or More Races*

White Students*

Outcome #3: Our attendance rates (ADA) will increase annually by 0.1% and/or maintain over
95% as measured by CALPADS reporting and PowerSchool.
Metric/Method for Measuring: Attendance Rate in CALPADS.

APPLICABLE B("ize_gge 2021- 2022- 2023- 2024- 2025-
STUDENT GROUPS metrics) 2022 2023 2024 2025 2026
97% Increase | Increase  Increase  Increase | Increase
by 0.1% : by 0.2% by 0.3% | by 0.4% : by 0.5%
from from from from from
All Students (Schoolwide) baseline baseline | baseline baseline | baseline
or or or or or
maintain | maintain = maintain | maintain = maintain
over over over over over
95% 95% 95% 95% 95%
English Learners N/A N/A N/A N/A N/A N/A
Socioecon. Disadv./Low Income Students N/A N/A N/A N/A N/A N/A
Foster Youth*
Students with Disabilities N/A N/A N/A N/A N/A N/A
African American Students*
American Indian/Alaska Native Students*
Asian Students*
Filipino Students*
Latino Students N/A N/A N/A N/A N/A N/A

Native Hawaiian/Pacific Islander Students*

Students of Two or More Races*

White Students*
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Outcome #4: Our chronic absenteeism rate will decrease by 1% from previous year and/or be
under the state average, as measured by the California Dashboard.
Metric/Method for Measuring: Chronic Absenteeism Rate in the California Dashboard and

PowerSchool
APPLICABLE Basge_gge 2021- 2022- 2023- 2024- 2025-
STUDENT GROUPS Dashboard) 2022 2023 2024 2025 2026
5.3% Decrease | Decrease | Decrease | Decrease | Decrease
(State by 1% by 1% by 1% by 1% by 1%
. Average and/or be | and/or be | and/or be | and/or be | and/or be
All Students (Schoolwide) 10 1(;‘(:)]) under the  under the  under the | under the | under the
' state state state state state
average @ average | average @ average & average
4.7% Decrease  Decrease | Decrease | Decrease | Decrease
(State by 1% by 1% by 1% by 1% by 1%
. Average and/or be | and/or be | and/or be | and/or be | and/or be
English Learners 9 g%)g under the | under the : under the | under the | under the
’ state state state state state
average @ average | average @ average : average
5.1% Decrease | Decrease | Decrease | Decrease | Decrease
(State by 1% by 1% by 1% by 1% by 1%
Socioecon. Disadv./Low Income Students Average and/or be | and/or be | and/or be | and/or be | and/or be
: ) 12.9%) under the  under the  under the | under the | under the
) state state state state state
average = average | average = average & average
Foster Youth*
5.0% Decrease | Decrease | Decrease | Decrease | Decrease
(State by 1% by 1% by 1% by 1% by 1%
- : TFes Average and/or be | and/or be | and/or be | and/or be | and/or be
Students with Disabilities 16 3)/3 under the | under the | under the . under the | under the
) state state state state state
average @ average | average @ average | average
African American Students*
American Indian/Alaska Native Students*
Asian Students*
Filipino Students*
4.3% Decrease | Decrease | Decrease | Decrease | Decrease
(State by 1% by 1% by 1% by 1% by 1%
. Average and/or be | and/or be | and/or be | and/or be | and/or be
Latino Students 4 3%? under the | under the | under the . under the | under the
) state state state state state
average @ average | average @ average | average

Native Hawaiian/Pacific Islander Students*

Students of Two or More Races*

White Students*

Outcome #5: Our middle school dropout rate will maintain under 0.5% as measured by

DataQuest and PowerSchool.
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Metric/Method for Measuring: Dropout Rate in DataQuest and PowerSchool.

APPLICABLE Baseline 2021- 2022- 2023- 2024- 2025-
STUDENT GROUPS 2022 2023 2024 2025 2026

All Students (Schoolwide) 0% <0.5% <0.5% & <0.5% <0.5% @ <0.5%
English Learners 0% <0.5% <0.5% | <0.5% <0.5% <0.5%
Socioecon. Disadv./Low Income Students 0% <0.5% <0.5% <0.5% <0.5% @ <0.5%
Foster Youth*
Students with Disabilities 0% <0.5% <0.5% | <0.5% <0.5% <0.5%
African American Students*
American Indian/Alaska Native Students*
Asian Students*
Filipino Students*
Latino Students 0% <0.5% <0.5% & <0.5% <0.5%  <0.5%

Native Hawaiian/Pacific Islander Students*

Students of Two or More Races*

White Students*

Outcome #6: We will maintain clean and safe facilities as measured by an overall score of

AGoodo or better on the FIT (Facilities Ins
Metric/Method for Measuring: FIT (Facilities Inspection Tool) Score Good/Exemplary
APPLICABLE Baseline 2021- 2022- 2023- 2024- 2025-
STUDENT GROUPS 2022 2023 2024 2025 2026
Good Overall Overall Overall Overall Overall
All Students (SChOOIWide) Gsécootjr(ac)r Gs(,)coodreor Gsocooéeor Gsécoodreor Gsécoodreor
Exemplary | Exemplary | Exemplary | Exemplary : Exemplary
English Learners N/A N/A N/A N/A N/A N/A
Socioecon. Disadv./Low Income Students N/A N/A N/A N/A N/A N/A
Foster Youth*
Students with Disabilities N/A N/A N/A N/A N/A N/A
African American Students*
American Indian/Alaska Native Students*
Asian Students*
Filipino Students*
Latino Students N/A N/A N/A N/A N/A N/A

Native Hawaiian/Pacific Islander Students*

Students of Two or More Races*

White Students*
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Outcome #7: We will score at least 3/5 on 80% of the questions asked on local surveys on the
sense of school safety and connectedness for pupils, parents, and teachers, and the number of
parents/families completing the School input survey will increase from the year before by at least

2%.
Metric/Method for Measuring: Stakeholder Survey Results and Participation Rate
APPLICABLE Baseline 2021- 2022- 2023- 2024- 2025-
STUDENT GROUPS 2022 2023 2024 2025 2026
Scored 3/5: 3/50n 3/50n 3/50n 3/50n 3/50n
on more | more than: more than more than: more than  more than
than 80% 80% of 80% of 80% of 80% of 80% of
of survey survey survey survey survey survey
guestions. questions. questions. : questions. : questions. questions.
_ The The The The The The
All Students (Schoolwide) number of | number of number of | number of number of | number of
survey survey survey survey survey survey
participants | participan | participan participan | participan participan
increased ts ts ts ts ts
by at least | increased | increased | increased ' increased | increased
2%. by at least | by at least by at least by at least by at least
2%. 2%. 2%. 2%. 2%.
English Learners N/A N/A N/A N/A N/A N/A
Saocioecon. Disadv./Low Income Students N/A N/A N/A N/A N/A N/A
Foster Youth*
Students with Disabilities N/A N/A N/A N/A N/A N/A
African American Students*
American Indian/Alaska Native Students*
Asian Students*
Filipino Students*
Latino Students N/A N/A N/A N/A N/A N/A

Native Hawaiian/Pacific Islander Students*

Students of Two or More Races*

White Students*

* Subgroup not numerically significant at this time.

9. Enabling Students to Become and Remain SeéMotivated, Competent, and Lifelong

Learners

The strategies

used

i-based carAcNldndpsogram dgsign teanskte st a n d

into students becoming satfotivated, competent, and lifelong learnérsese strategies

include:

1 Data chats that students complete after each diagnostic

T

Individualized and small group instruction to target specific skills for improvement
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1 i-Ready Studentxancomplete lessons based upon their individualized diagmestitts
along with completing lessons and assessments to move to the next level.

1 Incentives build into-Readycertificates, stickers, characters frofReady visiting campuses
during assemblies

1 Schoolwide incentivesRkaffles, Assemblies, Recognitiongirént meetings, Students featured
on school 6s bulletin boards.

1 Classwide incentivesStudent of the Week, Student of the Month, Data Walls (i.e. attendance,
most improved, completion of work, scores on tests), Student Work Samples, Pictures of
students, lass DaJoe, stickers, rewards, etc.

1 SocicEmotionalPositive affirmations, high i veds, prai se, words of
at valet, greetings in hallways, teacher welcoming students at the door, posted

In addition, ISANA integrates core contereas throughout the instructional prognasing
projectbased learning and technology. The strategies used will include, but will not be limited
to:

1 Individual student writing portfolios are used at all grade levels to promote individualized
writing skills and to develop student writing styles.

1 Through Project Based Learning students learn how to conduct research based on inquiry
guestions and learn to us@lplem solving skills to find answers to questions.

1 Multimedia and computers are used in the classrooms by students to test their skills and apply
them to rebworld problems. Students also use laptops to conduct research and to assess their
mastery of stte content standards and Common Core state standards.

Instructional Design
10. Overall Curricular and Instructional Design

The overall curricular and instructional design and structure at ISANA is based on the tenants of
Principlesof Learning and Culturally Relevant Pedagogy and will be implemented through a
Project Based Learning Model. Below is a discussion of key educational theories and research
that support and inform the general design of the educational program, and hovessfully

serves our targeted student population. A more detailed description of these practices can be
found below.

Principles of Learning

In schooldistricts in which professional development around Principles of Learning has been
implemented, there has been shown to be a correlation to increased academic achievement of
students. One study focused on third and fourth grades in 49 schools in 3 distdststhe

country. Al schools served | arge percentages
educationally disadvantaged students. o0 The st
professional development on Principles of Learning weneractively involved in their

teachersdé professional devel opment, which cor
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correlated with higher student academic achie
Leadership, Teaching Quality, and Student Achieset: Suggestive Evidence from Three

Urban School MDRGandavaldblea i n t he
http://www.mdrc.org/sites/default/files/full_406.pdf

Culturally Relevant and Responsive Education (CRRE)

In her 2018 research, Dr. Beth Tarasawa described fowmdtheasing percentages of students of

color in American schools are not reflected in similar increasing percentages of teachers of color.
She found that culturally r es pdeacherrelationslepac hi ng
and improve studéen achi evement . 0 | n particul abased she no1
strategies as having the most impact on ensuring the academic needs of students of color were

met. These three strategies include: 1) Gaining an understanding of cultural def$etfeatc

impact the lives and learning of students. 2) Walking into the neighborhood where students live,
striving to see the strengths of these commun
experiencedSANA bringsthis informationtolifea n t he ¢l assr oom. Researc
Researctbbased Cul turally ResponNWBAandavailabtelatt ng St r a
http://nwea.org/blog/2018/threesearckbasedculturally-responsivdeachingstrategies/

Project Based Learning

In 2007, tle Center for Research in Educational Policy at the University of Memphis and
University of Tennessee at Knoxvillevestigatedschools and districts implementing project
based learning (PBL). They investigated test scores at 358 schools in 17 statmgetiatem
implementing PBL for the past five years. The highlights of the study are as follows:

Knoxville School District Number of Proficient
2004 46.2
2005 58.1 ° m—
2006 65.1 o ] B
. . 40 1 [ | @ Number of]
These scores identify the number (%) | | . | | Proficient
proficient students in the Knoxville Schqg | x| -
District. 10 - -
0
1 2 3
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DenverSchoolDistrict Number of Proficient
2004 58
2005 61 * —
2006 65 o B
62 —
These scores identify the number (%) | | — | Profcent
proficient students in theDenver School| | —
District. 56 T —
54
1 2 3

TrentonSchool District Number of Proficient
2004 54.3
2005 55.1 e =
2006 56.2 o B
. . 55 ] [ | @ Number of
These scores identify the number (%) | | s | | Proficient
proficient students in thelrenton School| | s.- -
District. 53.5 :Ii =
53
1 2 3

The study conducted in 2007 described above shows the effectiveness oftmasgettearning
(PBL) as demonstrated by test scores. Over the course of three years, the implementation of
projectbased learning resulted in increasing percentages of prafstieients at the Denver

School District, Knoxville School District, and the Trenton School District. In addition, Geier et
al (2008) reports findings that PBL is more effective than traditional instruction as measured by
standardized tests scores andté@n found that PBL is more effective in increasing student
achievement among historically underserved urban students. Robert Geier, Standardized test
outcomes for students engaged in ingdiaged science curricula in the context of urban reform,
Journalof Research in Science Teachimgl. 45, issue 8, pp. 92239. 2008

In 2017, Barbara Condliff synthesized research over the past seventeen years and found that
schools using Project Based Learning report 0
motivatio n , and beliefs in their own efficacy, 06 an
the social studies and science classrooms. When PBL was used effectively by teachers, Condliff
found that PBL goals seemed A weldvélthiakingskilse d o wi
and soci oemot i oRweasle acrocnhp esto®esedilsz=aingofA iLitejatere t

Revi e wMDRGand avadable atttps://www.mdrc.org/sites/default/files/Project
Based_Learning.itRev_Final.pdf

Principles of Learning, Project Based Learning and Culturally Relevant and Responsive

Education successfully support our targeted student population. In their study, Kanter and
Konstantopoulos (2010) found that the extent of teacher knowledge of thetcamtdyined
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with the frequency with which project based learning in combination with culturally relevant
strategies were used led to a positive impact on both the achievement of urban students as well as
their attitudes towards science and college andcarep | an s . Research source
ProjectBased Science Curriculum on Minority Student Achievement, Attitudes, and Careers:

The Effects of Teacher Content and Pedagogical Content Knowledge and-Basay

Pr act i cWikyOnlinaLibtatyyol 94, issue 5, published online 1 March 2@bd
http://onlinelibrary.wiley.com/doi/10.1002/sce.20391/abstract

In order to staff the educational program to most effectively deliver this instructional dbsign,

l nstructional C o hiltyhsdosintreaser acantesmic gtudeneaghpevemant by
supporting and mentoring teachers. Instructional Coaafegsn t he t eacher sd cl a:
conducting observations, performing model demo lessons, and teach teaching, in order to
monitor the instrational methods being used by teachers. Instructional Coaches also provide
professional development during weekly staff meetings and duringfpegiprofessional

development daysandmeet weekly with gradievel teams to analyze assessment data and

provide support in using the data to guide instruction. Through these daily interactions with
teachers an@eeklygradelevel team meetings, Instructional Coaches gather data which informs
and drives teacher professional development. The Principal and limstall€@oaches meet

weekly to review and analyze assessment data and classroom observations. The Principal and
Instructional Coaches then strategize and plan for professional development and grade level team
meetings based on this data.

Curriculum and Instruction
11. Charter School 6s Curricul um

ISANA uses the Common Core State Standards and the California Content Standards to align the
curriculum, assess and monitor student progress, design systematic support and intervention
programs, and encourage parent investment and community involvement.

After enroliment, all students are assessed in English Language Arts and Mathematics to identify
opportunities for support and/or enrichment. Additionally, student assessments throughout the
school year are formative and summative such as: (1)metateatedtandardized tests, (2)
schooldesigned tests using school generated rubrics based on state standards, (3) portfolios, (4)
exhibits, and (5) publishateveloped assignments and tests. The Smarter Balanced Assessment
is the primary summative assessmentagd.

Teachers use the following instructional techniques to teach students the subject matter set forth
in the standards: direct instruction, explicit teaching, knowlddiged learning, discovery

learning, investigatory, inquirpased, problem solvirased, guided discovery, séeory

based, progressive, or other methods. These techracgigdized in the four core areas.

English Language Arts (Core)

In keeping with the intent of the standards, the ultimate goal of the program is to ensure litera

across the curriculum and develop students intd lifeng | ear ner s wi th #fAthe
necessary to be ready to assume their positio
ELA standardsrewoven throughout instruction in other subject areas. Students spend a
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significant amount of time independently reading or writing amedjuided in developing the
monitoring skills and stamina to make this time productive. Teachers conference withualdivid
students and pull strategic groups during independent reading and writing periods, allowing for
differentiated instruction through strategy, skill, and content. Additionally, students learn
standard English convention and other literacy skills throlagtexample, reading and writing
workshops.

Time spent on foundational skills is longer in TKIst, and then decreases and becomes more
differentiated in 2nd and 3rd grades. Foundational skills instruction includes systematic
instruction in a sequena¥ phonics elements, beginning with letter recognition and letter/sound
correspondence and moving through decoding and encoding with all English sound/spelling
correspondences. Gratirel appropriate high frequency words are introduced and practiced
during this time, and added to a bank of words (displayed on word walls and/or kept by students
on word rings or personal dictionaries) that students are accountable for recognizing
automatically in their reading and spelling correctly in their writing. Fluéneyso explicitly

taught and practiced during this time, and small group instruction is used at all grade levels to
ensure students receive the amount and level of foundational skills instruction appropriate for
them.

English Language DevelopmenE(D) (Non-Core)

English Language Development instruction at ISANBased on the California English Language
Development Standards. Students identified as English Leaieysn each grade levedre
assigned a proficiency level (as determined by the Engéislguage Proficiency Assessments for
California (ELPAC)). Students then receive both designated and integrated ELD instruction
designed to build on the skills demonstrated by students at the respective proficiency level and to
help them progress to thextéevel.

o Designated ELD Instruction
o EL students spend at least 30 minutes each day on designated instruction, which
may build on previous EL instruction or use content areas such as science or
history as a context, focung explicitly on new language skills based on the ELD
Standards for the appropriate grade/level. Students are grouped by proficiency
level at this time, facilitated by the classroom teacher.

o Integrated ELD Instruction
o Integrated ELD instruction occursiljaand throughout instruction for various
content areas. Teachers receive training on ELD standards and proficiency levels
and, guided by these, identify, teach, and apply scaffolds related to the language
requirements inherent in their content areagdrated ELD instruction is evident
throughout the day as teachers employ strategies such as sentence frames, graphic
organizers, and use of visuals.

During both integrated and designated ELD, there will be a focus on active student engagement
and oral acdemic vocabulary by implementing specific instructional strategies that create
opportunities for meaningful student interaction and academic discourse and higher order critical
thinking.
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Mathematics(Core)
Teachers provide math instruction that will higrzed with the California Common Core State
Standards (CCSS) for Mathematics. Lessons will emphasize conceptual understanding,
procedural skill and fluency, and application of concepts inweald, problemsolving
situations to address rigor as defimedhe CA CCSS. Throughout all grade levels, content
instruction will be keyed to the Standards of Mathematical Practice and teachers will provide
instruction that builds in numerous instructional opportunities to help students develop
proficiency in thes@ractices. Additionally, students will:
1 Gain a conceptual understanding of mathematical practices.
1 Integrate literacy standards daily as they make sense of problems and proceed in
solving them.
9 Utilize writing, reading, and collaborative listening apkaking opportunities with
classmates to comprehend, plan, solve, and justify their solutions.
1 Contextualize problems in the real world and justify solutions through informed
explanations and critiques within the class.
Develop fluency in basic compui@atal skills and procedural skills.
Develop an understanding of mathematical concepts
Recognize and solve routine problems readily and find ways to reach a solution or
goal where no routine path is apparent.
1 Communicate precisely about quantities, logretationships, and unknown values
using signs, symbols, models, graphs, and mathematical terms.
1 Reason mathematically by gathering data, analyzing evidence, and building
arguments to support or refute hypotheses.
1 Connect mathematical ideas and make connections between mathematics and other
disciplines.
1 Apply mathematics to everyday life and develop an interest in pursuing advanced
studies in mathematics and in a wide array of mathematically related career choices.
91 Develop an appreciation for the beauty and power of mathematics.

= =4 =

History / Social ScienceCGore)

History and Social Sciences are instructed according to the California History Social Science
Standards. Students acquire core knowledge in history amal soence while they develop

critical thinking skills such as chronological and spatial thinking, research, evidence, point of
view and historical interpretation, to study the past and its relationship to the present. Students
also learn to distinguisié important from the unimportant, to recognize vital connections
between the present and the past, and to appreciate universal historical themes and dilemmas.

Students use biographies, original documents, diaries, letters, legends, speeches, and other
narrative artifacts from our past (found in archives, museums, historical sites and libraries) to
understand historical events by revealing the ideas, values, fears, and dreams of the people
associated with them.

Through the mastery of the standards, stislearnthe facts and understand common and

complex themes throughout history, making connections among their own lives, the lives of the
people who came before them, and the lives of those to come.
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The following strands represent the major themdxetaddressed in each grade level:

TK/K T Living and Working Now and Long Ago

1TA Chil dés Place in Time and Space
21 People Who Make a Difference

31 Continuity and Change

47 California: A Changing State

57 United States History and Geography: Making a New Nation

61 World History and Geography: Ancient Civilizations

77 World History and Geography: Medieval and Early Modern Times

81 United States History and Geography: Growth and Conflict

Science Core)

Science instruction is based on the Next Generation Science Standards (NGSS). Simeilar to
Standards for Mathematical Practice, in whkely concepts are reinforced and incesas

complexity throughout grade levelnd whichprovide a logical patway of mathematical

learning, the NGSS are organized around three interconnected dimensions of science learning
that serve as a tool for vertical articulation and cohesion. In each science unit at each grade level,
students learn core content ideas ingitgl, earth/space and life science and in engineering,
develop an understanding of craggting concepts (e.g. cause and effect, systems and

component parts) that transcend topics, and learn and apply science and engineering practices.
Crosscutting conepts and science and engineering practices related to core ideas will also be
identified. Lessons and wunits will follow the
Elaborate and Evaluate).

In alignment with the NGSS, science instruction has maddtdrsim the scientific method and
toward the practice of science. Science as a practice emphasizes the idea that scientific
investigation requires that students apply ideas and knowledge rather than just following a step
by-step method (i.e. the scientifimethod). This also implies that carrying out investigations may
require "practice" and multiple attempts at one's project or study. In this way, students begin to
understand that the process of science is not alwaybgtsiep and rather an opportunity

engage in science in a way that is more like the behavior that scientists engage in, and how
scientists think and conduct science research. Furthermore, students must now apply their skills,
analysis and interpretation in the entire process.

Visual andPerforming Arts YAPA) (Core)
Studentsngage in the California Arts Standards for Public Schools, in whichrtergct with
visual and performing arts through five strands: artistic perception; creative expression; historical
and cultural context; adsttic valuing; and connections, relations, and applications. The arts
contain a distinct body of knowledge and skills. Academic rigor is a basic characteristic of a
comprehensive education in the arts, including the following:

1 Learning through active prace, rehearsal, and performance of works in the arts

1 Reading about the arts and artists
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1 Researching, writing, and communicating about the arts

1T Reflecting on the arts in a thoughtful es
feelings, and ideas abt the arts

1 Participating in arts criticism based upon observation, knowledge, and criteria

Another important goal of the standards is to help students make connections between concepts
in all areas of the arts and across subject areas. The fifth strdores$e standards requires the

student to connect and apply what is learned in the arts to other art forms and subject areas and to
careers. The arts standards respect the multiplicity of cultures represented in California schools.
They allow students texperience the arts from the perspectives of American culture and

worldwide ethnic, racial, religious, and cultural groups.

Health and Physical EducationNon-Core)

Classroom teachers incorporate health instruction into core content areas during the regular

school day. Health instructiarsesthe California 2008 Health Education Content Standards. In
accordance with our Well ness phygsical edycationn SANAOGS
programs are based on research, consistent wi
curriculum framework and designed to build the skills and knowledge that all students need to
maintain a healthy lifestyle. Nutrition educatisrprovided as part of the health education

program in Grades T8 and, as appropriate, is integrated into core academic subjects and

included in afterschool programs.

High-quality physical education instruction contributes to good health, developatiental

and advanced mot or s kcorlfidersce, and prqvides vppastungigs fod e nt s 0
increased levels of physical fitness that are associated with high academic achievement. All TK

8 students will be provided opportunities to be physicatiyve on a regular basis. Opportunities

for moderate to vigorous physical activity are provided through physical eduaatiail as

through parti cVispadandPerformingArts Prégrai.A6r sl grades, physical

fithess standards not caeel during performing arts instructianeclearly identified.

Elementary teachers are responsible for covering these standards with their students. In

elementary school students focus on the way in which they move through space and time in their
environmet, the way in which they move in space together with a partner, the continuity and

change in movement, the manipulation of objects in time and through space, and the

manipulation of objects with accuracy and speed. Beginning in kindergarten, topics such a

nutrition, diet, healthy choices, interpersonal relationships and conflict resolution are introduced

are introduced and are built upon at each grade level. Studaptearn about nutritional

guidelines and the different nutritional values of food wkilelying needs and wants in social

studies (2nd grade) or while studying the elements and compounds present in the human body

(5th grade). In middle school, studentsrk cooperatively to achieve a common goal, meet

challenges, makdecisions, and work asteam to solve problems. Sale@motional welbeing

and conflict resolution ski l postiveadisaplinbamd | t t hr o
social emotional learningrogram.

Innovative Curricular Components of the Educational Program

45



Ourgoal at ISANA is to empower ourselves and our students to create a better, more equitable
world. A world that is more innovative, more aware and inclusive, more collaborative, and that
will lead to greater achievement for our students and our societylasl@i a world that is, in a
word, ISANA.

At ISANA we believe in the power of our scholars (our students, families, educators, and
communities) to shine brightly and becoleaders who will transform the world for the better.
We envision a world that imore just, equitable, and kind, and one that is a better place for all.
ISANA scholars will be the innovative, socialiyvare, collaborative learners, achievers, and
leaders who will impact our evolving communities and create a better tomorrow.

To do ths, ISANA will cultivate schools that are intentionally inclusive, diverse, rigorous, and
welcoming spaces, where all scholars are empowered to thrive in an atmosphere of high
expectations and cultural responsiveness and this will be achieved througjagmen
curriculum with challenging learning activities. An ISANA education will develop the whole
learner: academically, socialgmotionally, artistically, and physically. The skills, knowledge,
and experiences gained at an ISANA school will uniquelygreepur scholars to be leaders who
impact the world and create permanent and transformational change by being:

1 Innovative i They inspire change

1 Socially-Aware i They cultivate inclusive environments

1 Network-Focusedi They foster relationships and collabioa, and

1 Achieversi They produce results.

Our Program Empowers Scholars to be Innovativé It Inspires Change
We empower ISANA Scholars to become wellinded leaders, critical thinkers, and change
makers who transform our world into a more just andtalé one. To do this:

c. We commit to explicitly building into teaching and learning:

iv. Principles of Learning (POL) and Growth Mindset
v.ProjectBased Learning (PBL)
Vi. Culturally Relevant and Responsive Education (CRRE)

d. We develop instruction that engageswiele learner: academically, socially
emotionally, artistically, and physically.
i. All students participate in a Visual and Performing Arts program based in
ProjectBased Learning.
ii. The Expanded Learning Program offers awandning extracurricular
enrichmemto students.

Our Program Empowers Scholars to be SocialhAware T It Cultivates Inclusive
Environments
We commit to building a kinder, more inclusive and more equitable digital and physical world.
h. We are explicit about being asdetsed, not deficienelyased, in our expectations and
decisions.
i. We create space for voice and choice for all ISANA Scholars.
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j.  We actively work to dismantle barriers and teach ISANA Scholars to dismantle barriers
such as access, ability, language, representation, bias, aad mor

k. We spend time on soctalmotional teaching, not just academic teaching.

I.  We consider all learners in the design, implementation and assessment of learning.

m. We use principles of Universal Design for Learning (UDL), CABE Strategies, and other
scaffoldsto ensure all learners can access the curriculum and perform at high levels,
particularly students with disabilities and English Learners.

n. We expect all stakeholders to act with integrity and ethics, both in person and in the
online world.

Our Program Empowers Scholars to build a Strong Network It Fosters Relationships and
Collaboration
We place relationships at the forefront and think of creative ways to foster these relationships
digitally.
d. We communicate clearly, positively, and frequently.
e. We view al staff as Educators and Leaders and build collaborative spaces to create a
crossdepartmental approach to teaching and learning.
f.  We commit to the training and continued support of educators, families, and students. As
we commit to our own lifelong leammy, we are all expected to share best practices and
seek out advice so that we grow together.

Our Program Empowers Scholars to Achievé It Produces Results
We ensure that all aspects of our program result in personalized and rapid growth for all students.
c. We consistently monitor effectiveness through data and make adjustments in real time as
needed.

d. We celebrate all that we accomplish along the way!

Six ISANA Board Obijectives for Equity and Justice

We are committed to taking strategic and sustained action to empower our students, educators and
communities with the tools they need to dismantle systems of oppression and create a more just
world, and commit to creating equitable practices in our classs@nd campus environments. In

June 2020, the ISANA Board of Directors established the following six objectives in line with the
above tenets:
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Objective A:

Acknowledge and
address the impacts of
systemic racism on and
within our educational
system.

Objective B:

Engage explicitly in
educator professional
development around
racial justice, equity, and
implicit bias.

Objective C:

Critically analyze our
curriculum forissues of
privilege and bias, and
ensure what we teach
represents the histories of

all peoplesand teaches
students to become
critical thinkers and
changemakers.

Objective D:

Engage in instructional
pedagogythatis
culturally relevant and
responsive, holdshigh
expectations for students,
and fosters student
engagement.

Objective E:

Embed in our school
culture and structures
opportunitiesto address
the social-emotional well-
being of students,
educators, leadership,
and the community.

Objective F:

Develop a collaborative
system for inclusive
partnerships with parents
and community/
stakeholders to ensure a
well-rounded and
effective student support
systern against racial
justice, equity, and
implicit bias.

Intervention Programs and Enrichment

Coordination of Services Team (Co$he learning support umbrella structure that brings
together all support service providers at a school site. It consists of a team of school staff
members that meets on a regular (weekly ewdoekly) basis to provide a systematic,

preventative approadb student intervention. This process allows staff to: discuss student
concerns (behavioral, social, learning, attendance, welfare) before they escalate; recommend tier
1-2 interventions prior to involving parents; provide support for classroom teaahdrs;

regularly monitor student response to interventions.

Student Success Progress Team (S&Pajeam consisting of school staff members and the

parent or guardian of the student being referred that meets to discuss student strengths and needs.
The tean is responsible for developing a support plan, meeting six to eight weeks following the

first meeting to check student progress towards the support plan and make any necessary changes
to the support plan to ensure greater success. A support plan cohaistemmary of

demonstrated behaviors by student that necessitates this degree of support; summary of any
actions already taken by teacher, parent, or other staff to address the needs of the student;
description of new actions to be taken in order to egkithe specific situation; and a gege

agreement, to be agreed upon and signed by all concerned parties.

Thr ough t h eaefesral pravedlres,sstugemtsemay receive Tier 1 or Tier 2 interventions
as determined by the Coordination of Servicesm er Student Success Progress Team based on
studentsod needs.
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Response to Intervention (RTThrough the COST and SSPT pederral process students may
access Response to Intervention (RTI) services in areas of concern such as: academics, social,
and behavioral. Response to Intervention provides staff with a-tiewétd approach to early
identification and support of students with learning and behavior needs. At ISANA, RTI begins
with high-quality classroom instruction for all students. Ongoing student assessment serves as a
tool for universal screening and progress monitoring. Data collectmagtinistudent assessments

is used to determine student needs and to make referral decisions. -fieredtapproach is

used to differentiate instruction for all students. Within Tier 1, all students receiveumdjty
instruction and differentiation frotte classroom teacher. Students not making adequate

progress with Tier 1 supports are then provided with increasingly intensive instruction that is
matched to the studentsodéd specific needs. Tier
student neegland may include supports such as: small group instruction, academic support
within learning center, tutoring, social skills groups, and behavior support plan. Tier 3
intervention supports are intensive and require comprehensive evaluation. Studelastiat

make adequate progress through Tier 1 and Tier 2 supports may be referred to a comprehensive
evaluation and considered for eligibility for special education services. Students qualifying for
Tier 3 supports may then receive individualized, intengiterventions that target specific

student skillheeds

The Expanded Learning Programs avai |l abl e to all | SANA studert
components are Homework Assistance, Academic Enrichment, Social Enrichment, Physical &
Health Enrichment, lteracy, STEM, and Career Development. In addition to providing a safe

and supportive environment for homework completion, The EXL Program aligns itself to day
school pacing guides and common core standards to offer an extension to day school instruction
that is collaborative and engaging. During Social Enrichment students are exposed to programs
such as Kidsmartz, Netsmartz, Every Monday Matters, Scrabble, Clever Crazes and a variety of
ISANA created social emotional activities designed to facilitate heaithral development. The
implementation of programs such as Speed Stacks, US Soccer Foundation, BOK Kids, and
CATCH curriculum ensure that students receive a rigorous and structured physical and health
enrichment experience. In addition to the core compisneach students participates in the EXL
Reader s Theater program, a series of weekly
produced performance, Fun Friday Science Club, which is a series of weekly science

experiments which culminates irsehool wide Science Showcase for each grade level, and
Futuristic Fridayds, a series of college and
student success showcase. Through partnerships with The National Center for Missing and
Exploited Childen, LACOE Expanded Learning unit, Reebok, Girl Scouts, Every Monday

Matters, US Soccer Foundation, Clever Crazes and Scrabble, students are provided with access
to a variety of enrichment programs tisamplementheir academic, social, and emotional
devdopment.

Visual andPerforming Arts ProgramAll ISANA students participate in a robust Performing

Arts program, which includes dancing, singing, and acting. Physical activity is a key component
of this program as students participate in dance class tweekly; singing and acting are taught

as well. They learn the dances and styles from around the world as they put on three productions
throughout the year for parents and the community. Students leasimafirdtthe rigors and joys
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of practice leading ta recital before an audience from Performing Arts teachers who are highly
skilled in their respective disciplines. Through the teaching of lessons aligned to Visual and
Performing Arts Content Standards, academics are woven into the fabric of showtjgnepara
Teachers encourage students to explore not only the performance aspect of the production, but
also how the themes within the storyline have shaped society.

Instructional Materials

The principal, in consultation with the stadfdess instructional materials based on their

alignment with the Common Core State Standards and the California Content Standards, the
assessed needs of the students, school goals and measurable student outcomes. The textbooks for
each of the core content ardas/e been selected from the State Adopted Textbook list. Each
studenthas access turrent textbooks and instructional materials in each subject area consistent
with the content and cycles of the curriculum frameworks adopted by the California Department

of Education.

Grade Subject Title Publisher
K English Language Journeys Kindergarten Kit Complete includes; A | Houghton Mifflin
Arts Journey in Songs and Rhymes Big Book, A Journe
from A to Z Big Book, Common Core Big Book Set
Common Core Little Big Book, Read Ald Set,
Common Core Instructional Card Kit, Sound
Spelling/Alpha Friends Card Set, Long Vowel Sour
Spelling Cards, Common Core Instructional Flip
Chart Set, Common Core Grab and Go Complete
Common Core Lesson Snap Shots, Online Commg
Core Student Bsource
K English Language Journeys Common Core Reader's Notebook Houghton Mifflin
Development Consumable Collection
Ready Matkematics Curriculum
Math .
Associate
Science Kit FOSS Materials in our World 3rd ed, Kit FOSS | Delta Education
Trees + Weather & Kit FOSS Animals
K Social Studies My World Houghton Mifflin
1 English Language Journeys Premium Common Core Student Packag Houghton Mifflin
Arts Grade 1 2014; includes SE Volumes$; On Level
Trade Books Unit 2 From Seed to Pumpkin, Unit 4
Amazing Whales!, Unit 6 Owl at Home
1 English Language Common Core Reader's Notebook Consumable Houghton Mifflin
Development Collection & Online Common Core Resources 201
1 Math Ready Matlkematics Currlcglum
Associates
1 Science Kit FOSS Air + Weather 3rd ed, Kit FOSS Plants +| Delta Education
Animals 3rd Ed, Kit FOSS Solids and Liquids 3rd H
1 Social Studies School and Family Houghton Mifflin
Journeys Premium Common Core Student Packag
English Language Grade 2 2014; Include_s Grade 2 SE \_/olur_né’s On _ -
2 Arts Level Trade Books Unit 2 Poppleton in Winter, Unil Houghton Mifflin
Where Do Polar Bears Live?, Unit 6 Exploring Spa
Travel
2 English Language Common Core Reader's Notebook Consumable | Houghton Mifflin
Development Collection & Online Resources
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Curriculum

2 Math Ready Matkematics )
Associates
2 Science Kit FOSS Balance + Motion 3rd ed, Kit FOSS Inse( Delta Education
+ Plants 3rd ed, Kit FOSS Pebs Sand + Silt 3rd ed
Insects and Plants 3rd ed
2 Social Studies Neighborhoods Houghton Mifflin
Journeys Premium Common C@adent Package
English Language Grade 3 2014; include§ SE Volume®;1Reading -
3 Arts Adventures SE Magazine; On Level Trade Books | Houghton Mifflin
Unit 2 Amos and Boris, Unit 4 Boy, Were We Wror
About Dinosaurs, Unit 6 Jake Drake, KndtaAll
3 English Language Common Core Reader's Notebook Consumable | Houghton Mifflin
Development Collection & Online Common Core Resources 201
Math Ready Matkematics Currlcylum
Associates
Science Kit FOSS Meas Matter 3rd ed, Kit FOSS Structured Delta Education
Life 3rd ed, FOSS Struc of Life, Crayfish + Elodea,
Kit FOSS Water 3rd ed
3 Social Studies Communities Houghton Mifflin
Journeys Premium Common C@tudent Package
English Language Grade 4 2014; includes SE; Reading _Adve_ntures S -
4 Arts Magazine; On Level Trade Books Unit 2 Discoverirf Houghton Mifflin
Mars: The Amazing Story of the Red Planet, Unit 4
Horses, Unit 6 Phineas L. MacGuire
4 English Language Comnon Core Reader's Notebook Consumable Houghton Mifflin
Development Collection & Online Common Core Resources 201
4 Math Ready Matkematics Currlcglum
Associates
Kit FOSS Energy + ElectroMag. 3rd ed, Kit FOSS
4 Science Environments 3rd ed, Kit FOSS Soils Rocks + Delta Education
Landforms 3rd ed
4 Social Studies California Studies Houghton Mifflin
Journeys Premium Common Core Student Packag
. Grade 5 2014, includes SE; Reading Adventures S
5 iptg“Sh LEMEIERE Magazine; On Level Trade Books Unit 2 Houbddg | Houghton Mifflin
True, Unit 4 About Time: A First Look at Time and
Clocks, Unit 6 Frindle
5 English Language Common Core Reader's Notebook Consumable Houghton Mifflin
Development Collection & Online Common Core Resources 201
5 Math Ready Matematics Cumcglum
Associates
5 Science Kit FOSS Mix and Sol 3r(_j gd, Kit FOSS Weather o Delta Education
Earth 3rd ed, Kit FOSS Living Systems 3rd ed
5 Social Studies United States History: The Early Years Houghton Mifflin
Journeys Premium Common Core Student Packag
English Language Grade 6 2014; SE; Reading Adventures SE Magaz e
6 Arts On Level Trade Books Unit 2 Freedom Walkers, U Houghton Mifflin
4 A Wrinkle in Time, Unit 6 Brian's Winter
6 English Language Common Core Reter's Notebook Consumable Houghton Mifflin
Development Collection & Online Common Core Resources 201
6 Math Ready Matkematics Currlcglum
Associates
6 Science Earth Science Amplify Science
6 Social Studies World History: Ancient Civilizations Houghton Mifflin
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English Language

7 Arts Holt McDougal Literature 2012 Houghton Mifflin
7 English Language HMD Literature 2012 Interactive Online Access Hampton Brown
Development
- Curriculum
7 Math Ready Matkematics Associates
7 Science Life Science Amplify Science
7 Social Studies World History: Medieval and Modern Times McDougall Littell
8 iptg“Sh Language Holt McDougal Literature 2012 Houghton Mifflin
8 English Language HMD Literature 2012 Interactiv®nline Access Houghton Mifflin
Development
8 Math Ready Matkematics Curncglum,
Associates
8 Science Physical Science Amplify Science
8 Social Studies Creating America: A History of the United States | McDougall Littell

13 and 14. Instructional Methodsto Deliver the Curriculum and Ensure Student Mastery of
Standards

At ISANA, student mastery of Common Core State Standards is a collaborative process across
grade levels and subject areas. Students are exposed to a common core aligned curriculum that is
integrated across subject areas. Elements of literacy and complex informational text are visible
throughout science, history, art, and math lessons. Students have several opportunities
throughout the year to utilize their cremsrricular knowledge to adess real world problems
throughprojectbased learning and performance tas8ANA uses weekly data reflections,
benchmarking, common core aligned computerized assessments, research and writing
experiences, and qualitative observations to inform teachgypprt staff, and administrators as

they coll aboratively plan to meet all student
mastery.
The instructional program i s built adound Lau

principles of Growth Minget The goal of the program is tweateintelligence by teaching in
ways that foster learningriented goals, and by organizing our schools in ways that promote
effort.

Students and educators-ceeatedaily expectations socializingstudentgo be esponsible for
using metacognitive strategies and skills such as using resources, reasoning,-gobbien

and decisiormaking. Studentarnhow and when to ask questions, when it is okay to request
assistance, when to collaborate, and when itpsaguiate to struggle through on their own for a
while.

More specifically, the middle schoatademic teamingrogramis designed to meet the needs

of middle school students. This moaegjanizes groups of teachers across grade levels 6, 7, and

8 and departments (English, Math, Science, Social Studies, Art and P.E.) so that teachers share
the same students rather than the same subject. Teaming links middle school teachers, who
teach diffeent subjects and grades, in a team that shares responsibility for the curriculum,
instruction, evaluation, and scheduling of a group 6180 students. By creating a learning
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team, we seek to personalize the learning environment by providing an irdegeateof

students' progress and creating a group of teachers who can focus together on the whole
student.The recruitment of teachers who hold single subject credentials in English, Math,
Science, Social Studies and Art or teachers who hold multiplecsubgehing credentials with
subject matter authorizations in-depth subject matter knowledge and expertigbe core
content areas listed abqus key This targeting recruitment ¢éaches ensures that teachers
understand the more complex middéagol standards and are able to teach students the grade
level appropriate content standards with degaithat students are able to demonstrate mastery
of the content standards.

Our teachers work in small collaborative teams with common planning titee gahool for a1

hour block of time in addition to the weekly staff meetings) where lessons will be studied as a
learning community and where accountability for student success will be a shared responsibility.
Weekly assessment data will be reviewed amalyzed, and action plans will be created to
strategically target students not demonstrating proficiency. All teachers work in small
collaborative teams where lessons are studied as a learning community and where accountability
for student success is aasbd responsibility. At grades TK through 6 (smhtained) teachers

meet weekly in gradievel teams to review weekly assessment data and strategically plan
lessons for the upcoming week teteach students not demonstrating proficiemdigldle school
teachers who participate in block scheduling nased team across grade levels 6,7,and 8 and
departments (English, Math, Science, Social Studies, Art and P.E.) so that teachers share the
same students rather than the same subject.

A daily block schedules usedn grades 7 & 8th, and maye usedor grade 6 depending on the
number of ¥ and &' grade cohorts and scheduling (for example, when we have an odd number
of cohorts in ¥ and &' grades, we may pull in d"@rade class to complete the block

scheduling), enabling our teachers to implement prdjased integrated and thematic

instructional strategy. There are six periods each day of 50 minutes long for Friday, and a block
schedule of 100 minutes for threeipds on Monday, Tuesday, Wednesday, and Thursday.

During block scheduling, students transition between teawlgles theyattendthreeclasses of

100 minutes on Mondays, Tuesdays, Wednesdays, and Thursdays, meeting with their odd period
teachers on Monga and Wednesdays and with their even period teachers on Tuesdays and
Thursdays. On Fridays, students meet and attend all 6 periods for 50 minutek eazhition to

the above, there isdaily targeted 35minute period each day to address Homeroom gayi

ELD, and/or Enrichment depending on the need of each student. This time may be used for
culture building activities, targeted English Language Development lessons, or reteaching or
extension of the standards currently being taught.

The block schedulingnable our teachers to implement projdised integrated and thematic
instructional strategy by providing more time per class session to teacHeyradeontent
standards with depth and mastery while integrating content areasiagcdhandson learning
activities. As students transition into the middle school environment, the block schedule also
allows for more technology instruction and will allow for technology to be integrated into the
other core content are&tudents work oskills to becoméechnologicallyproficient knowing
how to use the computand other types of technologywaysprofessionad use it daily. In
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addition to receiving explicit instruction in typing skills, Word, Excel, PowerPoint, students
may, for examm, learn illustration and modeling applications in order to generai@ik.
Multi-media arts (music and video productiangintegrated through projects in a variety of
subjects guch agreating movies of ways to meet the Millennium Development Goals,

music videos explaining the structures within human cells and the functions of each structure,
etc.)

The Instructional Environments

| S A N IWdgirgctionalenvironment provides evidence of a highly rigorous curriculum, clearly
focused and articulatedt is implemented in a way thagquiresa significant amount of active
mental work and questioning froatl students and educatorg his environment is comprised of
the principles explored below:

0 Academic Rigor in a Thinking Curriculum

This principk calls for a commitment to a knowledge core. Students only acquire
robust, lasting knowledge if they themselves do the mental work of making sense of
the problem. Students construct their own knowledge, and the ideas they develop are
in good accord wittknown facts and established concepts.

ISANA integrates rigor of content with higlavel thinking and active use of
knowledge. Reading comprehension, reasoning, writing, and problem gokauip
these thinking skills depend on what an individual knows.

Ourarticulated curriculum that progressively deepens students' understanding of core
concepts while avoiding needless repetition.

Every instructional task and assignment, including extended projects in which

original work and revision to standards is expeataohowerstudents to raise

guestions, problem solve, think and reasBtudents are challenged to construct
explanations fotheir thinking and justification for their arguments, not just to get the
right answers.

o Accountable Talk

During whole class discussion, small group work, peer or teacher conferences, and
interviews, students are accountable to: the learning commkndyjledge and

standards of evidence that are appropriate to the subject; and generally accepted
standards of reasoning. Students need to explain their reasoning, give justifications for
their proposals and challenges, recognize and challenge misconsegeémand
evidence for claims and arguments, or int

o Clear Expectations
Teachers communicate clear expectations about what students will learn, how they

will learn, and what qualifies as good work. They set explicit content and performance
standards that all students work to achieve, and make those standards clear to
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everyon@® students, teachers, principals, parents, and the comrauoytgisplaying

and discussing them regularly. Students know what is expectezhaadsess their

progress toward a set goal. They therefore are able to take responsibility for their own
learning. St udent sé6 accomplishments are frequer

Students internalizand cecreateexpectations by developing rubrics and criteria charts
that express the standards for quality work in their own words. By reflecting on
exemplars andhodels of student work that meet or are on the way to meeting standards,
students learn tanalyzethe quality of their own and others’ work.

o Sel+Management of Learning

Studentsareexplicitly taught to assume responsibility for their own learningugh
scaffolded learning experiences. They monitor and regulate their own cognitive
processes with increasing spontaneity and sophistication. They monitor their own
understanding of concepts and reflect what is being learned. They check for new
insights amang prior understandingnd connect new information to their background
knowledge by using metacognitive skills as well as by taking responsibility for their
own learning. Since students take responsibility for their own engagement with
learning, they worlproductively, independently, with a partner, or in small gréups
without the need for constant adult supervision

o Learning as Apprenticeship
Extended projects and presentations of finished work to interested and critical
audiencesreused. The environmerg organized so that complex thinking and
production is modeled and analyzed.

ISANA utilizes cognitive apprenticeshipvhich includes modeling and observation,

active practice, scaffolding, coaching, and guided reflection:

A Modeling and observation. Through this observation, mediated by
conversations in which critical features of the work or product are pointed
out and processes analyzed, studargsempoweretb analyze and
improve their work
Active practice.Students pactice learning by developing products and
performances under controlled conditions in and beyond the classroom.
Scaffolding. As student apprentices begin to develop competence in a
content area, teachers gradua#iguing the amount of support and
scafblding. Selfmanagement skills develop alongside expertise.

A Coaching. Student apprentices are coached by their teachers, visiting
experts, and peers, who observe, comment, challenge and suggest
modification to the work.

A Guided reflection.Students comually engage in considering, evaluating,
and improving on their work.

>

>

o Fair and Credible Evaluations
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The content of the evaluatiorssdisclosed in advance of learning, which allows
students to systematically and effectively study. The content of the evaligation
related to the taught curriculum.

o Recognition of Accomplishment
Studentsd progress t owar amanhce standacharee ve me n't
frequently recognized and celebrated by special events and occasions that regularly
allow family members, friends, and others who are important in their lives to witness
and applaud the childrends accompli shment

Culturally Response Standardd®ased Classrooms and School

Teachers, administrators, and support staff communicate high expectationslasidnthrough

their words and actions, respect for students
reality. Theindicators for this model are found in the classroom and school environment, in

lesson activities, and in student work.

Classroom and scho@nvironmensr ef | ect studentsé culture and
multimedia learning centers that provide actes$iverse learning styles such as listening

centers, video equipment and computers. The classroom libraries are culturally relevant and
reflect the studentsd specific cultures. The
a variety of wayssuch as studettreated bulletin boards, presentations, project displays, etc.

Lessons and activiies onnect content with studentsé prior
contextual reality, and cul tur al ideofsshoa.r vy . Th
Teachers utilize KWL charts, graphic organizers and culturally connected instructional strategies
such as mnemonics, storytelling, and KIVA process, developed by Lila N. Carol. The school,

home and community activities authentically brpagents and families into academic uits

study.

Studentwork and projectsare displayed at various stages of development and evidence their
understanding of content in a manner that connects to their lives, culture and cultural context.
Teachers wsauthentic and alternative assessment instruments and student created rubrics and
criteria charts to inform instruction and celebrate successes.

Principles of Learning, Project Based Learning, and Culturally Relevant and Responsive

Education are woventa our instructional materials, both pripased and computéased, in

order to ensure student mastery of the California Common Core State Standards (CCSS), the

Next Generation Science Standards (NGSS), the English Language Development Standards
(ELD)andot her state content standards. Student so
present their finished piece. Additionally, students track their progressM8edgement of

Learning) using online assessments.

15. How the Instructional Program Provides and Supports Student Use of Technology
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| SANAOGs instructional program pr colegedadcs r eal w
career, as well afor 21st century standardized assessmétiitstudents have access to a laptop

at school, as well & Chromebook for home learninfechnology is integrated into the

curriculum for instructional delivery, formative assessments, teaching math skills through math
standards, and maintaining our student information system. We have incorporated iReady to
suppgement the curriculum and assess student learning. iReady includes comprehensible grade
level English Language Arts and math activities in a wahgle of interactive formats aligned to

the California Common Core Standards. The program meets studems anstructional level
andempowerghemto progresgrom thereand ultimately prepare for Smarter Balanced and

other online assessments. Principals and other school leaders will monitor the implementation of
our instructional program using student data and weekly classroom observations.

Teachers plan lessons tlategrate technology with student projects. Currently, teachers and
students use Windows laptops and Chromebooks weekly in either Google Classroom or SeeSaw
LMS. Zoom video conferencing is utilized for live virtual classrooms. Students access a majority
of their learning applications securely through Clever SSO. Students use programs such as ST
Math, iReady, Amplify Science, CommonLit, ReadWorks, G Suite for Education, Office 365
among others. Students also use their Chromebooks for practice and onksenasse As

necessary, students are provided a CIPA compliant hotspot to facilitate Internet access.
Additionally, every classroom is equipped with a high definition document camera and projector
for instructional use.

Transitional Kindergarten
20.Description of TK Program

| SANAGs Transitional Ki nder g-geartkiaderggotenrggraaam i s
that uses an age and developmentally appropriate modified kindergarten academic curriculum
that includes social, emotional, and coytoutcomes and benchmarks.

Academic Calendar and Schedules
21. Academic Calendar for First Year of New Charter Term

Several research studies have demonstrated the relationship between-tasie and student

achievement (Stigler, Lee and Stevenso® ¥9: 12 8 3) . | SANAGs academic y
single track, 17-tay schedule broken into three trimestéfurs of instruction exceed the

minimum required by the state of Californi@eachers participate itb additional days of

professional developmenptior to the beginning and during the school y@a&r of these days are all

day professional developments, and the remaining two are divided into early dismissal professional
developments)

Year 20212022
School Starts August 17, 2021
School Ends June 10, 2022
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Holidays

ISANA AcademieSchool Calendar 2022022

1 Admissions Day

1 Labor Day

1 Rosh Hashanah

1 Yom Kippur
fVeterands Day
1 Thanksgiving

1 Christmas Day

fNew Year ds Day
1 Martin L. King Day
fPresidentsd Day
7 Cesar E. Chavez

9 Eid al Fitr

1 Memorial Day

Breaks

1 Winter Break: 12/20/21 1/7/22
1 Spring Break: 4/11/2P 4/15/22

Professional Development/
Pupil Free Days

1 Professional Development: 8/28/13, 10/8, 1/10, 4/22
1 Pupil Free: 8/16 & 6/9

Early Dismissal Days

1 Staff Professional Development: 9/1, 11¥2/1, 2/2, 3/2, 5/4

1 Back to School Night: 9/8

9 Parent Conferences: 11/13/19
1 Open House: 2/23

9 Parent Conferences: 3FB418
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July 2021
Sun| Mon| Tuel Wed Thu Fri | Sat
1 2 3
4 5 6 7 8 9 10
11 12 13| 14| 15| 16 17
18] 19| 20| 21| 22| 23| 24
25| 26| 27| 28| 29| 30| 31
August 202
Sun| Mon| Tue| Wed Thu| Fri | Sat
1 2 3 4 5 6 7
8 9 10| 11| 12| 13 14
15| 16 | 17| 18| 19| 20| 21
22| 23| 24| 25| 26| 27| 28
29| 30 | 31
September 202
Sun | Mon | Tue | We | Thu | Fri | Sat
1 2 3* 4
5 6* 7 8 9 10| 11
12 13 14 15| 16*| 17 18
19| 20| 21| 22| 23| 24 | 25
26| 27| 28| 29 | 30
October 20P
Sun | Mon | Tue | Wed | Thu | Fri | Sat
1 2
3 4 5 6 7 8 9
10| 11| 12 13 14| 15| 16
17 18| 19| 20 21| 22| 23
24| 25| 26| 27 28 | 29| 30
31
November 202
Sun | Mon | Tue | Wed | Thu | Fri | Sat
1 2 3 4 5 6
7 8 9 10 | 11*| 12 | 13
14 15 16 17 18 19| 20
21| 22| 23| 24| 25| 26| 27
28| 29 | 30

ISANA AcademieSchool Calendar 2022022

July 20210InstructionabDays)
1 7/157/30 StaffProfessional Development (Online, Asynchronous)

August02L (11 InstructionaDays)
9 82-8/13- Staff Professional Development and Back to School Kicl
Person, Live)

9 8/61 PupiFreeDayMeet& Greet
i 8/Tri Firsdayofinstruction

Septembe?021(19InstructionabDays)

9 941- Staff PB1pm Dismissal

9 93- Admissionay- No School

9 96 LaboDayHolidafRosh Hashand¥o School
9 981 BackToSchool Niglpm Dismissal

9 946 Yom KipptiNo School

October 2021 (20 Instructional Days)
9 108- Staff All Day PNo School

November 2021 (16 Instructional Days)

9 1187 Staff PB1pm Dismissal
11/12 End of Trimester 1

111/21V e t eDagHolislay No School

1 11/B67 11497 Parent Conferenegsm Dismissal
9 11/2-11/&i ThanksgivirdolidayNo School

1 11/2811/30 Hanukkah
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December 202
Sun | Mon | Tue | Wed | Thu | Fri | Sat
1 2 3 4
5 6 7 8 9 10 |11
12 |13 14 |15 16 |17 |18
19 |20 21 |22 [23 24 |25*
26 |27 28 |29 30 P1
Januan202
Sun| Mon| Tue| Wed| Thu| Fri| Sat
1*
2 3 4 5 6 7 8
9 10 | 11 12 13| 14| 15
16| 17*| 18 19| 20| 21| 22
23| 24| 25| 26| 27| 28| 29
30| 31
Februan202
Sun | Mon | Tue | Wed| Thu | Fri | Sat
1 2 3 4 5
6 7 8 9 10 11 |12
13 14 15 |16 |17 18 |19
20 21* (22 |23 |24 25 |26
27 28
March202
Sun | Mon | Tues| Wed | Thurg Fri | Sat
1 2 3 4 5
6 7 8 9 10| 11| 12
13| 14| 15 16 17 | 18| 19
20 21| 22| 23 24| 25| 26
27| 28| 29| 30 | 31*
April202
Sun | Mon | Tue | Wed | Thu | Fri | Sat
1 2
3 4 5 6 7 8 9
10| 11| 12| 13 14| 15| 16
17| 18| 19| 20| 21| 22| 23
24| 25| 26| 27| 28 | 29| 30

ISANA AcademieSchool Calendar 2022022

Decembe?02(Q(13 InstructionaDays)
9 12471 Staff PD 1pm Dismissal

1 12/2:126- Hanukkah

1 12/D-12/3MWinteBreakNo School
1 12/25Christmas Dayo School

January 202@.4 Instructional Days)
11/EFNew Y e aNoS8choolDay

113 1/77 WinteBreakNo School

1 1/107 Staff All Day PRo School

1 /17 Classefkesume

1 1/777 MartinLutheKingJr.HolidayNo School

February 20229 Instructional Days)
9 2/2- Staff PB1pm Dismissal

12217 Pr e s iHdlidagNo Sahool
1 2/871 Open Houszpm Dismissal

March 20222 Instructional Days)

1 3/2 Staff PB1pm Dismissal

1 3/11- End of Trimester 2

1 3/14- 3/887 Parent Conferendezpm Dismissal
1 3311 Cesar E. Chavez ObserMedSchool

April 202 (15InstructionaDays)
4/114/15% Spring Break Holiddyp School
4/17 Easter

1 4/22 Staff All Day PRo School
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ISANA AcademieSchool Calendar 2022022

May 202220 Instructional Days)
1 53- Eid al FtNo School

Sun | Mon | Tue | Wed | Thu | Fri | Sat 1 541 Staff Professional Developrbpnt Dismissal
1 2 3 4 5 6 |7 11 5/7 Memorial Day Holiddyo School
8 9 10 |11 12 13 |14
15 |16 17 |18 19 |20 |21
22 |23 |24 |25 |26 |27 |28
29 |30* |31
June202 June 2022(8 Instructional Days)
Sun | Mon | Tue | Wed | Thu | Fri | Sat 1 6/10 Last Day of Instructtomdl of Trimester 3
1 2 3 |4 11 6/13 End of the Year Pupil FreélDaya c her s 0
5 6 7 8 9 10 | 11
12 |13 14 |15 16 17 |18
19 |20 |21 |22 |23 |24 |25
26 |27 |28 |29 |30
State Required Instructional Time | SANAGs I nstructional
, 36,000 minutes 58,125inutes

Kinder 175 days 177 days

Grades 1 | 50,400 minutes 58,125ninutes

3 175 days 177 days

Grades # | 54,000 minutes 58,125ninutes

8 175 days 177 days

Total Instructional Dayd-225chool Year: & 7Total Instructional Minute, £25ninutes

ISANA MEETS ALL State Requirements

PupiFree Day

Staff Professional Development Day

Teacher Professional Development

Parent Conferences/Baékchool Night/Open House

Intersession BreakdO SCHOOL

* | Holiday®o SCHOOL
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22. Sample Daily Schedules

Bell Schedule

ISANA provides a daily school schedule that exceeds the minimum daily instructional
minutes set forth in the Education Code fortobiarter elementary school progranuring
certain times (ex. parent conferencéSANA Palmati Academy may use an eangndissal
schedule.

Grade | Start | Start of | End of | Start of | End of | Dismissal| Total Daily
of Recess | Recess | Lunch | Lunch Instructional
Class Minutes

K/1 8:10 9:30 9:50 11:40 |12:20 | 2:45 335

2/3 8:10 9:55 10:15 12:00 |12:40 | 2:45 335

4 8:10 9:30 9:50 11:50 |12:30 | 2:45 335

5/6 8:10 9:55 10:15 12:35 | 1:15 2:45 335

718 8:10 9:50 10:10 11:50 |12:30 | 2:45 335

Below are sample daily schedules (regular, early dismissatjraée level.Instructional
schedules are based upon the following concepts and guiding principles:

For Kindergarten and First Grade, English Language instruction irsdlvdehours and 50
minutes or 170 instructional minutes. These instructional minutes ill includerani@e

read aloud during the afternoon Language Arts block. Read alandisstructional practice

in whichteachers, parents, and caregivers read texigldb childrenjre a core component

of | SANAGs |l iteracy program. Read al ouds are
lesson plan with directed instruction, purpose, and objective for leaitifeast40 minutes

of mathematics instructios included daily The instructional schedule also includes 60
minutes of alternating Social Studies and Science instruction. It is during this afternoon block
that teachers provide students with learning opportunities to integrate content areas through
handson projectbased learning. Bminimum a30-minute block is devoted to ELD
instructi on tELD stuentd mavewpgportungiesmoavork in small flexible
groupings oractivities such astandard English learning (for Standard English Leajners

teach or préeach activities, partner reading, and journal writing. In addition, the

instructional program also includes blocks in which students participate in Performing Arts
and Technology.

The student schedule for the middle elementary gradesnd and third, differs from the

primary students. As studeritansition from the primary years, their schedule is modified to
meet their instructional and developmental needs. One of the key differences from the Kinder
and First Grade Schedule is l@ngnstructional blocks.

For Second and Third Grade, English Language instruction includes two hours and 50

minutes or 170 instructional minutes. These instructional minutes includenan@e read

aloud during the afternoon Language Arts block. Readds are a core component of

| SANAGs | iteracy progr am. Read alouds are ti
lesson plan with directed instruction, purpose, and objective for leaGtimginutes of
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mathematics instructiois included daily Theinstructional schedule also includes 60

minutes of alternating Social Studies and Science instruction. It is during this afternoon block
that teachers provide students with learning opportunities to integrate content areas through
handson projectbased larning. A minimum a a30-minute block is devoted to ELD
instructi on fELD stuehtd avewpgportungiesmoavork in small flexible
grouping on activities such agandard English learning (for Standard English Learness),

teach or praeach activities, partner reading, sustained silent reading, and journal writing. In
addition, the instructional program also includes aute block in which students

participate in Performing Arts and Technology.

As Fourth graders become proficientdees and read to learn instead of learning to read, the
English Language instruction decreases to two hours and 15 minutes or 135 instructional
minutes. These instructional minutes still include ariibute read aloud during the

afternoon Language Arts ldk and are tied to standards learning and have an explicit lesson
plan with directed instruction, purpose, and objective for learning. 50 minutes of
mathematics instructiois included daily The instructional schedule also includes 60

minutes of alternatig Social Studies and Science instruction. It is during this afternoon block
that teachers provide students with learning opportunities to integrate content areas through
handson projectbased learning. Aminimum a30-minute block is devoted to ELD

instucti on f or -HD siwents have opporturaties to work in small flexible
grouping on activities such atandard English learning (for Standard English Learnesrs),
teach or preeach activities, partner reading, sustained silent reading, OmlylLanguage,

ST Math, and journal writing. In addition, the instructional program also includes a longer
block of 60 minutes where students participate in Performing Arts and Technology. The
increase in this block of instruction begins to prepare stadenthe block schedule they

will transition into when they move to the middle school grades.

As fifth and selfcontainedsixth graders continue to become proficient readers, English
Language instruction decreases to two hours or 120 instructionaiesisl minutes of
mathematics instruction is included dailjhe instructional block of alternating Social

Studies and Science instruction has now increased to 1 hour and 15 minutes or 75
instructional minutes. It is during this block that teachers peosiddents with learning
opportunities to integrate content areas through handgsojectbased learning. The

increase in this block of instruction continues to prepare students for the block schedule they
will transition into when they move to the middlehool grades. least aB0-minute block

is devoted to ELD i n-ElUDrstuderttsihaveoppodunitieEth wosk inwh i | e
small flexible grouping on activities suchstandard English learning (for Standard English
Learners)re-teach or praeach activities, partner reading, writing projects that are in

different phases of the writing process, sustained silent reading, Daily Oral Language, ST
Math, projects, and journal writing. In addition, the instructional program also includes a
block of 60 minutes where students participate in Performing Arts and Technology.

One of the biggest differences between the 6th through 8th grade schedule and students in
self-contained classrooms {8 is the transition to block scheduling and attending cla$s w
multiple teachers per day. Students on the block scheduling attend 3 classes of 100 minutes
on Mondays, Tuesdays, Wednesdays, and Thursdays meeting with their odd period teachers
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on Mondays and Wednesdays and meet with their even period teachersdayTard

Thursdays. On Fridays, students meet attend all 6 periods for 50 minutes each. Another

difference is the review/ELD/IWT during the last 35 minutes of each school day. This block

i's devoted to ELD i n-ElUDrstuderttsihaveppdrtanrhontedo@gms whi | e
Advisory. The block scheduling enables our teachers to implement phoajgetl integrated

and thematic instructional strategy by providing more time per class session to teach content

to mastery while integrating content areas and usamgléon learning activities.

Samplelnstructional Schedules

Grades Transitional Kindergarten through First Grade (Regular)

Time Monday Tuesday Wednesday Thursday Friday
8:109:30 Language Arts | Language Arts Language Arts Language Arts Language Arts
9:30-:9:50 Recess Recess Recess Recess Recess
9:50-10:30 Language Arts | Language Arts Language Arts Language Arts Language Arts
cont. cont. cont. cont. cont.
10:30-11:00 ELD for ELs/ ELD for ELs/ ELD for ELs/ ELD for ELs/ ELD for ELs/
I WT* for|fl WT for | WT for HIWT for | WT for E
| FEPOG6s, | FEPOG s, | FEPO6s, RI FEPOGS, | FEPO s, R
11:0011:40 Math Math Math Math Math
11:4012:20 Lunch Lunch Lunch Lunch Lunch
12:201:10 Language Arts | Language Arts Language Arts Language Arts Language Arts
cont. cont. cont. cont. cont.
1:10-2:10 Thematic Units | Thematic Units in| Thematic Units in | Thematic Units in| Thematic Units in
in Social Studies| Science Social Studies Science Social Studies
2:10-2:45 Performing Arts | Technology Performing Arts Technology PE
2:45 Dismissal Dismissal Dismissal Dismissal Dismissal
Grades Kindergarten through First Grade (Early Dismissal)
Time Monday Tuesday Wedesday Thursday Friday
8:109:30 Language Arts Language Arts Language Arts Language Arts Language Arts
9:30-9:50 Recess Recess Recess Recess Recess
9:50-10:30 Language Arts Language Arts Language Arts Language Arts Language Arts
cont. cont. cont. cont. cont.
10:30-11:00 ELD for ELY/ ELD for ELY ELD for ELY ELD for ELY ELD for ELY
| WT* for|l WT for | WT for | WT for | WT for H
| FEPO s, | FEPOG s, | FEPO6s, I FEPOSs, | FEPO s, R
11:0011:40 Math Math Math Math Math
11:4012:20 Lunch Lunch Lunch Lunch Lunch
12:201:10 Languag@eArts Language Arts Language Arts Language Arts Language Arts
cont. cont. cont. cont. cont.
1:10-2:00 Thematic Units in| Thematic Units in| Thematic Units in | Thematic Units in| Thematic Units in
Social Studies Science Social Studies Science Social Studies
2:00 Dismissal Dismissal Dismissal Dismissal Dismissal
Grades Second through Third Grade (Regular)
| Time | Monday | Tuesday | Wedhesday | Thursday | Friday |
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8:10-9:55 Language Arts Language Arts Language Arts Language Arts Language Arts
9:5510:15 Recess Recess Recess Recess Recess
10:1510:30 Language Arts Language Arts Language Arts Language Arts Language Arts
cont. cont. cont. cont. cont.
10:3011:00 ELD for ELY ELD for ELY ELD for ELY ELD for ELY ELD for ELY
I WT* for |l WT for IWTforEO6s,|I| WT for | WT f or E
| FEPOG6s, | FEPO s, | FEPO s, | FEPO s, | FEPO s, R
11:0012:00 Math Math Math Math Math
12:0012:40 Lunch Lunch Lunch Lunch Lunch
12:401:00 Language Arts Language Arts Language Arts Language Arts Language Arts
cont. cont. cont. cont. cont.
1:00-2:00 Thematic Units in| Thematic Units in| Thematic Units in| Thematic Units in| Thematic Units in
Social Studies Science Social Studies Science Social Studies
2:00-2:45 Performing Arts | Technology PerformingArts Technology PE
2:45 Dismissal Dismissal Dismissal Dismissal Dismissal
Grades Second through Third Grade (Early Dismissal)
Time Monday Tuesday Wedhesday Thursday Friday
8:10-9:55 Language Arts Language Arts Language Arts Language Arts Language Arts
9:5510:15 Recess Recess Recess Recess Recess
10:1510:30 Language Arts Language Arts Language Arts Language Arts Language Arts
cont. cont. cont. cont. cont.
10:30-11:00 ELD for ELY/ ELD for ELY ELD for ELY ELD for ELY ELD for ELY
Il WT* for|l WT for Il WT for |l WT for HI WT for H
| FEPO s, | FERGEPO|I FEPOS, | FEPO6s, HIFEPOb&s, 3
11:0012:00 Math Math Math Math Math
12:0012:40 Lunch Lunch Lunch Lunch Lunch
12:40-1:00 Language Arts LanguageArts Language Arts Language Arts Language Arts
cont. cont. cont. cont. cont.
1:00-2:00 Thematic Units in| Thematic Units in| Thematic Units in| Thematic Units in | Thematic Units in
Social Studies Science Social Studies Science Social Studies
2:00 Dismissal Dismissal Dismissal Dismissal Dismissal
Grade 4(Regular)
Time Monday Tuesday Wedesday Thursday Friday
8:109:30 Language Arts Language Arts Language Arts Language Arts Language Arts
9:30-9:50 Recess Recess Recess Recess Recess
9:50-10:30 LanguagéeArts Language Arts Language Arts Language Arts Language Arts
cont. cont. cont. cont. cont.
10:3011:00 ELD for ELY ELD for ELY ELD for ELY ELD for ELY ELD for ELY
I WT* for |l WT for | WT for IWTforEO6s, || WT for
| FEPO6s, | FEPO s, | FEPO s, | FEPO6s, RKRIFEPG6s,
11:0011:50 Math Math Math Math Math
11:5012:30 Lunch Lunch Lunch Lunch Lunch
12:3012:45 Language Arts Language Arts Language Arts Language Arts Language Arts
cont. cont. cont. cont. cont.
12:451:45 Thematic Units in | Thematic Units in | Thematic Units in | Thematic Units in | Thematic Units in
Social Studies Science Social Studies Science Social Studies
1:45-2:45 Performing Arts | Technology Performing Arts | Technology PE
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| 2:45 | Dismissal | Dismissal | Dismissal | Dismissal | Dismissal
Grade 4(Early Dismissal)
Time Monday Tuesday Wedesday Thursday Friday
8:109:30 Language Arts Language Arts Language Arts Language Arts Language Arts
9:30-9:50 Recess Recess Recess Recess Recess
9:50-10:30 Language Arts Language Arts Language Arts Language Arts Language Arts
cont. cont. cont. cont. cont.
10:3011:00 ELD for ELY ELD for ELY ELD for ELY ELD for ELY ELD for ELY
Il WT* for|l WT for HIWT for IWTfor EOGI WT for
| FEPOG6s, | FEPb6s, KRIFEPObG6s, | FEPO6s, RIFEPG6s,
11:0011:50 Math Math Math Math Math
11:5012:30 Lunch Lunch Lunch Lunch Lunch
12:3012:45 Language Arts Language Arts Language Arts Language Arts Language Arts
cont. cont. cont. cont. cont.
12:451:45 Thematic Units in | Thematic Units in | Thematic Units in | Thematic Units in | Thematic Units in
Social Studies Science Social Studies Science Social Studies
1:45-2:00 Performing Arts | Technology Performing Arts | Technology PE
2:00 Dismissal Dismissal Dismissal Dismissal Dismissal
Grades Fifth through Sixth Grades (Regular)
Time Monday Tuesday Wedesday Thursday Friday
8:10-9:55 Language Arts Language Arts Language Arts Language Arts Language Arts
9:5510:15 Recess Recess Recess Recess Recess
10:1510:30 Language Arts Language Arts Language Arts Language Arts Language Arts
cont. cont. cont. cont. cont.
10:3011:00 ELD for ELY ELD for ELY ELD for ELY ELD for ELY ELD for ELY
Il WT* for |l WT for HIWT for I WT for HIWT for H
| FEPO s, | FEPO S, Rl FERGFEPO|I FEPO6 S, HI FEPG6s, K
11:0011:50 | Math Math Math Math Math
11:5012:35 Thematic Units in| Thematic Units in | Thematic Units in| Thematic Units in | Thematic Units in
Social Studies Science Social Studies Science Social Studies
12:351:15 Lunch Lunch Lunch Lunch Lunch
1:151:45 Thematic Units in| Thematic Units in | Thematic Units in| Thematic Units in | Thematic Units in
Social Studies Science cont. Social Studies Science cont. Social Studies cont
cont. cont.
1:45-2:45 Performing Arts | Technology Performing Arts | Technology PE
2:45 Dismissal Dismissal Dismissal Dismissal Dismissal
Grades Fifth through Sixth Grades (Early Dismissal)
Time Monday Tuesday Wedesday Thursday Friday
8:10-9:55 Language Arts Language Arts Language Arts Language Arts Language Arts
9:55-10:15 Recess Recess Recess Recess Recess
10:1510:30 Language Arts Language Arts Language Arts Language Arts Language Arts cont
cont. cont. cont. cont.
10:30-11:00 ELD for ELY ELD for ELY ELD for ELY ELD for ELY ELD for ELY
I WT* for |l WT for HIWT for | WT for HIWT for E
| FEPO6 s, | FEP6s, HIFEPOs, | FEPO s, HI FEPO& s, R
11:0011:50 Math Math Math Math Math
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11:5012:35 Thematic Units in| Thematic Units in | Thematic Units in| Thematic Units in | Thematic Units in
Social Studies Science Social Studies Science Social Studies
12:351:15 Lunch Lunch Lunch Lunch Lunch
1:15-1:45 Thematic Units in| ThematicUnits in | Thematic Units in| Thematic Units in | Thematic Units in
Social Studies Science cont. Social Studies Science cont. Social Studies cont,
cont. cont.
1:45-2:00 Performing Arts | Technology Performing Arts | Technology PE
2:00 Dismissal Dismissal Dismissal Dismissal Dismissal
Grades/ & 8 Block Scheduling (Regular)
Time Monday Tuesday Wednesday | Thursday Friday
8:10-9:50 English7/ Math 7/ English7/ Math 7/ Endish 7/Endish 8
English 8 Math 8 English 8 Math 8 : ——
Ancient Civilizations/ US
History Physical Education 7/8
9:50-10:10 Nutrition Nutrition Nutrition Nutrition Nutrition
10:1011:50 Ancient Earth Science/ | Ancient Earth Science/ | Art 7/Art8- Dance
Civilizations/ US| Physical Civilizations/ Physical Math 7/Math 8
History Science US History Science
11:5012:30 Lunch Lunch Lunch Lunch Lunch
12:302:10 Art 7/Art8 Physical Art 7/Art8 Physical Earth Science/ Physical Scien
Education7/8 Education7/8 Physical Education 7/8
2:10-2:45 ELD/ Advisory | ELD/ Advisory | ELD/ Advisory | ELD/ Advisory | ELD/ Advisory
Grades/ & 8 Block Scheduling (Early Dismissal)
Time Monday Tuesday Wednesday | Thurday Friday
8:10-9:50 English7/ Math 7/ English7/ Math 7/ Endish 7/Endish 8
English 8 Math 8 English 8 Math 8 Ancient Civilizations/ US
History Physical Education 7/8
9:50-10:10 Nutrition Nutrition Nutrition Nutrition Nutrition
10:1011:50 Ancient Earth Science/ | Ancient Earth Science/ | Art 7/Art8- Dance
Civilizations/ US | Physical Civilizations/ Physical
History Science US History Science Math 7/Math 8
11:5012:30 Lunch Lunch Lunch Lunch Lunch
12:30-1:30 Art 7/Art8 Physical Art 7/Art8 Physical Earth Science/ Physical Scien
Education7/8 Education7/8 Physical Education 7/8
1:30-2:00 ELD/ Advisory ELD/ Advisory | ELD/ Advisory | ELD/ Advisory | ELD/ Advisory
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Instructional Days and Minutes Calculator

Number of Number of
Number of Instr. Instr. Number of
Instr. Number of | Minutes Minutes Instr.
Number of| Minutes Early Per Early | Number of Per Number off Minutes M
Regular |Per Regulg Dismissal | Dismissal| Minimum | Minimum | [Other] |Per [Other] Total Number| Re
Grades | Grades Offered| Days Day Days Day Days Day Days Day of Instr. Days| St:
TK/K Yes 159 335 12 290 6 230 0 0 177 3¢
1 Yes 159 335 12 290 6 230 0 0 177 5(
2 Yes 159 335 12 290 6 230 0 0 177 5(
3 Yes 159 335 12 290 6 230 0 0 177 5(
4 Yes 159 335 12 290 6 230 0 0 177 5
5 Yes 159 335 12 290 6 230 0 0 177 5.
6 Yes 159 335 12 290 6 230 0 0 177 5
7 Yes 159 335 12 290 6 230 0 0 177 5.
8 Yes 159 335 12 290 6 230 0 0 177 5¢
9 No 0 6
10 No 0 64
11 No 0 6
12 No 0 6

Professional Development
25. How the School will Provide Professional Development

At ISANA we see every staff membgertificated and classified)s an educator, as
someone whose interactions affect the academic and-socaional progresand
achievemenof all students. Therefore, we provide rigorous professional development to all
ISANA staff. For two weeks before the school year starts, gathaat various points
throughout the year, ISANA brings together all educators across all schgetiseioin
person, through online live sessions, and/or through asynchronous interactive sessions
monitored through our HRIS systeifrhis gives us opportuties to increase leadership,
crosstrain staff, standardize training, ensure all staff has common language and are working
towards a common mission, vision and goals, and increase the positive effect each staff
member had on student achievement. Such emnte requires much coordination between
each of our departments and inclusive conversations among and between departments.

In addition,edd uc at or s

1) How Initiatives are Chosen

from all

depart ments
they plan collaborative teaching less, analyze data, and discuss individual supports
needed for students.

me et we e |

Students learn best with teachansl educatora’/ho are knowledgeable of their subject field,
are well trained to deliver rigorous instruction, andttend to the diverse needs of each
student as an individual. A focus for professional development is selected each year from
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both quantitative (using, for example, student assessment data) and qualitative reflection

(using, for example, classroom observatn dat a) on the school 6s pr
Additionally, based on this data, plans are developed to address needs of individual teachers

and educatorgyrade levels, content area specialists and for sehide! staff development

initiatives. Traning may be provided by ISANA staff but will also be provided by outside
consultants or experts.

Professional development includes time for teacher collaboration and curriculum

development. Teachers observe and share expertise with each other.rit yfeafiof the

charter term, topics of professional development include topics such as State Standards for

the Teaching Profession, state standards, formative assessments, small group instruction,
Standards for Mathematical Practice, Next Generation &@en St andar d s, Reader
Wor kshop and Writerds Workshop,-B&edl turally F
Learning, Thematic Teaching, Positive Behavior Intervention Support, strategies for

supporting Students with Disabilities and English Language Developareti®rinciples of

Learning. Staff also receives training in the varying programs used by students as part of the
instructional program so that those programs are implemented as effectively as possible. New
teachers take part inwhicathdyldre avienfeeta ISANA rmissions t i t u
and vision, and key programs.

In addition to receiving traintnduring these professional development sessions, staff also
gets the opportunity to review and analyze student and school data. School and district
leadership guide staff through data analysis, identifying strengths, areas of need and using
that data to develop action plans that drive student learning forward. The cyclical process of
data analysis continues throughout the year during all staff profed development as well

as grade level meetings and weekly school professional development. The preparation of
teacherand educatorand support for their continuing professional development are critical
to the successful implementation of our acadgrmgram.

2) Weekly School Site Professional Development

Additionally, teachers and other staff meet every Wednesday at the end of the school day to
receive professional development identified as a need or focus, do common planning, analyze
student work and review progress towards student and sel®lachievenent goals. The

process of inquiry and data analysis continues throughout the year, including after each
schoolwide Diagnostiessessment, administered around the beginning of each trimester, as
well as a fourth time for K students. As teachesiad eductmrsfrom all grade levels are

together, this is an opportunity for vertical planning and discussions to take place.

Weekly school level professional development is also guided by the individual yearly
professional goals selected by each teachest@ifdmember at the beginning of the year.

Each teacher meets with their leadership team at the beginning of each year and throughout
the school year to develop an instructfonused goal and action plan which includes ways

in which the school leadershipam can assist the teacher in achieving his or her goals.
Coaching sessions and observations take place on regularly that focus around those
individual goals. To ensure the value of these sessions, instructional leaders receive training
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in Cognitive Coacimg, a researchased model that capitalizes on teacher strengths and
cognitive processes.

3) Grade Level Meetings

On a weekly basis, teachers will engage in collaboration aipthoming time with partner
teachers (e.g. kindergarten teachers, 7th #mdr@de teachers) and/or departments (e.qg.
middle school math, Performing Arts). This time is frequently used-farg for example, a
projectbased learning unit or performance task as well as reviewing and analyzing most
recent student data. Instruanial Coaches facilitate these meetings by creating agendas and
activities to meet the needs of assigned grade levels.

20202021 Professional Development Theme: Creating a New and Better Works

ISANA, the decisions we make, including those around psaieal development, are made

in the best interests of students and prioritizing equity and ju¥tleeare committed to

taking strategic and sustained action to create equitable practices in our classrooms and
campus environments that empower our studediscators and communities with the tools
they need to dismantle systems of oppression and create a more justS¥dd4. staff

began the 202Q021 school year with an introduction to the PD theme for the school year:
Creating a New World: A Focus on Etuand Justice in Schools. This included
participation it the n21 Day Raci al Equity F
engaging explicitly in educator professional development around racial justice, equity, and
implicit bias. Throughout the yeaall staff will continue to engage in professional
development and discussions on the topics of race and .equity

Professional Development to Address the Impact of COVIEL9

In addition, as we encounter shifts in practice around instruction and heakhfahd we
recognize the need to support staff in learning to do their job in a different way. All staff will
receive support and professional development in health and safety protocols, basic
technology proficiency, innovative distance learning modeld, secialemotional learning

in topics such as:

Health and safety, PPE, and social distance requirements
Workspace/classroom cleaning protocols
Effective technology applications
Communication tools and modalities
Virtual platforms

Social EmotionalLearning
Competencybased Learning

Project based learning

Universal Design for Learning (UDL)
Best Practices for English Learners
Flipped classroom model

Positive school climate

O OO OO 0O OO o0 OoO o o
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o0 Restorative practices
o Growth Mindset
o Trauma informed care

26. Recruiting Qualified Teachers

In order to fulfill the mission and vision of its charter, ISANA recrettisicatorsvho are
qualified, talented, and invested in its mission and viside. use the following
strategies/sources to recruit teachers:

1 Traditional posting sites such as EdJoin.org and Indeed.com
Attending Job Fairs
Targeted University contacts
Using the career services posting systems of teacher preparation programs
Pipeline within ISANA of ISANA staff who become qualified to teachisThas been
a successful strategy used by ISANA in building an excellent staff, as these staff
membersarewell er sed and i nvested in the school
with the school community.

il
il
T
)l

To help recruit and retain the teaching sth#fttwe need, ISANA works to ensure that staff

feel positively about their compensation and appreciation, their working environment and
their opportunities for growth. As funding levels allow, ISANA mainsairsalary table
competitive with local districtdSANA leadership also traslteacher satisfaction with the
working and learning environment provided by the school via annual climate surveys as well
as skiplevel meetings. The surveys allow staff to provide feedbadkultiple measures

related to theisatisfaction and requests their input regarding changes that can be made to
improve the school and the services provided to all stakeholderdeskipmeetings

provide, among several other benefits, staff with an additional forum to voice their thought
andideas

In 20192020 ISANA developed its Effective Educator Framework, whose purpose was to
define specific indicators of an effective educator that place student learning in the forefront
and link these to clear outcomes in order to hire and rétaimost effective teachers. The
framework is designed to promote growth and development, place student learning at the
center, recognize excellence, set a high bar for professional teacher status, and shorten
timelines for improvement. The framework &/rewed with incoming and returning

teachers, who then chart their progress towards becoming a highly effective educator.
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Each of the four competencies listed above in this model is divided into key behaviors, which describe
the actions an educator aledder should take to demonstrate proficiency in that competency.
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