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Assurances, Affirmations, and Declarations 

 

ISANA Palmati Academy (also referred to herein as ñPalmatiò and ñCharter Schoolò) shall:  

 

¶ Be nonsectarian in its programs, admission policies, employment practices, and all other 

operations. (California Education Code (hereinafter ñEd. Codeò) Ä 47605(e)(1).) 

 

¶ Not charge tuition. (Ed. Code § 47605(e)(1).) 

 

¶ Not discriminate against any pupil on the basis of disability, gender, gender identity, gender 

expression, nationality, race or ethnicity, religion, sexual orientation, or any other 

characteristic that is contained in the definition of hate crimes set forth in section 422.55 of the 

Penal Code, including immigration status. (Ed. Code § 47605(e)(1); Ed. Code § 220.) 

 

¶ Except as provided in Education Code section 47605(e)(2), admission to a charter school shall 

not be determined according to the place of residence of the pupil, or of his or her parent or 

legal guardian, within this state, except that an existing public school converting partially or 

entirely to a charter school under this part shall adopt and maintain a policy giving admission 

preference to pupils who reside within the former attendance area of that school. (Ed. Code § 

47605(e)(1).) 

 

¶ Admit all pupils who wish to attend Charter School. (Ed. Code § 47605(e)(2)(A).) 

 

¶ Except for existing pupils of Charter School, determine attendance by a public random drawing 

if the number of pupils who wish to attend Charter School exceeds Charter Schoolôs capacity. 

Preference shall be extended to pupils currently attending Charter School and pupils who reside 

in the Los Angeles Unified School District (also referred to herein as ñLAUSDò and 

ñDistrictò). Preferences shall not result in limiting enrollment access for pupils with 

disabilities, academically low-achieving pupils, English learners, neglected or delinquent 

pupils, homeless pupils, or pupils who are economically disadvantaged, as determined by 

eligibility for any free or reduced-price meal program, foster youth, or pupils based on 

nationality, race, ethnicity, or sexual orientation, and shall not require mandatory parental 

volunteer hours as a criterion for admission or continued enrollment. (Ed. Code § 

47605(e)(2)(B).) 

 

¶ Charter school shall not encourage a pupil currently attending the Charter School to disenroll 

from the Charter School or transfer to another school for any reason, including, but not limited 

to, academic performance of the pupil or because the pupil exhibits any of the characteristics 

described in Education Code section 47605(e)(2)(B)(iii).  (Ed. Code § 47605(e)(4).)  

 

¶ If a pupil is expelled or leaves Charter School without graduating or completing the school 

year for any reason, Charter School shall notify the superintendent of the school district of the 

pupilôs last known address within 30 days, and shall, upon request, provide that school district 

with a copy of the cumulative record of the pupil, including a transcript of grades or report 

card, and health information. (Ed. Code § 47605(e)(3).) 

 



 

5 

 

¶ Meet all statewide standards and conduct the pupil assessments required pursuant to Education 

Code sections 60605 and 60851 and any other statewide standards authorized in statute or pupil 

assessments applicable to pupils in non-charter public schools. (Ed. Code § 47605(d)(1).) 

 

¶ Consult, on a regular basis, with Charter Schoolôs parents, legal guardians, and teachers 
regarding the schoolôs educational programs. (Ed. Code Ä 47605(d)(2).)   

 

Charter School hereby declares that Charter School, operated as or by its nonprofit public benefit 

corporation, is and shall be the exclusive public school employer of Charter Schoolôs employees 

for the purposes of the Educational Employment Relations Act (EERA), Chapter 10.7 

(commencing with Section 3540) of Division 4 of Title I of the Government Code. Charter School 

shall comply with all provisions of the EERA and shall act independently from LAUSD for 

collective bargaining purposes. In accordance with the EERA, employees may join and be 

represented by an organization of their choice for collective bargaining purposes. 

 

NOTE: This Charter contains specific ñFederal, State and District Required Languageò (FSDRL), 

including the Assurances, Affirmations, and Declarations section above. The FSDRL should be 

highlighted in gray within each Charter element or section. The final section of the Charter 

provides a consolidated addendum of the FSDRL. This intentional redundancy facilitates efficient 

charter petition review while ensuring ready access to the FSDRL for any given section of the 

Charter. To the extent that any inconsistency may exist between any provision contained within 

the body of the Charter and the FSDRL contained in the addendum, the provisions of the FSDRL 

addendum shall control.  
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Element 1 ï The Educational Program 

 

ñThe educational program of the charter school, designed, among other things, to identify those 

whom the charter school is attempting to educate, what it means to be an ñeducated personò in 

the 21st century, and how learning best occurs. The goals identified in that program shall 

include the objective of enabling pupils to become self-motivated, competent, and lifelong 

learners.ò (Ed. Code § 47605(c)(5)(A)(i).) 

 

ñThe annual goals for the charter school for all pupils and for each subgroup of pupils 

identified pursuant to Section 52052, to be achieved in the state priorities, as described in 

subdivision (d) of Section 52060, that apply for the grade levels served, and specific annual 

actions to achieve those goals. A charter petition may identify additional school priorities, the 

goals for the school priorities, and the specific annual actions to achieve those goals.ò (Ed. 

Code § 47605(c)(5)(A)(ii).) 

 

ñIf the proposed charter school will serve high school pupils, a description of the manner in 

which the charter school will inform parents about the transferability of courses to other public 

high schools and the eligibility of courses to meet college entrance requirements. Courses 

offered by the charter school that are accredited by the Western Association of Schools and 

Colleges may be considered transferable and courses approved by the University of California 

or the California State University as creditable under the ñAò to ñGò admissions criteria may 

be considered to meet college entrance requirements.ò (Ed. Code § 47605(c)(5)(A)(iii).) 

 

LOCAL CONTROL FUNDING FORMULA (LCFF)  AND LOCAL CONTROL AND ACCOUNTABILITY 

PLAN (LCAP)  

 

Charter School acknowledges and agrees that it must comply with all applicable laws and 

regulations related to AB 97 (2013) (Local Control Funding Formula), as they may be amended 

from time to time, which include the requirement that Charter School shall annually submit a Local 

Control and Accountability Plan (LCAP)/annual update to the Los Angeles County Superintendent 

of Schools and the Charter Schools Division (CSD) on or before July 1. In accordance with 

Education Code sections 47604.33 and 47606.5, Charter School shall annually update its goals 

and annual actions to achieve those goals identified in the charter pursuant to Education Code 

section 47605(c)(5)(A)(ii), using the Local Control and Accountability Plan template adopted by 

the State Board of Education, as it may be changed from time to time. Charter School shall comply 

with all requirements of Education Code section 47606.5, including but not limited to the 

requirement that Charter School ñshall consult with teachers, principals, administrators, other 

school personnel, parents, and pupils in developing the local control and accountability plan and 

annual update to the local control and accountability plan.ò (Ed. Code Ä 47606.5(d).) 

 

ACADEMIC CALENDAR AND SCHEDULES 

 

Charter School shall offer, at a minimum, the number of minutes of instruction set forth in 

Education Code section 47612.5, and the number of school days required by California Code of 

Regulations, title 5, section 11960.   
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MATHEMATICS PLACEMENT  

 

Charter School shall comply with all applicable requirements of the California Mathematics 

Placement Act of 2015. 

 

TRANSITIONAL K INDERGARTEN  

 

Charter School shall comply with all applicable requirements regarding transitional kindergarten. 

For purposes of admission to Charter School, transitional kindergarten shall be considered a part 

of kindergarten, and therefore students enrolled in transitional kindergarten at Charter School shall 

be considered existing students of Charter School for purposes of Charter Schoolôs admissions, 

enrollment, and lottery.   

 

WASC ACCREDITATION  

 

If Charter School serves students in grades 9-12, before Charter School graduates its first class of 

students, Charter School shall obtain, and thereafter maintain, Western Association of Schools and 

Colleges (WASC) accreditation. 

 

ENGLISH LEARNERS 

 

Charter School shall identify potential English Learners in a timely manner in accordance with all 

applicable legal requirements. Charter School must provide all English Learners with an effective 

English language acquisition program that also affords meaningful and equitable access to Charter 

Schoolôs core academic curriculum. Instructional plans for English Learners must be (1) based on 

sound educational theory; (2) adequately supported with trained teachers and appropriate materials 

and resources; and (3) periodically evaluated to make sure the program is successful and modified 

when the program is not successful.   

 

On an annual basis, upon request, Charter School shall submit a certification to the LAUSD 

Charter Schools Division (CSD) that certifies that Charter School has adopted and is implementing 

either the LAUSD Master Plan for English Learners and Standard English Learners or Charter 

Schoolôs own English Learner (EL) Master Plan. If Charter School chooses to implement its own 

EL Master Plan, the plan shall provide a detailed description of Charter Schoolôs EL program, and 

shall address the following:  

 

¶ How Charter Schoolôs EL Master Plan provides all of its English Learners, including but 
not limited to Long Term English Learners (LTELs) with an effective English language 

acquisition program as well as meaningful and equitable access to Charter Schoolôs core 

academic curriculum 

¶ How English Learnersô specific needs will be identified 

¶ What services will be offered 

¶ How, where, and by whom the services will be provided 

¶ How Charter School will evaluate its EL program each year, and how the results of this 

evaluation will be used to improve the program, including the provision of EL services 
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Each year, Charter School shall provide to the CSD a report on its annual evaluation of the 

effectiveness of its EL program. Upon request, Charter School shall provide a copy of its current 

EL Master Plan to the CSD. 

 

Charter School shall administer the CELDT/ELPAC annually in accordance with federal and state 

requirements.  

 

Charter School shall reclassify English Learners in accordance with federal and state requirements. 

 

Charter School shall provide parent outreach services and meaningfully inform parents with 

limited English proficiency of important information regarding Charter School matters to the same 

extent as other parents. 

 

STUDENTS WITH DISABILITIES  

 

Federal Law Compliance 

 

Charter School shall adhere to all provisions of federal law related to students with disabilities 

including, but not limited to, section 504 of the Rehabilitation Act of 1973, Title II of the 

Americans with Disabilities Act of 1990, and the Individuals with Disabilities Education 

Improvement Act of 2004. 

 

Special Education Program 

 

Charter School shall ensure that no student otherwise eligible to enroll in Charter School shall be 

denied, directly or indirectly, admission due to a disability or to Charter Schoolôs inability to 

provide necessary services. Charter School acknowledges that policies and procedures are in place 

to ensure the recruitment, enrollment, service, and retention of students with disabilities at 

LAUSD-authorized charter schools, including Charter School.  

 

Prior to LAUSD Board of Education approval of an initial Charter petition, and if a renewing 

Charter School intends to operate as a ñschool of the districtò for special education services, 

Charter School shall execute a Memorandum of Understanding (ñMOUò) by and between LAUSD 

and Charter School regarding the provision and funding of special education services consistent 

with applicable state law and the LAUSD Special Education Local Plan Area (ñSELPAò) Local 

Plan for Special Education  and shall be considered a ñpublic school of the Districtò for purposes 

of Special Education pursuant to Education Code section 47641(b).  However, Charter School 

reserves the right to make written verifiable assurances that it may become an independent local 

educational agency (LEA) and join a SELPA pursuant to Education Code section 47641(a) either 

on its own or with a grouping of charter school LEAs as a consortium following the requirements 

of Education Code section 56195.3(b).  In this instance, Charter School will execute a MOU with 

LAUSD on provisions of special education as a member of a non-LAUSD SELPA. 

 

SELPA Reorganization  

 



 

9 

 

The Los Angeles Unified School District is approved to operate as a single-District SELPA under 

the provisions of Education Code section 56195.1(a). As a  single-District SELPA, the District has 

created two charter school sections (District-operated Programs and Charter-operated Programs) 

under the administration of one single Administrative Unit pursuant to a reorganization plan 

approved by the Board of Education on January 4, 2011 (149/10-11). Full implementation of the 

reorganized LAUSD SELPA commenced in the 2013-2014 school year requiring all District-

authorized charter schools to elect one of the three options available under the LAUSD SELPA. 

Prior to an option election, all District-authorized charter schools were required to participate as a 

school of the District under the District-Operated Programs Unit. Prior to the beginning of the 

2013-2014 school year, all District-authorized charter schools, other than those that had previously 

executed an Option 3 Memorandum of Understanding (ñMOUò), were required to execute a new 

MOU setting forth the LAUSD SELPA option election for the remainder of the charter petition 

term. The Charter-operated Program schools do not have LEA status for the purposes of special 

education but will function in a similar role in that each charter school will be responsible for all 

special education requirements, including but not limited to services, placement, due process, 

related services, special education classes, and special education supports. Charter schools that 

have elected to participate in a District-operated programs option may apply for membership in 

the Charter-operated Program section of the SELPA. Charter schools accepted for participation in 

the Charter-operated Programs section receive support from a Special Education Director for the 

Charter-operated Programs.  

 

Use of Districtôs Special Education Policies and Procedures and Data Systems 

 

All charter schools approved by the LAUSD Board of Education are bound by and must adhere to 

the terms, conditions and requirements of orders imposed upon the District pertaining to special 

education.  All charter schools are required to use the Districtôs Special Education Policies and 

Procedures Manual and Welligent, the District-wide web-based software system used for online 

Individualized Education Programs (ñIEPsò) and tracking of related services provided to students 

during the course of their education. 

 

All charter schools are required to interface with My Integrated Student Information System 

(MiSiS) via a web based Application Programming Interface (API). MiSiS is a suite of applications 

which is designed to capture all student data.   

 

 

General Information 

1. General Information Table 
 

GENERAL INFORMATION 
 

 

¶ The contact person for Charter School is: Nadia Shaiq, CEO. 

 

¶ The contact address for Charter School is: 3580 Wilshire Blvd., Suite 1130, 

Los Angeles, CA 90010 

¶ The contact phone number for Charter School is:  323-291-1211 
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¶  The current address of the Charter School is:  
o (Please note: As charter schoolsô eligibility for and 

allocation of Proposition 39 facilities are determined on 

an annual basis, a charter schoolôs current occupancy of 

Proposition 39 facilities is subject to change in 

subsequent school years.) 

6501 Laurel Canyon Blvd. North 

Hollywood, CA 91606 

¶ This location is in LAUSD Board District: 6 

¶ This location is in LAUSD Local District:  North East 

¶ The grade configuration of Charter School is: Transitional Kindergarten 

through 8th grade 

¶ The number of students in the first year will be: 390 

¶ The grade level(s) of the students in the first year will 

be: 
Transitional Kindergarten 

through 8th grade 

¶ Charter Schoolôs scheduled first day of instruction in 

2021-2022 is: 
August 17, 2021  

¶ The enrollment capacity is: 
 490 students  

 

¶ The type of instructional calendar (e.g., traditional/year-

round, single track/multi-track, extended day/year) will 

be: 
177 days traditional calendar  

¶ The bell schedule for Charter School will be: 8:10 AM to 2:45 PM 

 

¶ The term of this Charter for Middle and High 

performing schools:  
6 

 

Community Need for Charter School 

2. Schoolôs Performance over Current Charter Term 

 

ISANA Palmati Academy is currently seeking its third renewal and entering its 10th year of 

successful operation in the North Hollywood Community. On or around July 23, 2018, ISANA 

amended its Articles of Incorporation to change the name of the organization from ñCelerity 

Educational Groupò to ISANA, and ISANA and the District agreed in a signed amendment to 

amend this charter to reflect the organizationôs new name. Based on our record of performance, 

ISANA Palmati Academy has and will continue to meet the needs of the community it serves. In 

the Fall of 2011, ISANA Palmati Academy opened its doors to 241 students from the North 

Hollywood Community.  ISANA soon gained a reputation for having a quality instructional 

program. As this reputation spread throughout the community through word of mouth and effective 

recruiting, our student population continued to grow. By the fall of 2020, our student population 

had grown to 374. 

  

2a) Academic Performance Data  
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There are three ñtracksò for renewal as a result of AB 1505 (2019) based on a schoolôs Dashboard 

indicators, and Palmati is in the ñhighò track.  (See Charter School Performance Category Data 

File published by the CDE on July 1, 2020.)   

 

Charter schools in the ñhighò track have exhibited the highest levels of academic achievement and 

have a presumption of renewal.  Under Education Code section 47607(c)(2)(A), the chartering 

authority ñshall not deny renewalò based on the schoolôs Dashboard if either of the following 

apply for two of the three years immediately preceding the renewal decision: 

 

Criterion 1:  The charter school has received the two highest performance levels schoolwide on 

all the state indicators included in the Dashboard for which it receives performance 

levels. 

 

Criterion 2:  For all measurements of academic performance, the charter school has received 

performance levels schoolwide that are the same or higher than the state average 

and, for a majority of subgroups performing statewide below the state average in 

each respective year, received performance levels that are higher than the state 

average. 

 

ISANA Palmati Academy meets Criterion 2 by wide margins.  ISANA Palmati Academy 

outperformed the state average schoolwide on all academic indicators in both 2018 and 2019 by 

wide margins, and all of Palmatiôs numerically significant student groups (English Learners, 

Socioeconomically Disadvantaged, and Hispanic) outperformed their respective state averages on 

all academic indicators in both 2018 and 2019 by wide margins:   

 

2019 ï ELA  PALMATI  
Distance From Standard 

STATE AVG. 
Distance From Standard 

MARGIN  

Schoolwide +30.9 -2.5 +33.4  

English Learners +15.7 -45.1 +60.8 

Hispanic +26.5 -26.6 +53.1 

Socio/Disadv +27.7 -30.1 +57.8 

  

2019 ï Math PALMATI  
Distance From Standard 

STATE AVG. 
Distance From Standard 

MARGIN  

Schoolwide +22.6 -33.5 +56.1 

English Learners +4.3 -68.6 +72.9 

Hispanic +18.1 -62.2 +80.3 

Socio/Disadv +19.7 -63.7 +83.4 

 

2018 ï ELA  PALMATI  
Distance From Standard 

STATE AVG.  
Distance From Standard 

MARGIN  

Schoolwide +12.9 -6 +18.9 

English Learners -10.9 -47.1 +36.2 

Hispanic +9.5 -31.3 +40.8 

Socio/Disadv +8.2 -34.7 +42.9 

 

2018 ï Math PALMATI  STATE AVG.  MARGIN  
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Distance From Standard Distance From Standard 

Schoolwide +2.7 -36.4 +39.1 

English Learners -17 -69.9 +52.9 

Hispanic -1 -65.8 +64.8 

Socio/Disadv -4.2 -67.4 +63.2 

 

(Data in tables above from the California School Dashboard.) 

 

The renewal term for charters in the ñhighò track may be between five and seven years.  (Ed. 

Code, § 47607(c)(2)(F).)  Further, under Education Code section 47607(c)(2)(F), Palmati is only 

required to update the charter to include a reasonably comprehensive description of any new 

requirement of charter schools enacted into law after the charter was last renewed and as necessary 

to reflect the current program offered by Palmati.   

 

2b) Success of the key features of the educational program 
The abovementioned successes as reflected in the Dashboard can be attributed to the effective 

implementation of the key features of the educational program:  

 

¶ Principles of Learning (POLs) and Growth Mindset: Principles of Learning are research-

based approaches to learning developed by Lauren Resnick. It is the firm belief that 

intelligence is not fixed and innate, but rather learned through building habits of mind. 

Smart is not something you are it is something you do. Under these 9 Principles of 

Learning, teachers create a learning environment that fosters the habits of mindðin this 

environment, students are self-managing their own learning, thinking about their 

thinking, recognizing their own accomplishments and growth, and holding each other 

accountable. Teachers embed these principles in their teaching and have students reflect 

on it as well.  The 9 Principles of Learning supports all student groups served by the 

school by encouraging students to set goals based on where they are and where they want 

to go, and giving them the tools to meet those goals and be successful school and in life. 

In particular, this can be seen through the teaching of Growth Mindset and through ñData 

Chatsò as students set goals for themselves for upcoming iReady diagnostics.  

¶ Project Based Learning (PBL): Through Project Based Learning students learn how to 

conduct research based on inquiry questions and learn to use problem solving skills to 

find answers to questions. One example of this is the Dream Project, where students take 

a United Nations Millennium Development Goal and delve into its causes, effects and 

what actions can be taken to remediate them.  Students partake in learning activities to 

help them gain an awareness of global issues and how to tackle them.  Performance Tasks 

are another way that Project Based Learning can be seen in the school.  Classes take on 

real world situations, such as planting a garden, developing a theme park or trying to 

determine how much of the cityôs budget will go into fixing potholes, and work 

backwards to find a solution through the completion of numerous tasks.  Students work in 

cooperative learning teams supporting each other and their individual needs.  Project 

Based Learning supports student groups because it allows for students to generate and 

implement their own ideas, and work on tasks at their own pace in a collaborative fashion 

to support language development.  Tasks are differentiated to support all student groups. 

Teachers facilitate student learning using differentiated strategies, targeted specific 
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instruction, and the development of content-specific and academic language.  As a result, 

in the ELA CAASPP for the past few years, the area in which the highest percentage of 

our students  (schoolwide and student groups) scored ñAbove Standardò was 

Research/Inquiry, followed by Reading. We attribute the strength of students in 

Research/Inquiry to our consistent use of Project Based Learning from Kindergarten 

through 8th grade, during which time students engaged in Research and Inquiry on a 

regular basis. 

¶ Culturally Relevant and Responsive Pedagogy (CRRE): The cultures from which our 

students come are valued assets that are discussed, understood, and respected in the 

classrooms and used to enhance student learning. ISANA teachers incorporate culturally 

responsive teaching and learning to tap into studentsô prior knowledge and interests. 

Teachers plan lessons keeping in mind student demographics ï for example, utilizing 

Spanish cognates in order to draw closer lingual-connections or using literature that 

reflects the African American experience. Teachers embed culturally relevant support 

and awareness for all student groups both by focusing on characteristics of the group and 

bringing in examples of other groups.   

¶ Visual and Performing Arts (VAPA) Program: All ISANA students participate in a robust 

Visual and Performing Arts program, which includes dancing, singing, and acting. 

Physical activity as well as the Visual and Performing Arts Content Standards. They learn 

the dances and styles from around the world as they put on productions throughout the 

year for parents and the community.  Students learn first-hand the rigors and joys of 

practice leading to a recital before an audience from Performing Arts teachers who are 

highly skilled in their respective disciplines. The VAPA program aligns with classroom 

instruction through its intersection with the specific  Project-Based Learning (PBL) units 

of the grade level; academics, therefore, Through the teaching of the Arts as part of 

Project Based Learning are woven into the fabric of show and culminating task 

preparation. Teachers encourage students to explore not only the performance aspect of 

the production, but also how the themes within the storyline have shaped society.    

¶ The Expanded Learning (ñEXLò) Program, featured for its innovation and effectiveness 

in LACOEôs ñnew program spotlight platformò in 2020, is available to all ISANA 

students. The ISANA Expanded Learning program is comprised of conscious, well-

trained, dedicated individuals. The EXL program maximizes opportunities to embed 

technology into all aspects of programming to ensure that students are adequately 

prepared to succeed in a digital world.  The EXL Department is committed to fostering 

internal and external collaborations to provide students with access to professionals, 

organizations and experiences that broaden their horizons and inspire future aspirations.    

EXL Programôs core components are Homework Assistance, Academic Enrichment, 

Social Enrichment, Physical & Health Enrichment, Literacy, STEM, and Career 

Development.   In addition to providing a safe and supportive environment for homework 

completion, the EXL Program aligns itself to day school pacing guides and common core 

standards to offer an extension to day school instruction that is collaborative and 

engaging.  During Social Enrichment students are exposed to programs such as 

Kidsmartz, Netsmartz, Every Monday Matters, Scrabble, Clever Crazes, virtual field 

trips, and a variety of ISANA created social emotional activities designed to facilitate 
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healthy social-emotional development.   The implementation of programs such as Speed 

Stacks, US Soccer Foundation, BOK Kids, and CATCH curriculum ensure that students 

receive a rigorous and structured physical and health enrichment experience.  In addition 

to the core components, students participate in trimester projects such as the EXL 

Readerôs Theater program, a series of weekly book clubs that culminate in a student 

created and produced performance, Fun Friday Science Club,  a series of weekly science 

experiments which culminates in a school wide Science Showcase for each grade level, 

and Futuristic Fridayôs, a series of college and career exploration workshops which 

culminates with a student success showcase.  Through partnerships with The National 

Center for Missing and Exploited Children, LACOE Expanded Learning unit, Reebok, 

Girl Scouts, Every Monday Matters, US Soccer Foundation, Clever Crazes and Scrabble, 

students are provided with access to a variety of enrichment programs that complement 

their academic, social, and emotional development.   

¶ Socio-emotional focus: A major focus is the socio-emotional wellness of its students. 

ISANA  establishes a positive school culture and effective discipline practices consistent 

with the Districtôs Discipline Foundation Policy by establishing school wide behavioral 

expectations and training staff (both certificated and classified) in topics such as Love 

and Logic, Trauma-Informed Instruction, De-Escalation Strategies, Peace Tree, PBIS, 

CoST (Coordination of Services Team), Growth Mindset, Emotional Intelligence, and 

other interventions that maintain a positive school culture. Staff uses what they have 

learned through ongoing professional development to serve as role models and maintain 

positive relationships with students and families. We have undergone and given 

professional development to staff, students, and families in Growth Mindset and the Love 

and Logic approach to positive discipline, a philosophy of raising and teaching children, 

which allows them to grow through their mistakes and live with the consequences of their 

choices. Training focuses on skills such as neutralizing student arguments, delayed 

consequences, empathy, the recovery process, developing positive teacher/student 

relationships setting limits with enforceable statements, using choices to prevent power 

struggles, quick and easy preventative interventions, and guiding students to own and 

solve their problems. Further, the Pupil Services Team partners with Principals to provide 

staff with Love and Logic: Adults Supporting Youth with Challenging Pasts (Trauma 

Informed Care) training. This curriculum included modules such as: Attachment 

Relationships are the Foundation, Dealing with Defiance and Other Difficult Behavior, 

Nothing Works Without Sincere Empathy, Setting Limits While Minimizing Power 

Struggles, Supporting Learning and Achievement at School, and Empowering Them 

Toward Success in Life. Additionally, the Pupil Services Department has developed the 

ISANA Mental Health and Wellness curriculum, and has also purchased the ñSecond 

Stepò social-emotional learning curriculum. Through a series of classroom and school-

wide guidance lessons and activities for students, families, and staff, we seek to 

strengthen the social-emotional competence of all stakeholders, giving them access to 

health and wellness tool to gain a sense of self-esteem and self-confidence; the ability to 

identify, express and regulate emotions; the ability to set and achieve goals; recognition 

of oneôs creatives skills; the ability to expand knowledge and skills; the ability to feel and 

show empathy for others; and the ability to create and maintain satisfying relationships. 

Several metrics from the California Dashboard show the success of the schoolôs SEL 

focus: 
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o Its current chronic absenteeism rating of ñgreenò reflects a percentage of 5.3% 

that not only declined from the year before by 0.7%, but also is half that of the 

state average (10.1%).  We are particularly proud that all four of our student 

groups are in the ñgreenò rating, which is not the norm for the state (that shows 

some groups in red, some in orange, and some in yellow. 
o Palmatiôs suspension rate on the California Dashboard is ñblue,ò and at 0.2% is 

lower than the state, which is at 3.4%. 
 

¶ Coordination of Services Team (CoST) is the learning support umbrella structure that 

brings together all support service providers at a school site. It consists of a team of 

school staff members that meets on a regular (weekly or bi-weekly) basis to provide a 

systematic, preventative approach to student intervention. This process allows staff to: 

discuss student concerns (behavioral, social, learning, attendance, welfare) before they 

escalate; recommend tier 1-2 interventions prior to involving parents; provide support for 

classroom teachers; and regularly monitor student response to interventions. 

 

¶ Use of Technology: One of our greatest successes is the use and implementation of 

technology into our curriculum.  ISANA Palmati Academy currently owns 425 laptops 

for student use in school, as well as 375 Chromebooks for student use in distance 

learning, meaning every student has access to their own laptop in school and at 

home.   Teachers plan lessons that integrate technology with student projects.  Currently, 

teachers and students use Windows laptops and Chromebooks in either Google 

Classroom or SeeSaw LMS. Zoom video conferencing is utilized for live virtual 

classrooms. To better facilitate distance learning, teachers are equipped with current-

generation 2-in-1 laptops with a built-in stylus as well as drawing tablets and wireless 

headsets. Teachers collaborate via Microsoft Teams as well as the ISANA Sharepoint 

Intranet. Students access a majority of their learning applications securely through Clever 

SSO. Students use ST Math, iReady, Amplify Science, CommonLit, ReadWorks, G Suite 

for Education, Office 365 among others. Students also use their Chromebooks for 

practice and online assessments. As necessary, students are provided a CIPA compliant 

hotspot to facilitate Internet access. Additionally, every classroom is equipped with a 

high definition document camera and projector for instructional use. ISANA also uses 

PowerSchool as our student information system.  Through PowerSchool, parents log into 

their childôs gradebook at their convenience to monitor and track their childôs attendance, 

meals, and academic progress. We will continue to develop our student-centered, 

inclusive technology program to improve learning outcomes by incorporating beneficial 

digital technology to prepare our students for the future. We will integrate technology 

such as live streaming media, dedicated technology lab, virtual reality, robotics, computer 

coding, as well as other learning tools, e.g. immersive reader and voice recognition, to 

meet the needs of our diverse learners and support our students with disabilities. 

 

¶ Communication and Collaboration: Another success is systems of communication and 

collaboration with teachers and parents. Teachers feel supported by each other and work 

collaboratively to increase student achievement, as evidenced by a teacher retention rate 

of 93% this year.  Teachers meet weekly in grade-level teams to analyze and disaggregate 

data, use the data to drive instruction, to share successful strategies, and to support each 
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other. Teachers also communicate with parents on a regular basis regarding the academic 

progress of their child. At ISANA we believe in multiple ways and methods of 

communication. Conferences, classroom newsletters, emails, texting, and phone calls are 

just a few examples of communication methods between teachers and parents. 

PowerSchool and communication applications such as ClassTag, Class Dojo, School 

Messenger, or One Call Now are other tools for communication with parents regarding 

their children. In addition, the administrative team has an open-door policy for teachers to 

address concerns and to offer support. ISANA will continue to hire credentialed teachers 

who have a commitment to and passion for working with students from underserved 

communities. ISANAôs in-seat student attendance rate of 97% is a testament to a school 

environment in which teachers genuinely care about each student and students in turn are 

motivated to come to school and learn.  

 

¶ Data-driven instruction and a Data-driven culture ï On a weekly and bi-monthly basis, 

teachers analyze i-Ready weekly instruction and/or and I-Ready assessment results to 

identify student strengths and areas of need. This data is then used to guide lesson 

planning and design for the next week, or assessment period. ñData Chatsò and 

transparent data conversations are held regularly with students, staff, families and the 

Governing Board.  

In addition to receiving ñblueò or ñgreenò in all state indicators of the California Dashboard, 

ISANA Palmati Academy has also received ñstandard metò in all local indicators on the 

Dashboard. ISANA Palmati Academy has fulfilled and continues to fulfill the mission set forth 

in our original charter petition: to provide a school where students will thrive in an atmosphere of 

high expectations and engaging curriculum with challenging learning activities.  

 

 

2c) Success of the schoolôs educational program in meeting the needs of its student groups 

 

English Learners  ï Several metrics show successful progress of ISANA Palmati Academyôs 

English Learners, including its metrics in reclassification rate, At-Risk English Learners, and 

Long-Term English Learners: 

V The reclassification rate of English Learners has steadily increased each year over the 

current renewal term, and in 2018-19 its reclassification rate of 49.40% surpassed the 

Resident Schoolsô Median (23.7%), the District average (22.8%), and the state average 

(13.8%) (information from the California Department of Education).   

V The percentage of English Learners considered ñAt-Riskò has reduced over the charter 

term (8.6% in 2015-16 to 3.9% in 2019-20). Additionally, the 2019-20 percentage of At-

Risk English Learners at Palmati (3.9%) was below the LAUSD average (5.5%), as well 

as the state average (9.5%) (information from CDEôs Dataquest website, Resident School 

Median not publicly available at the time of writing). 

V The percentage of English Learners classified as ñLong-Term English Learnersò 

(ñLTELsò) has reduced over the charter term (7.6% in 2015-16 to 0.90% in 2019-20). 

Additionally, every year of itsô charter term, Palmatiôs percentage of LTELs has been 

well below that of the District (6.2% in 2019-20) as well as the state (14.7%)  
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(information from CDEôs Dataquest website, Resident School Median not publicly 

available at the time of writing). 

The 2019 California School Dashboard also shows how Palmatiôs English Learners are 

outperforming District and state averages on all academic indicators by wide margins: 

 

V English Learners at Palmati scored 15.7 points above standard in English Language Arts 

on the CAASPP, compared to the District average of 62.4 points below standard and 

statewide average of 45.1 points below standard.   

V English Learners at Palmati scored 4.3 points above standard in Math on the CAASPP, 

compared to the District average of 83.2 points below standard and statewide average of 

68.6 points below standard.   

V 52.9% of English Learners at Palmati are making progress towards English language 

proficiency, which is higher than the District average (45%) and state average (48.3%).   

African-American, Latino, and Socio-Economically Disadvantaged Students ï ISANA teachers 

incorporate culturally responsive teaching and learning to tap into studentsô prior knowledge and 

interests. In addition, teachers practice clear expectations, incorporate a variety of strategies and 

techniques to check for understanding, and deliver instruction in a variety of modalities to tailor 

learning for different learning styles. Teachers use data and assessments, formal and informal, to 

target student needs, create flexible grouping, and guide instruction. Teachers have also been 

trained in and incorporate Bloomôs Taxonomy and Webbôs Depthsô of Knowledge into classroom 

planning and instruction. 

 

The Hispanic and Socioeconomically Disadvantaged student groups were numerically significant 

at Palmati in 2019, and the Dashboard shows they are outperforming District and state averages 

on all academic indicators by wide margins: 

 

V Hispanic students at Palmati scored 26.5 points above standard in English Language Arts 

on the CAASPP, compared to the District average of 32.5 points below standard and 

statewide average of 26.6 points below standard.   

V Socioeconomically Disadvantaged students at Palmati scored 27.8 points above standard 

in English Language Arts on the CAASPP, compared to the District average of 33.5 

points below standard and statewide average of 30.1 points below standard.   

V Hispanic students at Palmati scored 18.1 points above standard in Math on the CAASPP, 

compared to the District average of 64.3 points below standard and statewide average of 

62.2 points below standard.   

V Socioeconomically Disadvantaged students at Palmati scored 19.7 points above standard 

in Math on the CAASPP, compared to the District average of 64.2 points below standard 

and statewide average of 63.7 points below standard.   

Students with Disabilities ï Students with disabilities are provided services according to their IEPs. 

Teachers are trained in accommodations and modifications and provide accommodations during 

classroom instruction for students as needed and/or required. The school Resource Specialist 

Teacher provides a variety of support services such as consulting with classroom teachers, 

providing push-in and pull-out services, and team-teaching with general education teachers. 

ISANA has also implemented the learning center model in which both students with IEPs and 



 

18 

 

general education students receive small group instruction from the Resource Specialist Teacher 

on an as-needed basis.  

 

 

2d) Areas of challenge the school has experienced and how the school has improved and/or 

will improve in such areas  

Although our metrics have been strong during our charter term, we are particularly proud of 

metrics in which we have improved over time.  

1. Chronic Absenteeism: One of these metrics is chronic absenteeism, which improved from 

6% in 2018 to 5.3% in 2019. We have taken key steps to form a ñcommunity of supportò 

around our students who are chronically absent.  

a. Daily phone calls home for every absence ï instead of a recorded message to 

notify a family of their childôs absence, each ISANA family receives a 

personalized phone call not only informing them that their child is absent, but also 

checking in with the family and asking how they are doing, and giving resources 

to support, such as information on free health clinics or mental health supports. 

b. We have formed ñcollaborative teamsò of educators who support each student, 

including general education and special education teachers, office staff, the 

principal, the Student and Family Services Coordinator, and the school counselor. 

This group meets weekly to discuss challenges and form action plans, and 

multiple staff members strategically reach out to the family for support.   

c. We have conducted home visits, and identified supports families have in the 

community that we can partner with (their friends, family, churches, etc).  
d. All teachers use a common communication platform to call or text 

parents/guardians. Parents gave us feedback that the ñappò style of this approach 

works well for them to ensure communication.  
e. All communication occurs in English and Spanish. 

2. Our English Language Arts rating in the California dashboard improved from green in 

2018 to blue in 2019, reflecting growth in 3rd-8th grade. Additionally, schoolwide and in 

all statistically significant student groups, our Kindergarten through 2nd grade students 

scored higher on their iReady Diagnostic #2 assessment in 2019 as compared to the same 

assessment a year prior in 2018 (see Element 2 for an analysis of iReady as a valid and 

verifiable data source).  

a. One key initiative that pushed us ñfrom good to greatò in this area was the hiring 
of our certificated Reading Interventionist, along with two classified Academic 

Interventionists. Alongside teachers, they created a targeted leveled literacy 

program based on Fountas and Pinnell consisting of daily guided reading lessons 

for half an hour to an hour with all 180 of our kindergarten through 2nd grade 

students. Tier 1 students did this work with their teachers, and Tier 2 students met 

with the interventionists. Of the 180 students who participated in this program, 

100% of them grew at least two reading levels in just half a year (from August-

January).  
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b. We purchased i-Ready for our Kinder-8th graders, a computer-based program that 

provides a personalized path for each student using online tools and lessons based 

upon their areas of need in both ELA and mathematics. We chose iReady after an 

extensive comparative analysis and pilot of programs because it was research-

based, had a track record of predicting how well students would score on the 

SBAC, and provided the targeted, differentiated assessment and instruction we 

were looking for. i-Ready allows educators to pinpoint studentsô strengths and 

knowledge gaps, monitor student growth, make informed instruction decisions, 

and design individualized instruction based on studentsô unique needs. 

Students who attend ISANA Palmati Academy have an opportunity to be challenged in an 

environment where high expectations and academic excellence are non-negotiable. Students 

benefit from a small, safe school environment in which a respect for each other and each otherôs 

differences prevail. Students who attend ISANA benefit from an environment where parents and 

teachers work in partnership to meet student achievement goals.  

 

Since 2011, ISANA Palmati Academy has increased the achievement of at-risk students. This has 

benefited the District in serving their at-risk students, as many of our students come from Resident 

Schools within LAUSD. Long-term, the District is benefited by ISANAôs commitment to 

academic excellence and high expectations, as we do not have a high school and many of our 

students who culminate in the 8th grade matriculate into LAUSD high schools. The students from 

ISANA entering LAUSD high schools will be well-prepared for high school A-G requirements 

and college preparatory classes.   

 

Through ISANA, the North Hollywood Community has gained a community partner to educate 

their children, hold neighborhood council meetings, and host community events where parents, 

students, and staff members volunteer to feed families in need. Many of our parents refer to ISANA 

as their ñsecond home.ò Parents volunteer daily and many express their appreciation for the 

opportunity to be an active participant in their childrenôs education. 

 

2e) Sharing of Promising Practices 

As part of its mission and vision, ISANA seeks to empower not only its students and families, but 

also to empower all students and families. We see students as a global community, and believe 

strongly in the power of collaboration to uplift everyone. For this reason, ISANA offers to share 

promising practices of the charter school with other traditional and charter public schools serving 

similar grade levels. The table below shows ways which we already share promising practices that 

we intend to continue, as well as ways we plan to start sharing promising practices in our new 

charter term. 

  

Sharing Promising Practices 

Strategies we already employ and will 

continue: 

Strategies we plan to start: 

¶ Our website and social media accounts 

hold several documents that can be of 

use to schools who wish to see 

¶ Hold professional development 

sessions to guide school leaders in 
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exemplars, such as our Instructional 

Plan, our LCAP, and our Fiscal 

Policies and Procedures, among many 

others. These documents are available 

in English and Spanish. We have 

several schools that follow us on 

social media, and have already 

received requests to use these 

documents as templates, which we are 

happy to oblige. 

how to collaboratively envision, 

create, and implement these plans.  

¶ We think tank with other school 

leaders on an adhoc basis.  

¶ Work with other school leaders to 

create a forum in which schools can 

share promising practices, have 

collaborative conversations, and learn 

on the topic of the forum. Invite both 

charter and traditional public schools. 

¶ ISANA leaders have presented best 

practices at conferences such as the 

California Association of Black 

School Educators, among others.  

¶ Work with more ISANA leaders to 

present at conferences, and expand the 

scope of the conferences at which we 

present. 

¶ Our Expanded Learning Program has 

received national attention, including 

being featured in the CDEôs training 

guide for EXL programs, being 

featured in LACOEôs ñNew Program 

Spotlightò platform, and being asked 

to serve on LAUSD and CDE task 

forces to assist other programs with 

best practices. 

¶ Reach out to schools around us with 

this information. Additionally, reach 

out to other top performing schools to 

find out their best practices and 

collaboratively share with schools.  

¶ Regularly share updates with LAUSD 

Charter School Division staff and 

LAUSD Board Members. 

¶ Work with LAUSD to form a 

collaborative on best practice sharing. 

 

Student Population To Be Served 

3. Charter Schoolôs Target Population 

 

ISANA Palmati Academy serves students in grades TK ï 8th grade.  Baseline enrollment in July 

2021 will be 390 students in kindergarten through eighth grade.  Class size will be 25 students in 
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grades K through third and 30 students in grades fourth through eight.  The Resident Schoolsô 

median percentage of studetns who scored met/exceeds standards on the 2019 CAASPP were 

35.41% in ELA and 28.56% in Math, significantly below the state average (LAUSD Data Set). 

On average, 93.8% of the communityôs students qualify for the free or reduced lunch program; 

and 29.9% of students are Limited English Proficient. The community is predominantly Latino 

and African American.  Most of the children in the community attend the following schools:  

Bellingham Elementary, Victory Boulevard Elementary, Coldwater Canyon Elementary, and 

Roy Romer Middle School.  

 
4. 5 year enrollment rollout plan  
 

 
Enrollment Roll-Out Plan   

Grade 2021-2022 2022-2023 2023-2024 2024-2025 2025-2026 2026-2027 2027-2028 

K (incl. TK) 60 60 75 80 80 80 80 

1 55 55 55 70 75 70 70 

2 50 55 50 51 70 65 65 

3 50 50 50 50 50 60 60 

4 35 50 50 50 50 50 50 

5 50 35 50 50 50 45 50 

6 40 45 30 40 45 45 40 

7 25 40 45 30 40 40 40 

8 25 25 35 44 30 35 35 

Total 390 415 440 465 490 490 490 

 

Goals and Philosophy  

5. Mission and Vision Statement 

 

Mission 

 

The mission of ISANA is to provide a school where students will thrive in an atmosphere of high 

expectations and engaging curriculum with challenging learning activities.  

 

Vision 

 

ISANA will be a community of diverse individuals where students will develop their intellectual, 

artistic, and physical talents to the highest degree.   Our vision will encompass five critical focus 

areas that affect the school community: 

 

Academic Excellence 

Our academic program will challenge the intellect and maximize the potential of 

each student to acquire knowledge, concepts, and skills necessary to become 

thinking, productive, responsible citizens. Excellence in academics results in a love 

of lifelong learning and supportive, involved community.  
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Mutual Respect 

ISANA will foster a culture of mutual respect that builds trust and engages 

students in learning.  

 

Qualified Teachers and paraprofessionals 

Teachers and paraprofessionals will meet all state certification and licensure 

requirements.  

 

Parental Investment and Community Involvement 

Parents want the best for their children and share in the responsibility and the 

process of educating their children. These involved parents will serve as catalysts 

to studentsô success. 

 

Respect and Diversity 

CPCS will be an inclusive community in which people from different cultural, 

ethnic, racial, and religious backgrounds learn, live, and work harmoniously with 

mutual respect, without compromising their beliefs and their identities. We will 

champion the cause of excellence and equity.  

 

 
6. What it Means to Be an Educated Person in the 21st Century 
 

An educated person in the 21st century will be one who is a/an: 

 

o Creative thinker:  Creates his/her own solutions/suggestions, brings new insights to 

the topic, and can apply prior learning to new contexts. 

o Engaged learner: Applies a learning strategy for a given learning situation. 

o Constructor of knowledge: Embarks on understanding tasks and learning. 

o Flexible thinker: Adapts to new learning contexts and tasks by 

connecting, organizing, and working previous skills and knowledge into new structures. 

o Critical thinker: Approaches a task by comparing, refining, and selecting from what he or 

she knows in order to find the best solution to the problem. 

o Transfers information: Makes connections to prior knowledge and determines how the 

information will be used in the future. 

o Sense-maker: Re-organizes and extrapolates familiar patterns so that they 

become meaningful in a new situation.  

o College and career ready: Uses textual evidence to make claims and support personal 

opinions, ideas and beliefs while exploring their individual goals to develop targeted 

skills that apply to 21st century career paths 

o Technologically proficient:  With integrated technology across the curriculum, builds, 

creates, collaborates and innovates so that they can tackle any technological challenge.  

 
7. How Learning Best Occurs 

 

ISANAôs educational program is based around current research on how learning best occurs. 
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Our goal at ISANA is to empower ourselves and our students to create a better, more equitable 

world. A world that is more innovative, more aware and inclusive, more collaborative, and that 

will lead to greater achievement for our students and our society as a whole ï a world that is, in a 

word, ISANA. 

 

To do this, ISANA will cultivate schools that are intentionally inclusive, diverse, rigorous, and 

welcoming spaces, where all scholars are empowered to thrive in an atmosphere of high 

expectations and cultural responsiveness and this will be achieved through an engaging 

curriculum with challenging learning activities. This is particularly important for our target 

population, who historically have not seen themselves represented in textbooks or on classroom 

walls. 

 

An ISANA education will develop the whole learner: academically, socially-emotionally, 

artistically, and physically. The skills, knowledge, and experiences gained at an ISANA school 

will uniquely prepare our scholars to be leaders who impact the world and create permanent and 

transformational change by being: 

¶ Innovative ï They inspire change 

¶ Socially-Aware ï They cultivate inclusive environments 

¶ Network-Focused ï They foster relationships and collaboration, and 

¶ Achievers ï They produce results. 

Our Program Empowers Scholars to be Innovative ï It Inspires Change 

We empower ISANA Scholars to become well-rounded leaders, critical thinkers, and change-

makers who transform our world into a more just and equitable one. To do this: 

a. We commit to explicitly building into teaching and learning: 

i. Research-based Principles of Learning (POL) and Growth Mindset 

ii.  Project-Based Learning (PBL) 

iii.  Culturally Relevant and Responsive Education (CRRE) 

b. We develop instruction that engages the whole learner: academically, socially-

emotionally, artistically, and physically. 

i. All students participate in a Visual and Performing Arts program based in 

Project-Based Learning. 

ii.  The Expanded Learning Program offers award-winning extra-curricular 

enrichment to students.  

Our Program Empowers Scholars to be Socially-Aware ï It Cultivates Inclusive 

Environments 

We commit to building a kinder, more inclusive and more equitable digital and physical world.  

a. We are explicit about being asset-based, not deficiency-based, in our expectations and 

decisions.  

b. We create space for voice and choice for all ISANA Scholars.  

c. We actively work to dismantle barriers and teach ISANA Scholars to dismantle barriers 

such as access, ability, language, representation, bias, and more.   
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d. We spend time on social-emotional teaching, not just academic teaching. 

e. We consider all learners in the design, implementation and assessment of learning.  

f. We use principles of Universal Design for Learning (UDL), CABE Strategies, and other 

scaffolds to ensure all learners can access the curriculum and perform at high levels, 

particularly students with disabilities and English Learners.  

g. We expect all stakeholders to act with integrity and ethics, both in person and in the 

online world. 

Our Program Empowers Scholars to build a Strong Network ï I t Fosters Relationships and 

Collaboration 

We place relationships at the forefront and think of creative ways to foster these relationships 

digitally. 

a. We communicate clearly, positively, and frequently. 

b. We view all staff as Educators and Leaders and build collaborative spaces to create a 

cross-departmental approach to teaching and learning.  

c. We commit to the training and continued support of educators, families, and students. As 

we commit to our own lifelong learning, we are all expected to share best practices and 

seek out advice so that we grow together. 

Our Program Empowers Scholars to Achieve ï It Produces Results 

We ensure that all aspects of our program result in personalized and rapid growth for all students. 

a. We consistently monitor effectiveness through data and make adjustments in real time as 

needed. 

b. We celebrate all that we accomplish along the way! 

  

Six ISANA Board Objectives for Equity and Justice 

Our six ISANA Board Objectives for Equity and Justice guides us to take strategic and sustained 

action to empower our students, educators and communities with the tools they need to dismantle 

systems of oppression and create a more just world, and commit to creating equitable practices in 

our classrooms and campus environments.  
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ISANA will  achieve its mission and vision by implementing its five Core Practice Benchmarks. 

These Core Practice Benchmarks align to the needs of our target population as they develop an 

environment in which studentsô individual needs and backgrounds are brought in, whether that is 

through the learning activities and active pedagogy, culture building activities, multiple sources of 

data, or structures for getting to know students.  

 

I. Learning Activities 

a. Implementing clear challenging learning activities across the school 

b. Designing compelling topics and guiding questions 

c. Designing project-based activities 

d. Incorporating fieldtrips, local expertise, and service learning 

e. Producing and presenting high quality student work 

 

II.  Active Pedagogy 

a. Using effective instructional practices school-wide 

b. Teaching reading across the disciplines 

c. Teaching writing across the disciplines 

d. Teaching inquiry-based math, science and social studies 

e. Learning in and through the Arts 

f. Using effective assessment and monitoring practices 

 

III.  Culture and Character 

a. Building school culture and fostering character 

b. Ensuring equity and high expectations 

c. Fostering a safe, respectful, and orderly community 

d. Promoting adventure and fitness 

e. Developing a professional community 

f. Engaging families in the life of the school 

 

IV.  Leadership and school improvement 

a. Providing leadership in curriculum, instruction, and school culture 

b. Sharing leadership and building partnerships 

c. Using multiple sources of data to improve student achievement 
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V. Structures 

a. Designing time for student and adult learning 

b. Creating structures for becoming well acquainted with students 

 

 
8. Annual Goals and Actions 
 

LCFF STATE PRIORITIES 

GOAL #1 

Students will master the skills of the Common Core State Standards 
and California State Standards. 

Related State Priorities: 

Ἠ 1         Ἠ 4         Ἠ 7  

Ἠ 2         ἦ 5         Ἠ 8   

Ἠ 3         ἦ 6          

Local Priorities: 

ἦ: Parent Engagement          

ἦ: Basics: Instruct. 

Materials 

Specific Annual Actions to Achieve Goal 

Å Professional development for teaching all students 

Å Professional development for teaching student groups 

Å Purchase of standards-aligned instructional materials 

Å Provision of intervention for students not meeting grade level proficiency 

Å After school tutoring for students in need of additional support 

Å Parent involvement/translation for parent involvement 

Å Provision of targeted instruction for identified students 

Å Technology/network maintenance ongoing throughout the school year 

Å Technology/computer maintenance ongoing throughout the school year 

Å Opportunities for staff to attend conferences and/or receive training from guest speakers/trainers  

Å Provision of counseling for foster youth as needed 

Å Workshops/resources for foster families on social-emotional and academic topics 

Å Track student progress on an on-going basis and analyze data regularly 

  

Expected Annual Measurable Outcomes  

Outcome #1:  All students (including student groups of socioeconomically disadvantaged 
students, Foster Youth, and English Learners) will increase their proficiency in English Language 
Arts and Math by 2% over the previous year before as measured by the Smarter Balanced 
and/or internal assessments. 
Metric/Method for Measuring: Performance on statewide CAASPP Assessments and/or 
Internal Assessment 

APPLICABLE  
STUDENT GROUPS 

Baseline  
(18-19 CAASPP) 

2021-
2022 

2022-
2023 

2023-
2024 

2024-
2025 

2025-
2026 
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All Students (Schoolwide) 

ELA ï 65.47% 

Mathï 63.23% 

2% 

increase 

above 

baseline 

4% 

increase 

above 

baseline 

6% 

increase 

above 

baseline 

8% 

increase 

above 

baseline 

10% 

increase 

above 

baseline 

English Learners 

 ELA ï 30.00% 

 Mathï 30.00% 

2% 

increase 

above 

baseline 

4% 

increase 

above 

baseline 

6% 

increase 

above 

baseline 

8% 

increase 

above 

baseline 

10% 

increase 

above 

baseline 

Socioecon. Disadv./Low Income 
Students 

ELA ï 63.37% 

Mathï 61.62% 

2% 

increase 

above 

baseline 

4% 

increase 

above 

baseline 

6% 

increase 

above 

baseline 

8% 

increase 

above 

baseline 

10% 

increase 

above 

baseline 

Foster Youth*       

Students with Disabilities 

ELA ï 32.00% 

Mathï 28.00% 

2% 

increase 

above 

baseline 

4% 

increase 

above 

baseline 

6% 

increase 

above 

baseline 

8% 

increase 

above 

baseline 

10% 

increase 

above 

baseline 

African American Students*       

American Indian/Alaska Native 
Students* 

      

Asian Students*       

Filipino Students*       

Latino Students 

ELA ï 63.37% 

Mathï 60.40% 

2% 

increase 

above 

baseline 

4% 

increase 

above 

baseline 

6% 

increase 

above 

baseline 

8% 

increase 

above 

baseline 

10% 

increase 

above 

baseline 

Native Hawaiian/Pacific Islander 
Students* 

      

Students of Two or More Races*       

White Students*       

Outcome #2: Common Core State Standards will be implemented for ALL students (including 
student groups of socioeconomically disadvantaged students, Foster Youth and English 
Learners), as measured by teacher observations. 
Metric/Method for Measuring: Teacher Observations 

APPLICABLE  
STUDENT GROUPS 

Baseline 
2021-
2022 

2022-
2023 

2023-
2024 

2024-
2025 

2025-
2026 

All Students (Schoolwide) 100% 100% 100% 100% 100% 100% 

English Learners 100% 100% 100% 100% 100% 100% 

Socioecon. Disadv./ Low Income 
Students 

100% 100% 100% 100% 100% 100% 

Foster Youth*       
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Students with Disabilities 100% 100% 100% 100% 100% 100% 

African American Students*       

American Indian/Alaska Native 
Students* 

      

Asian Students*       

Filipino Students*       

Latino Students 100% 100% 100% 100% 100% 100% 

Native Hawaiian/Pacific Islander 
Students* 

      

Students of Two or More Races*       

White Students*       

Outcome #3: All students will have access and be enrolled in a broad course of study as 
described in our charter, as measured by course enrollment in PowerSchool (SIS). 
Metric/Method for Measuring: Enrollment in a Broad Course of Study 

APPLICABLE  
STUDENT GROUPS 

Baseline 
2021-
2022 

2022-
2023 

2023-
2024 

2024-
2025 

2025-
2026 

All Students (Schoolwide) 100% 100% 100% 100% 100% 100% 

English Learners 100% 100% 100% 100% 100% 100% 

Socioecon. Disadv./Low Income 
Students 

100% 100% 100% 100% 100% 100% 

Foster Youth*       

Students with Disabilities 100% 100% 100% 100% 100% 100% 

African American Students*       

American Indian/Alaska Native 
Students* 

      

Asian Students*       

Filipino Students*       

Latino Students 100% 100% 100% 100% 100% 100% 

Native Hawaiian/Pacific Islander 
Students* 

      

Students of Two or More Races*       

White Students*       

Outcome #4: All students will have access to standards-aligned instructional materials, as 
measured by proof of purchase. 
Metric/Method for Measuring: Access to Standards-Aligned Instructional Materials 

APPLICABLE  
STUDENT GROUPS 

Baseline 
2021-
2022 

2022-
2023 

2023-
2024 

2024-
2025 

2025-
2026 

All Students (Schoolwide) 100% 100% 100% 100% 100% 100% 

English Learners 100% 100% 100% 100% 100% 100% 
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Socioecon. Disadv./Low Income 
Students 

100% 100% 100% 100% 100% 100% 

Foster Youth*       

Students with Disabilities 100% 100% 100% 100% 100% 100% 

African American Students*       

American Indian/Alaska Native 
Students* 

      

Asian Students*       

Filipino Students*       

Latino Students 100% 100% 100% 100% 100% 100% 

Native Hawaiian/Pacific Islander 
Students* 

      

Students of Two or More Races*       

White Students*       

* Subgroup not numerically significant at this time. 
 

LCFF STATE PRIORITIES 

GOAL #2 

English Learners will master the skills of the English Language 
Development Standards, Common Core State Standards, and 

California State Standards. 

Related State Priorities: 

Ἠ 1         Ἠ 4         Ἠ 7  

Ἠ 2         ἦ 5         Ἠ 8   

Ἠ 3         ἦ 6          

Local Priorities: 

Ἠ: Parent Engagement 

Ἠ: Basics: Instructional 

Materials 

Specific Annual Actions to Achieve Goal 

Å Parent Participation-Hold and translate parent meetings and workshops  

Å  

Å Track English Learner progress on an on-going basis and analyze data regularly 

Å Provide English Learner Focused Professional Development 

Å Training in English Learner Development strategies 

Å Monitoring the progress of reclassified students 

Å Provision of intervention for Long Term English Learners and students not making adequate progress 

toward reclassification 

Å Conduct teacher observations and provide feedback to help ensure the implementation of effective 

instructional strategies 

Å Gather input from teachers and staff to guide in the planning of professional development 

Å Hold Leadership Team Meetings to plan professional development to target the needs of student groups 
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Expected Annual Measurable Outcomes  

Outcome #1: Annual reclassification rate will increase by 1% from the year before and/or 
exceed 10% of English Learners as measured by CALPADS reporting. 
Metric/Method for Measuring: English Learner Reclassification Rate from DataQuest 

APPLICABLE  
STUDENT GROUPS 

Baseline 
(18-19 Data) 

2021-
2022 

2022-
2023 

2023-
2024 

2024-
2025 

2025-
2026 

English Learners 

49.40% 1% 

increase 

above 

year 
before 
and/or 
over 
10%. 

1% 

increase 

above 

year 
before 
and/or 
over 
10%. 

1% 

increase 

above 

year 
before 
and/or 
over 
10%. 

1% 

increase 

above 

year 
before 
and/or 
over 
10%. 

1% 

increase 

above 

year 
before 
and/or 
over 
10%. 

Outcome #2: The percentage of students making progress towards English language 
proficiency will be increase annually by at least 2%, and/or be higher than the state average, as 
measured by the California Dashboard English Learner Progress metric 
Metric/Method for Measuring: English Learner Progress on the Dashboard 

APPLICABLE  
STUDENT GROUPS 

Baseline 
(19-20 California 
Dashboard ELPI) 

2021-
2022 

2022-
2023 

2023-
2024 

2024-
2025 

2025-
2026 

English Learners 

52.9% 2% 
increase 
above 

baseline
and/or 
higher 
than 
state 

average. 

4% 
increase 
above 

baseline
and/or 
higher 
than 
state 

average 

6% 
increas

e 
above 
baselin
eand/o

r 
higher 
than 
state 

averag
e 

8% 
increase 
above 

baseline
and/or 
higher 
than 
state 

average 

10% 
increase 
above 

baseline
and/or 
higher 
than 
state 

average 

Outcome #3: The percentage of English Learners proficient on ELA and Math will increase by 
2% over the previous year as measured by SBAC and/or internal assessments 

Metric/Method for Measuring: Performance in ELA and Math on SBAC and Internal 
Assessments 

APPLICABLE  
STUDENT GROUPS 

Baseline  
(19-20 CAASPP) 

2021-
2022 

2022-
2023 

2023-
2024 

2024-
2025 

2025-
2026 

English Learners 

ELA ï 30.00% 

 Mathï 30.00% 

2% 

increase 

above 

baseline 

4% 

increase 

above 

baseline 

6% 

increase 

above 

baseline 

8% 

increase 

above 

baseline 

10% 

increase 

above 

baseline 

Outcome #4: All English Learners will have access to and be taught the Common Core State 
Standards, CA State Standards and the ELD Standards, as measured by teacher observations. 
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Metric/Method for Measuring: Teacher Observations 

APPLICABLE  
STUDENT GROUPS 

Baseline 
(19-20 

Observations) 

2021-
2022 

2022-
2023 

2023-
2024 

2024-
2025 

2025-
2026 

English Learners 100% 100% 100% 100% 100% 100% 

Outcome #5: Increase the number of opportunities for parents/families to receive training on 
school programs and academic initiatives specifically for parents/families of English Learners, as 
measured by a minimum of two workshops held annually. 
Metric/Method for Measuring: Workshop Agendas 

APPLICABLE  
STUDENT GROUPS 

Baseline 
(19-20 Data) 

2021-
2022 

2022-
2023 

2023-
2024 

2024-
2025 

2025-
2026 

English Learners 
A minimum of 2 
workshops were 

held 

2 or more 
workshops 

held 

2 or more 
workshops 

held 

2 or more 
workshops 

held 

2 or more 
workshops 

held 

2 or more 
workshops 

held 

* Subgroup not numerically significant at this time. 

 

 

 

LCFF STATE PRIORITIES 

GOAL #3 

All students will be taught by qualified teachers. Related State Priorities: 

Ἠ 1         Ἠ 4         Ἠ 7  

Ἠ 2         ἦ 5         Ἠ 8   

Ἠ 3         ἦ 6          

Local Priorities: 

Ἠ: Basics: Teachers 

Specific Annual Actions to Achieve Goal 

Å Leadership team will work with teachers to set goals for the school year, conduct observations and provide 

feedback 

Å Leadership team use teacher input, student assessment data and observation data to guide the planning of 

professional development 

Å New teachers participate in Induction Program as needed 

  

Expected Annual Measurable Outcomes  

Outcome #1: We will have 100% qualified teachers as measured by appropriate credentialing 
and job assignments. 
Metric/Method for Measuring: Teachers Fully Credentialed and Appropriately Assigned (as 
measured by SARC, Paycom (HR Internal Data) and CALPADS) 

APPLICABLE  
STUDENT GROUPS 

Baseline 
2021-
2022 

2022-
2023 

2023-
2024 

2024-
2025 

2025-
2026 
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All Students (Schoolwide) 100% 100% 100% 100% 100% 100% 

English Learners 100% 100% 100% 100% 100% 100% 

Socioecon. Disadv./Low Income Students 100% 100% 100% 100% 100% 100% 

Foster Youth*       

Students with Disabilities 100% 100% 100% 100% 100% 100% 

African American Students*       

American Indian/Alaska Native Students*       

Asian Students*       

Filipino Students*       

Latino Students 100% 100% 100% 100% 100% 100% 

Native Hawaiian/Pacific Islander Students*       

Students of Two or More Races*       

White Students*       

* Subgroup not numerically significant at this time. 

 

LCFF STATE PRIORITIES 

GOAL #4 

All students will be educated in learning environments that are safe, 
drug-free, and conducive to learning. 

Related State Priorities: 

Ἠ 1         ἦ 4         ἦ 7  

ἦ 2         Ἠ 5         ἦ 8   

Ἠ 3         Ἠ 6          

Local Priorities: 

ἦ: Basics: Facilities 

Specific Annual Actions to Achieve Goal 

Å Implement a comprehensive approach to student discipline, focusing on the needs of unduplicated students; 

provide professional development in positive discipline to all staff, classified and certificated 

Å Communicate with parents and families in a variety of ways including regular school meetings 

Å Implement best attendance improvement practices to help improve school attendance and support families 

of students with chronic absenteeism 

Å Provide a system of personal support services for students through the use of COST (Coordination of 

Services Team) and SSPT (Student Support and Progress Team) 

Å Complete repairs and maintain a safe, clean and hazard free school 

  

Expected Annual Measurable Outcomes  

Outcome #1: Our suspension rate will decrease annually by 0.1% and/or be under the state 
average as measured by the California Dashboard.  
Metric/Method for Measuring: Suspension Rate 
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APPLICABLE  
STUDENT GROUPS 

Baseline 
(19-20 
Rates) 

2021-
2022 

2022-
2023 

2023-
2024 

2024-
2025 

2025-
2026 

All Students (Schoolwide) 

0.2% 

(State 

Average 

3.4%) 

Decrease 
by 0.1% 

and/or be 
under 
state 

average. 

Decrease 
by 0.1% 

and/or be 
under 
state 

average. 

Decrease 
by 0.1% 

and/or be 
under 
state 

average. 

Decrease 
by 0.1% 

and/or be 
under 
state 

average. 

Decrease 
by 0.1% 

and/or be 
under 
state 

average. 

English Learners 

0.6% 

(State 

Average 

3.1%) 

Decrease 
by 0.1% 

and/or be 
under 
state 

average. 

Decrease 
by 0.1% 

and/or be 
under 
state 

average. 

Decrease 
by 0.1% 

and/or be 
under 
state 

average. 

Decrease 
by 0.1% 

and/or be 
under 
state 

average. 

Decrease 
by 0.1% 

and/or be 
under 
state 

average. 

Socioecon. Disadv./Low Income Students 

0.3% 

(State 

Average 

4.3%) 

Decrease 
by 0.1% 

and/or be 
under 
state 

average. 

Decrease 
by 0.1% 

and/or be 
under 
state 

average. 

Decrease 
by 0.1% 

and/or be 
under 
state 

average. 

Decrease 
by 0.1% 

and/or be 
under 
state 

average. 

Decrease 
by 0.1% 

and/or be 
under 
state 

average. 

Foster Youth*       

Students with Disabilities 

0% 

(State 

Average 

6.2%) 

Decrease 
by 0.1% 

and/or be 
under 
state 

average. 

Decrease 
by 0.1% 

and/or be 
under 
state 

average. 

Decrease 
by 0.1% 

and/or be 
under 
state 

average. 

Decrease 
by 0.1% 

and/or be 
under 
state 

average. 

Decrease 
by 0.1% 

and/or be 
under 
state 

average. 

African American Students*       

American Indian/Alaska Native Students*       

Asian Students*       

Filipino Students*       

Latino Students 

0% 

(State 

Average 

6.2%) 

Decrease 
by 0.1% 

and/or be 
under 
state 

average. 

Decrease 
by 0.1% 

and/or be 
under 
state 

average. 

Decrease 
by 0.1% 

and/or be 
under 
state 

average. 

Decrease 
by 0.1% 

and/or be 
under 
state 

average. 

Decrease 
by 0.1% 

and/or be 
under 
state 

average. 

Native Hawaiian/Pacific Islander Students*       

Students of Two or More Races*       

White Students*       

Outcome #2: Our expulsion rate will maintain under 0.5% annually as measured by Dataquest, 
Powerschool, and the California Dashboard. 
Metric/Method for Measuring: Expulsion Rate in Dataquest. 

APPLICABLE  
STUDENT GROUPS 

Baseline 
(19-20 

metrics) 

2021-
2022 

2022-
2023 

2023-
2024 

2024-
2025 

2025-
2026 

All Students (Schoolwide) 0% <0.5% <0.5% <0.5% <0.5% <0.5% 
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English Learners 0% <0.5% <0.5% <0.5% <0.5% <0.5% 

Socioecon. Disadv./Low Income Students 0% <0.5% <0.5% <0.5% <0.5% <0.5% 

Foster Youth*       

Students with Disabilities 0% <0.5% <0.5% <0.5% <0.5% <0.5% 

African American Students*       

American Indian/Alaska Native Students*       

Asian Students*       

Filipino Students*       

Latino Students 0% <0.5% <0.5% <0.5% <0.5% <0.5% 

Native Hawaiian/Pacific Islander Students*       

Students of Two or More Races*       

White Students*       

Outcome #3: Our attendance rates (ADA) will increase annually by 0.1% and/or maintain over 
95% as measured by CALPADS reporting and PowerSchool. 
Metric/Method for Measuring: Attendance Rate in CALPADS. 

APPLICABLE  
STUDENT GROUPS 

Baseline 
(19-20 

metrics) 

2021-
2022 

2022-
2023 

2023-
2024 

2024-
2025 

2025-
2026 

All Students (Schoolwide) 

97% Increase 
by 0.1% 

from 
baseline 

or 
maintain 

over 
95% 

Increase 
by 0.2% 

from 
baseline 

or 
maintain 

over 
95% 

Increase 
by 0.3% 

from 
baseline 

or 
maintain 

over 
95% 

Increase 
by 0.4% 

from 
baseline 

or 
maintain 

over 
95% 

Increase 
by 0.5% 

from 
baseline 

or 
maintain 

over 
95% 

English Learners N/A N/A N/A N/A N/A N/A 

Socioecon. Disadv./Low Income Students N/A N/A N/A N/A N/A N/A 

Foster Youth*       

Students with Disabilities N/A N/A N/A N/A N/A N/A 

African American Students*       

American Indian/Alaska Native Students*       

Asian Students*       

Filipino Students*       

Latino Students N/A N/A N/A N/A N/A N/A 

Native Hawaiian/Pacific Islander Students*       

Students of Two or More Races*       

White Students*       
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Outcome #4: Our chronic absenteeism rate will decrease by 1% from previous year and/or be 
under the state average, as measured by the California Dashboard.  
Metric/Method for Measuring: Chronic Absenteeism Rate in the California Dashboard and 
PowerSchool 

APPLICABLE  
STUDENT GROUPS 

Baseline 
(19-20 

Dashboard) 

2021-
2022 

2022-
2023 

2023-
2024 

2024-
2025 

2025-
2026 

All Students (Schoolwide) 

5.3% 

(State 

Average 

10.1%) 

Decrease 
by 1% 

and/or be 
under the 

state 
average 

Decrease 
by 1% 

and/or be 
under the 

state 
average 

Decrease 
by 1% 

and/or be 
under the 

state 
average 

Decrease 
by 1% 

and/or be 
under the 

state 
average 

Decrease 
by 1% 

and/or be 
under the 

state 
average 

English Learners 

4.7% 

(State 

Average 

9.9%) 

Decrease 
by 1% 

and/or be 
under the 

state 
average 

Decrease 
by 1% 

and/or be 
under the 

state 
average 

Decrease 
by 1% 

and/or be 
under the 

state 
average 

Decrease 
by 1% 

and/or be 
under the 

state 
average 

Decrease 
by 1% 

and/or be 
under the 

state 
average 

Socioecon. Disadv./Low Income Students 

5.1% 

(State 

Average 

12.9%) 

Decrease 
by 1% 

and/or be 
under the 

state 
average 

Decrease 
by 1% 

and/or be 
under the 

state 
average 

Decrease 
by 1% 

and/or be 
under the 

state 
average 

Decrease 
by 1% 

and/or be 
under the 

state 
average 

Decrease 
by 1% 

and/or be 
under the 

state 
average 

Foster Youth*       

Students with Disabilities 

5.0% 

(State 

Average 

16.3%) 

Decrease 
by 1% 

and/or be 
under the 

state 
average 

Decrease 
by 1% 

and/or be 
under the 

state 
average 

Decrease 
by 1% 

and/or be 
under the 

state 
average 

Decrease 
by 1% 

and/or be 
under the 

state 
average 

Decrease 
by 1% 

and/or be 
under the 

state 
average 

African American Students*       

American Indian/Alaska Native Students*       

Asian Students*       

Filipino Students*       

Latino Students 

4.3% 

(State 

Average 

4.3%) 

Decrease 
by 1% 

and/or be 
under the 

state 
average 

Decrease 
by 1% 

and/or be 
under the 

state 
average 

Decrease 
by 1% 

and/or be 
under the 

state 
average 

Decrease 
by 1% 

and/or be 
under the 

state 
average 

Decrease 
by 1% 

and/or be 
under the 

state 
average 

Native Hawaiian/Pacific Islander Students*       

Students of Two or More Races*       

White Students*       

Outcome #5: Our middle school dropout rate will maintain under 0.5% as measured by 
DataQuest and PowerSchool. 
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Metric/Method for Measuring: Dropout Rate in DataQuest and PowerSchool. 

APPLICABLE  
STUDENT GROUPS 

Baseline 
2021-
2022 

2022-
2023 

2023-
2024 

2024-
2025 

2025-
2026 

All Students (Schoolwide) 0% <0.5% <0.5% <0.5% <0.5% <0.5% 

English Learners 0% <0.5% <0.5% <0.5% <0.5% <0.5% 

Socioecon. Disadv./Low Income Students 0% <0.5% <0.5% <0.5% <0.5% <0.5% 

Foster Youth*       

Students with Disabilities 0% <0.5% <0.5% <0.5% <0.5% <0.5% 

African American Students*       

American Indian/Alaska Native Students*       

Asian Students*       

Filipino Students*       

Latino Students 0% <0.5% <0.5% <0.5% <0.5% <0.5% 

Native Hawaiian/Pacific Islander Students*       

Students of Two or More Races*       

White Students*       

Outcome #6: We will maintain clean and safe facilities as measured by an overall score of 
ñGoodò or better on the FIT (Facilities Inspection Tool). 
Metric/Method for Measuring: FIT (Facilities Inspection Tool) Score Good/Exemplary 

APPLICABLE  
STUDENT GROUPS 

Baseline 
2021-
2022 

2022-
2023 

2023-
2024 

2024-
2025 

2025-
2026 

All Students (Schoolwide) 

Good Overall 
score 

Good or 
Exemplary 

Overall 
score 

Good or 
Exemplary 

Overall 
score 

Good or 
Exemplary 

Overall 
score 

Good or 
Exemplary 

Overall 
score 

Good or 
Exemplary 

English Learners N/A N/A N/A N/A N/A N/A 

Socioecon. Disadv./Low Income Students N/A N/A N/A N/A N/A N/A 

Foster Youth*       

Students with Disabilities N/A N/A N/A N/A N/A N/A 

African American Students*       

American Indian/Alaska Native Students*       

Asian Students*       

Filipino Students*       

Latino Students N/A N/A N/A N/A N/A N/A 

Native Hawaiian/Pacific Islander Students*       

Students of Two or More Races*       

White Students*       
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Outcome #7: We will score at least 3/5 on 80% of the questions asked on local surveys on the 
sense of school safety and connectedness for pupils, parents, and teachers, and the number of 
parents/families completing the School input survey will increase from the year before by at least 
2%. 
Metric/Method for Measuring: Stakeholder Survey Results and Participation Rate 

APPLICABLE  
STUDENT GROUPS 

Baseline 
2021-
2022 

2022-
2023 

2023-
2024 

2024-
2025 

2025-
2026 

All Students (Schoolwide) 

Scored 3/5 
on more 
than 80% 
of survey 
questions. 

The 
number of 

survey 
participants 
increased 
by at least 

2%. 

3/5 on 
more than 

80% of 
survey 

questions. 
The 

number of 
survey 

participan
ts 

increased 
by at least 

2%. 

3/5 on 
more than 

80% of 
survey 

questions. 
The 

number of 
survey 

participan
ts 

increased 
by at least 

2%. 

3/5 on 
more than 

80% of 
survey 

questions. 
The 

number of 
survey 

participan
ts 

increased 
by at least 

2%. 

3/5 on 
more than 

80% of 
survey 

questions. 
The 

number of 
survey 

participan
ts 

increased 
by at least 

2%. 

3/5 on 
more than 

80% of 
survey 

questions. 
The 

number of 
survey 

participan
ts 

increased 
by at least 

2%. 

English Learners N/A N/A N/A N/A N/A N/A 

Socioecon. Disadv./Low Income Students N/A N/A N/A N/A N/A N/A 

Foster Youth*       

Students with Disabilities N/A N/A N/A N/A N/A N/A 

African American Students*       

American Indian/Alaska Native Students*       

Asian Students*       

Filipino Students*       

Latino Students N/A N/A N/A N/A N/A N/A 

Native Hawaiian/Pacific Islander Students*       

Students of Two or More Races*       

White Students*       

* Subgroup not numerically significant at this time. 
 

9. Enabling Students to Become and Remain Self-Motivated, Competent, and Lifelong 

Learners  
 

The strategies used in ISANAôs rigorous standards-based curriculum program design translate 

into students becoming self-motivated, competent, and lifelong learners. These strategies 

include:  

 

¶ Data chats that students complete after each diagnostic  

¶ Individualized and small group instruction to target specific skills for improvement  
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¶ i-Ready - Students can complete lessons based upon their individualized diagnostic results 

along with completing lessons and assessments to move to the next level.  

¶ Incentives build into i-Ready-certificates, stickers, characters from i-Ready visiting campuses 

during assemblies  

¶ School-wide incentives-Raffles, Assemblies, Recognitions, Parent meetings, Students featured 

on schoolôs bulletin boards.  

¶ Class-wide incentives-Student of the Week, Student of the Month, Data Walls (i.e. attendance, 

most improved, completion of work, scores on tests), Student Work Samples, Pictures of 

students, class Do-Joe, stickers, rewards, etc.  

¶ Socio-Emotional-Positive affirmations, high-fiveôs, praise, words of encouragement, greetings 

at valet, greetings in hallways, teacher welcoming students at the door, posted  

 

In addition, ISANA integrates core content areas throughout the instructional program using 

project-based learning and technology. The strategies used will include, but will not be limited 

to:  

 

¶ Individual student writing portfolios are used at all grade levels to promote individualized 

writing skills and to develop student writing styles.  

¶ Through Project Based Learning students learn how to conduct research based on inquiry 

questions and learn to use problem solving skills to find answers to questions.  

¶ Multimedia and computers are used in the classrooms by students to test their skills and apply 

them to real world problems. Students also use laptops to conduct research and to assess their 

mastery of state content standards and Common Core state standards.  

 

 

Instructional Design 

10. Overall Curricular and Instructional Design 

 

The overall curricular and instructional design and structure at ISANA is based on the tenants of 

Principles of Learning and Culturally Relevant Pedagogy and will be implemented through a 

Project Based Learning Model. Below is a discussion of key educational theories and research 

that support and inform the general design of the educational program, and how it successfully 

serves our targeted student population. A more detailed description of these practices can be 

found below.  

 

Principles of Learning  

In school districts in which professional development around Principles of Learning has been 

implemented, there has been shown to be a correlation to increased academic achievement of 

students. One study focused on third and fourth grades in 49 schools in 3 districts across the 

country. All schools served large percentages of what the article refers to as ñeconomically and 

educationally disadvantaged students.ò The study found that principals who received more 

professional development on Principles of Learning were more actively involved in their 

teachersô professional development, which correlated with higher quality instruction, which 
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correlated with higher student academic achievement. Research source: ñInstructional 

Leadership, Teaching Quality, and Student Achievement: Suggestive Evidence from Three 

Urban School Districtsò in the MDRC, and available at 

http://www.mdrc.org/sites/default/files/full_406.pdf.  

 

Culturally Relevant and Responsive Education (CRRE)  

In her 2018 research, Dr. Beth Tarasawa described how the increasing percentages of students of 

color in American schools are not reflected in similar increasing percentages of teachers of color. 

She found that culturally responsive teaching served to ñstrengthen student-teacher relationships 

and improve student achievement.ò In particular, she noted the following three research-based 

strategies as having the most impact on ensuring the academic needs of students of color were 

met. These three strategies include: 1) Gaining an understanding of cultural differences that 

impact the lives and learning of students. 2) Walking into the neighborhood where students live, 

striving to see the strengths of these communities. 3) Valuing the studentsô culture, heritage, and 

experiences. ISANA brings this information to life in the classroom. Research source: ñThree 

Research-based Culturally Responsive Teaching Strategiesò in the NWEA, and available at 

http://nwea.org/blog/2018/three-research-based-culturally-responsive-teaching-strategies/. 

 

Project Based Learning 

In 2007, the Center for Research in Educational Policy at the University of Memphis and 

University of Tennessee at Knoxville investigated schools and districts implementing project-

based learning (PBL). They investigated test scores at 358 schools in 17 states that have been 

implementing PBL for the past five years. The highlights of the study are as follows: 

 

Knoxville School District 

2004 46.2 

2005 58.1 

2006 65.1 

 

These scores identify the number (%) of 

proficient students in the Knoxville School 

District. 
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Denver School District 

2004 58 

2005 61 

2006 65 

 

These scores identify the number (%) of 

proficient students in the Denver School 

District. 

 
 

 

Trenton School District 

2004 54.3 

2005 55.1 

2006 56.2 

 

These scores identify the number (%) of 

proficient students in the Trenton School 

District. 

 
 

The study conducted in 2007 described above shows the effectiveness of project-based learning 

(PBL) as demonstrated by test scores. Over the course of three years, the implementation of 

project-based learning resulted in increasing percentages of proficient students at the Denver 

School District, Knoxville School District, and the Trenton School District. In addition, Geier et 

al (2008) reports findings that PBL is more effective than traditional instruction as measured by 

standardized tests scores and his team found that PBL is more effective in increasing student 

achievement among historically underserved urban students. Robert Geier, Standardized test 

outcomes for students engaged in inquiry-based science curricula in the context of urban reform, 

Journal of Research in Science Teaching, vol. 45, issue 8, pp. 922-939. 2008 

In 2017, Barbara Condliff synthesized research over the past seventeen years and found that 

schools using Project Based Learning report ñpositive effects on studentsô engagement, 

motivation, and beliefs in their own efficacy,ò and in particular found benefits of using PBL in 

the social studies and science classrooms. When PBL was used effectively by teachers, Condliff 

found that PBL goals seemed ñwell alignedò with ñthe new focus on higher-level thinking skills 

and socioemotional competencies.ò Research source: ñProject-Based Learning: A Literature 

Reviewò in the MDRC, and available at https://www.mdrc.org/sites/default/files/Project-

Based_Learning-LitRev_Final.pdf.  

 

Principles of Learning, Project Based Learning and Culturally Relevant and Responsive 

Education successfully support our targeted student population. In their study, Kanter and 

Konstantopoulos (2010) found that the extent of teacher knowledge of the content combined 
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with the frequency with which project based learning in combination with culturally relevant 

strategies were used led to a positive impact on both the achievement of urban students as well as 

their attitudes towards science and college and career plans. Research source: ñThe Impact of a 

Project-Based Science Curriculum on Minority Student Achievement, Attitudes, and Careers: 

The Effects of Teacher Content and Pedagogical Content Knowledge and Inquiry-Based 

Practicesò in the Wiley Online Library, vol 94, issue 5, published online 1 March 2010 and 

http://onlinelibrary.wiley.com/doi/10.1002/sce.20391/abstract.  

 

In order to staff the educational program to most effectively deliver this instructional design, the 

Instructional Coachesô primary responsibility is to increase academic student achievement by 

supporting and mentoring teachers. Instructional Coaches are in the teachersô classrooms daily, 

conducting observations, performing model demo lessons, and teach teaching, in order to 

monitor the instructional methods being used by teachers. Instructional Coaches also provide 

professional development during weekly staff meetings and during pupil-free professional 

development days, and meet weekly with grade-level teams to analyze assessment data and 

provide support in using the data to guide instruction. Through these daily interactions with 

teachers and weekly grade-level team meetings, Instructional Coaches gather data which informs 

and drives teacher professional development. The Principal and Instructional Coaches meet 

weekly to review and analyze assessment data and classroom observations. The Principal and 

Instructional Coaches then strategize and plan for professional development and grade level team 

meetings based on this data.   

Curriculum and Instruction 

11. Charter Schoolôs Curriculum 

 

ISANA uses the Common Core State Standards and the California Content Standards to align the 

curriculum, assess and monitor student progress, design systematic support and intervention 

programs, and encourage parent investment and community involvement.     

 

After enrollment, all students are assessed in English Language Arts and Mathematics to identify 

opportunities for support and/or enrichment. Additionally, student assessments throughout the 

school year are formative and summative such as: (1) state-mandated standardized tests, (2) 

school-designed tests using school generated rubrics based on state standards, (3) portfolios, (4) 

exhibits, and (5) publisher-developed assignments and tests. The Smarter Balanced Assessment 

is the primary summative assessment utilized. 

 

Teachers use the following instructional techniques to teach students the subject matter set forth 

in the standards: direct instruction, explicit teaching, knowledge-based learning, discovery-

learning, investigatory, inquiry-based, problem solving-based, guided discovery, set-theory-

based, progressive, or other methods.  These techniques are utilized in the four core areas. 

 

English Language Arts (Core)  
In keeping with the intent of the standards, the ultimate goal of the program is to ensure literacy 

across the curriculum and develop students into life-long learners with ñthe skills and knowledge 

necessary to be ready to assume their position in our global economyò. With this end in mind, 

ELA standards are woven throughout instruction in other subject areas. Students spend a 
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significant amount of time independently reading or writing and are guided in developing the 

monitoring skills and stamina to make this time productive. Teachers conference with individual 

students and pull strategic groups during independent reading and writing periods, allowing for 

differentiated instruction through strategy, skill, and content. Additionally, students learn 

standard English convention and other literacy skills through, for example, reading and writing 

workshops.  

 

Time spent on foundational skills is longer in TK/K-1st, and then decreases and becomes more 

differentiated in 2nd and 3rd grades. Foundational skills instruction includes systematic 

instruction in a sequence of phonics elements, beginning with letter recognition and letter/sound 

correspondence and moving through decoding and encoding with all English sound/spelling 

correspondences. Grade-level appropriate high frequency words are introduced and practiced 

during this time, and added to a bank of words (displayed on word walls and/or kept by students 

on word rings or personal dictionaries) that students are accountable for recognizing 

automatically in their reading and spelling correctly in their writing. Fluency is also explicitly 

taught and practiced during this time, and small group instruction is used at all grade levels to 

ensure students receive the amount and level of foundational skills instruction appropriate for 

them.  

 

English Language Development (ELD) (Non-Core) 

English Language Development instruction at ISANA is based on the California English Language 

Development Standards. Students identified as English Learners (EL) in each grade level are 

assigned a proficiency level (as determined by the English Language Proficiency Assessments for 

California (ELPAC)). Students then receive both designated and integrated ELD instruction 

designed to build on the skills demonstrated by students at the respective proficiency level and to 

help them progress to the next level. 

o Designated ELD Instruction 

o EL students spend at least 30 minutes each day on designated instruction, which 

may build on previous EL instruction or use content areas such as science or 

history as a context, focusing explicitly on new language skills based on the ELD 

Standards for the appropriate grade/level. Students are grouped by proficiency 

level at this time, facilitated by the classroom teacher. 

o Integrated ELD Instruction 

o Integrated ELD instruction occurs daily and throughout instruction for various 

content areas. Teachers receive training on ELD standards and proficiency levels 

and, guided by these, identify, teach, and apply scaffolds related to the language 

requirements inherent in their content areas. Integrated ELD instruction is evident 

throughout the day as teachers employ strategies such as sentence frames, graphic 

organizers, and use of visuals. 

 

During both integrated and designated ELD, there will be a focus on active student engagement 

and oral academic vocabulary by implementing specific instructional strategies that create 

opportunities for meaningful student interaction and academic discourse and higher order critical 

thinking. 
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Mathematics (Core)  
Teachers provide math instruction that will be aligned with the California Common Core State 

Standards (CCSS) for Mathematics. Lessons will emphasize conceptual understanding, 

procedural skill and fluency, and application of concepts in real-world, problem-solving 

situations to address rigor as defined in the CA CCSS. Throughout all grade levels, content 

instruction will be keyed to the Standards of Mathematical Practice and teachers will provide 

instruction that builds in numerous instructional opportunities to help students develop 

proficiency in these practices. Additionally, students will:  

¶ Gain a conceptual understanding of mathematical practices.  

¶ Integrate literacy standards daily as they make sense of problems and proceed in 

solving them.  

¶ Utilize writing, reading, and collaborative listening and speaking opportunities with 

classmates to comprehend, plan, solve, and justify their solutions.  

¶ Contextualize problems in the real world and justify solutions through informed 

explanations and critiques within the class.  

¶ Develop fluency in basic computational skills and procedural skills.  

¶ Develop an understanding of mathematical concepts 

¶ Recognize and solve routine problems readily and find ways to reach a solution or 

goal where no routine path is apparent.  

¶ Communicate precisely about quantities, logical relationships, and unknown values 

using signs, symbols, models, graphs, and mathematical terms.  

¶ Reason mathematically by gathering data, analyzing evidence, and building 

arguments to support or refute hypotheses.  

¶ Connect mathematical ideas and make connections between mathematics and other 

disciplines.  

¶ Apply mathematics to everyday life and develop an interest in pursuing advanced 

studies in mathematics and in a wide array of mathematically related career choices.  

¶ Develop an appreciation for the beauty and power of mathematics.  

History / Social Science (Core)  
History and Social Sciences are instructed according to the California History Social Science 

Standards. Students acquire core knowledge in history and social science while they develop 

critical thinking skills such as chronological and spatial thinking, research, evidence, point of 

view and historical interpretation, to study the past and its relationship to the present. Students 

also learn to distinguish the important from the unimportant, to recognize vital connections 

between the present and the past, and to appreciate universal historical themes and dilemmas.  

 

Students use biographies, original documents, diaries, letters, legends, speeches, and other 

narrative artifacts from our past (found in archives, museums, historical sites and libraries) to 

understand historical events by revealing the ideas, values, fears, and dreams of the people 

associated with them.  

 

Through the mastery of the standards, students learn the facts and understand common and 

complex themes throughout history, making connections among their own lives, the lives of the 

people who came before them, and the lives of those to come.  
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The following strands represent the major themes to be addressed in each grade level:  

 

TK/K ï Living and Working Now and Long Ago  

1 ï A Childôs Place in Time and Space  

2 ï People Who Make a Difference  

3 ï Continuity and Change  

4 ï California: A Changing State  

5 ï United States History and Geography: Making a New Nation  

6 ï World History and Geography: Ancient Civilizations  

7 ï World History and Geography: Medieval and Early Modern Times  

8 ï United States History and Geography: Growth and Conflict  

 

Science (Core) 

Science instruction is based on the Next Generation Science Standards (NGSS). Similar to the 

Standards for Mathematical Practice, in which key concepts are reinforced and increase in 

complexity throughout grade levels, and which provide a logical pathway of mathematical 

learning, the NGSS are organized around three interconnected dimensions of science learning 

that serve as a tool for vertical articulation and cohesion. In each science unit at each grade level, 

students learn core content ideas in physical, earth/space and life science and in engineering, 

develop an understanding of cross-cutting concepts (e.g. cause and effect, systems and 

component parts) that transcend topics, and learn and apply science and engineering practices. 

Cross-cutting concepts and science and engineering practices related to core ideas will also be 

identified. Lessons and units will follow the ñ5 Eôsò sequence (Engage, Explore, Explain, 

Elaborate and Evaluate).  

 

In alignment with the NGSS, science instruction has made a shift from the scientific method and 

toward the practice of science. Science as a practice emphasizes the idea that scientific 

investigation requires that students apply ideas and knowledge rather than just following a step-

by-step method (i.e. the scientific method). This also implies that carrying out investigations may 

require "practice" and multiple attempts at one's project or study. In this way, students begin to 

understand that the process of science is not always step-by-step and rather an opportunity to 

engage in science in a way that is more like the behavior that scientists engage in, and how 

scientists think and conduct science research. Furthermore, students must now apply their skills, 

analysis and interpretation in the entire process. 

Visual and Performing Arts (VAPA) (Core) 

Students engage in the California Arts Standards for Public Schools, in which they interact with 

visual and performing arts through five strands: artistic perception; creative expression; historical 

and cultural context; aesthetic valuing; and connections, relations, and applications. The arts 

contain a distinct body of knowledge and skills. Academic rigor is a basic characteristic of a 

comprehensive education in the arts, including the following:  

¶ Learning through active practice, rehearsal, and performance of works in the arts  

¶ Reading about the arts and artists  
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¶ Researching, writing, and communicating about the arts  

¶ Reflecting on the arts in a thoughtful essay or journal writing on oneôs observations, 
feelings, and ideas about the arts  

¶ Participating in arts criticism based upon observation, knowledge, and criteria  

Another important goal of the standards is to help students make connections between concepts 

in all areas of the arts and across subject areas. The fifth strand in these standards requires the 

student to connect and apply what is learned in the arts to other art forms and subject areas and to 

careers. The arts standards respect the multiplicity of cultures represented in California schools. 

They allow students to experience the arts from the perspectives of American culture and 

worldwide ethnic, racial, religious, and cultural groups.   

 

Health and Physical Education (Non-Core)  

Classroom teachers incorporate health instruction into core content areas during the regular 

school day. Health instruction uses the California 2008 Health Education Content Standards. In 

accordance with our Wellness Policy, ISANAôs nutrition education and physical education 

programs are based on research, consistent with the expectations established in the stateôs 

curriculum framework and designed to build the skills and knowledge that all students need to 

maintain a healthy lifestyle. Nutrition education is provided as part of the health education 

program in Grades TK-8 and, as appropriate, is integrated into core academic subjects and 

included in after-school programs.  

 

High-quality physical education instruction contributes to good health, develops fundamental 

and advanced motor skills, improves studentsô self-confidence, and provides opportunities for 

increased levels of physical fitness that are associated with high academic achievement. All TK-

8 students will be provided opportunities to be physically active on a regular basis. Opportunities 

for moderate to vigorous physical activity are provided through physical education as well as 

through participation in ISANAôs Visual and Performing Arts Program. For all grades, physical 

fitness standards not covered during performing arts instruction are clearly identified. 

Elementary teachers are responsible for covering these standards with their students. In 

elementary school students focus on the way in which they move through space and time in their 

environment, the way in which they move in space together with a partner, the continuity and 

change in movement, the manipulation of objects in time and through space, and the 

manipulation of objects with accuracy and speed. Beginning in kindergarten, topics such as 

nutrition, diet, healthy choices, interpersonal relationships and conflict resolution are introduced 

are introduced and are built upon at each grade level. Students may learn about nutritional 

guidelines and the different nutritional values of food while studying needs and wants in social 

studies (2nd grade) or while studying the elements and compounds present in the human body 

(5th grade). In middle school, students work cooperatively to achieve a common goal, meet 

challenges, make decisions, and work as a team to solve problems. Social emotional well-being 

and conflict resolution skills are built through the schoolôs character, positive discipline, and 

social emotional learning program. 
 

Innovative Curricular Components of the Educational Program  
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Our goal at ISANA is to empower ourselves and our students to create a better, more equitable 

world. A world that is more innovative, more aware and inclusive, more collaborative, and that 

will lead to greater achievement for our students and our society as a whole ï a world that is, in a 

word, ISANA. 

 

At ISANA we believe in the power of our scholars (our students, families, educators, and 

communities) to shine brightly and become leaders who will transform the world for the better. 

We envision a world that is more just, equitable, and kind, and one that is a better place for all.  

ISANA scholars will be the innovative, socially-aware, collaborative learners, achievers, and 

leaders who will impact our evolving communities and create a better tomorrow. 

  

To do this, ISANA will cultivate schools that are intentionally inclusive, diverse, rigorous, and 

welcoming spaces, where all scholars are empowered to thrive in an atmosphere of high 

expectations and cultural responsiveness and this will be achieved through an engaging 

curriculum with challenging learning activities. An ISANA education will develop the whole 

learner: academically, socially-emotionally, artistically, and physically. The skills, knowledge, 

and experiences gained at an ISANA school will uniquely prepare our scholars to be leaders who 

impact the world and create permanent and transformational change by being: 

¶ Innovative ï They inspire change 

¶ Socially-Aware ï They cultivate inclusive environments 

¶ Network-Focused ï They foster relationships and collaboration, and 

¶ Achievers ï They produce results. 

Our Program Empowers Scholars to be Innovative ï It Inspires Change 

We empower ISANA Scholars to become well-rounded leaders, critical thinkers, and change-

makers who transform our world into a more just and equitable one. To do this: 

c. We commit to explicitly building into teaching and learning: 

iv. Principles of Learning (POL) and Growth Mindset 

v.Project-Based Learning (PBL) 

vi. Culturally Relevant and Responsive Education (CRRE) 

d. We develop instruction that engages the whole learner: academically, socially-

emotionally, artistically, and physically. 

i. All students participate in a Visual and Performing Arts program based in 

Project-Based Learning. 

ii.  The Expanded Learning Program offers award-winning extra-curricular 

enrichment to students.  

Our Program Empowers Scholars to be Socially-Aware ï It Cultivates Inclusive 

Environments 

We commit to building a kinder, more inclusive and more equitable digital and physical world.  

h. We are explicit about being asset-based, not deficiency-based, in our expectations and 

decisions.  

i. We create space for voice and choice for all ISANA Scholars.  
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j. We actively work to dismantle barriers and teach ISANA Scholars to dismantle barriers 

such as access, ability, language, representation, bias, and more.   

k. We spend time on social-emotional teaching, not just academic teaching. 

l. We consider all learners in the design, implementation and assessment of learning.  

m. We use principles of Universal Design for Learning (UDL), CABE Strategies, and other 

scaffolds to ensure all learners can access the curriculum and perform at high levels, 

particularly students with disabilities and English Learners.  

n. We expect all stakeholders to act with integrity and ethics, both in person and in the 

online world. 

Our Program Empowers Scholars to build a Strong Network ï It Fosters Relationships and 

Collaboration 

We place relationships at the forefront and think of creative ways to foster these relationships 

digitally. 

d. We communicate clearly, positively, and frequently. 

e. We view all staff as Educators and Leaders and build collaborative spaces to create a 

cross-departmental approach to teaching and learning.  

f. We commit to the training and continued support of educators, families, and students. As 

we commit to our own lifelong learning, we are all expected to share best practices and 

seek out advice so that we grow together. 

Our Program Empowers Scholars to Achieve ï It Produces Results 

We ensure that all aspects of our program result in personalized and rapid growth for all students. 

c. We consistently monitor effectiveness through data and make adjustments in real time as 

needed. 

d. We celebrate all that we accomplish along the way! 

  

Six ISANA Board Objectives for Equity and Justice 

We are committed to taking strategic and sustained action to empower our students, educators and 

communities with the tools they need to dismantle systems of oppression and create a more just 

world, and commit to creating equitable practices in our classrooms and campus environments. In 

June 2020, the ISANA Board of Directors established the following six objectives in line with the 

above tenets:   

 



 

48 

 

 

 
 

 

Intervention Programs and Enrichment  

Coordination of Services Team (CoST) is the learning support umbrella structure that brings 

together all support service providers at a school site. It consists of a team of school staff 

members that meets on a regular (weekly or bi-weekly) basis to provide a systematic, 

preventative approach to student intervention. This process allows staff to: discuss student 

concerns (behavioral, social, learning, attendance, welfare) before they escalate; recommend tier 

1-2 interventions prior to involving parents; provide support for classroom teachers; and 

regularly monitor student response to interventions.  

 

Student Success Progress Team (SSPT) is a team consisting of school staff members and the 

parent or guardian of the student being referred that meets to discuss student strengths and needs. 

The team is responsible for developing a support plan, meeting six to eight weeks following the 

first meeting to check student progress towards the support plan and make any necessary changes 

to the support plan to ensure greater success. A support plan consists of a summary of 

demonstrated behaviors by student that necessitates this degree of support; summary of any 

actions already taken by teacher, parent, or other staff to address the needs of the student; 

description of new actions to be taken in order to address the specific situation; and a one-page 

agreement, to be agreed upon and signed by all concerned parties. 

 

Through the schoolôs pre-referral procedures, students may receive Tier 1 or Tier 2 interventions 

as determined by the Coordination of Services Team or Student Success Progress Team based on 

studentsô needs.  
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Response to Intervention (RTI): Through the COST and SSPT pre-referral process students may 

access Response to Intervention (RTI) services in areas of concern such as: academics, social, 

and behavioral. Response to Intervention provides staff with a multi-tiered approach to early 

identification and support of students with learning and behavior needs. At ISANA, RTI begins 

with high-quality classroom instruction for all students. Ongoing student assessment serves as a 

tool for universal screening and progress monitoring. Data collected through student assessments 

is used to determine student needs and to make referral decisions. A multi-tiered approach is 

used to differentiate instruction for all students. Within Tier 1, all students receive high-quality 

instruction and differentiation from the classroom teacher. Students not making adequate 

progress with Tier 1 supports are then provided with increasingly intensive instruction that is 

matched to the studentsô specific needs. Tier 2 intervention services are targeted to specific 

student needs and may include supports such as: small group instruction, academic support 

within learning center, tutoring, social skills groups, and behavior support plan. Tier 3 

intervention supports are intensive and require comprehensive evaluation. Students that do not 

make adequate progress through Tier 1 and Tier 2 supports may be referred to a comprehensive 

evaluation and considered for eligibility for special education services. Students qualifying for 

Tier 3 supports may then receive individualized, intensive interventions that target specific 

student skill needs.  

 

The Expanded Learning Program is available to all ISANA students. The EXL Programôs core 

components are Homework Assistance, Academic Enrichment, Social Enrichment, Physical & 

Health Enrichment, Literacy, STEM, and Career Development. In addition to providing a safe 

and supportive environment for homework completion, The EXL Program aligns itself to day 

school pacing guides and common core standards to offer an extension to day school instruction 

that is collaborative and engaging. During Social Enrichment students are exposed to programs 

such as Kidsmartz, Netsmartz, Every Monday Matters, Scrabble, Clever Crazes and a variety of 

ISANA created social emotional activities designed to facilitate healthy moral development. The 

implementation of programs such as Speed Stacks, US Soccer Foundation, BOK Kids, and 

CATCH curriculum ensure that students receive a rigorous and structured physical and health 

enrichment experience. In addition to the core components, each students participates in the EXL 

Readerôs Theater program, a series of weekly book clubs that culminate in a student created and 

produced performance, Fun Friday Science Club, which is a series of weekly science 

experiments which culminates in a school wide Science Showcase for each grade level, and 

Futuristic Fridayôs, a series of college and career exploration workshops which culminates with a 

student success showcase. Through partnerships with The National Center for Missing and 

Exploited Children, LACOE Expanded Learning unit, Reebok, Girl Scouts, Every Monday 

Matters, US Soccer Foundation, Clever Crazes and Scrabble, students are provided with access 

to a variety of enrichment programs that complement their academic, social, and emotional 

development.  

 

Visual and Performing Arts Program: All ISANA students participate in a robust Performing 

Arts program, which includes dancing, singing, and acting. Physical activity is a key component 

of this program as students participate in dance class twice weekly; singing and acting are taught 

as well. They learn the dances and styles from around the world as they put on three productions 

throughout the year for parents and the community. Students learn first-hand the rigors and joys 
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of practice leading to a recital before an audience from Performing Arts teachers who are highly 

skilled in their respective disciplines. Through the teaching of lessons aligned to Visual and 

Performing Arts Content Standards, academics are woven into the fabric of show preparation. 

Teachers encourage students to explore not only the performance aspect of the production, but 

also how the themes within the storyline have shaped society. 
 

Instructional Materials  

The principal, in consultation with the staff, orders instructional materials based on their 

alignment with the Common Core State Standards and the California Content Standards, the 

assessed needs of the students, school goals and measurable student outcomes. The textbooks for 

each of the core content areas have been selected from the State Adopted Textbook list. Each 

student has access to current textbooks and instructional materials in each subject area consistent 

with the content and cycles of the curriculum frameworks adopted by the California Department 

of Education. 
 

Grade  Subject  Title  Publisher  

K  English Language 

Arts  

Journeys Kindergarten Kit Complete includes; A 

Journey in Songs and Rhymes Big Book, A Journey 

from A to Z Big Book, Common Core Big Book Set, 

Common Core Little Big Book, Read Aloud Set, 

Common Core Instructional Card Kit,  Sound 

Spelling/Alpha Friends Card Set, Long Vowel Sound 

Spelling Cards, Common Core Instructional Flip 

Chart Set, Common Core Grab and Go Complete Set, 

Common Core Lesson Snap Shots, Online Common 

Core Student Resource  

Houghton Mifflin  

K  English Language 

Development  

Journeys Common Core Reader's Notebook 

Consumable Collection 

Houghton Mifflin  

K  Math  
Ready Mathematics  Curriculum 

Associates 

K  Science  Kit FOSS Materials in our World 3rd ed, Kit FOSS 

Trees + Weather & Kit FOSS Animals  

Delta Education  

K  Social Studies  My World  Houghton Mifflin  

1  English Language 

Arts  

Journeys Premium Common Core Student Package 

Grade 1 2014; includes SE Volumes 1-6; On Level 

Trade Books Unit 2 From Seed to Pumpkin, Unit 4 

Amazing Whales!, Unit 6 Owl at Home 

Houghton Mifflin  

1  English Language 

Development  

Common Core Reader's Notebook Consumable 

Collection & Online Common Core Resources 2014  

Houghton Mifflin 

1  Math   Ready Mathematics 
Curriculum 

Associates 

1  Science  Kit FOSS Air + Weather 3rd ed, Kit FOSS Plants + 

Animals 3rd Ed, Kit FOSS Solids and Liquids 3rd Ed 

Delta Education  

1  Social Studies  School and Family  Houghton Mifflin  

2  
English Language 

Arts  

Journeys Premium Common Core Student Package 

Grade 2 2014; Includes Grade 2 SE Volumes 1-2; On 

Level Trade Books Unit 2 Poppleton in Winter, Unit 4 

Where Do Polar Bears Live?, Unit 6 Exploring Space 

Travel 

Houghton Mifflin  

2  English Language 

Development  

Common Core Reader's Notebook Consumable 

Collection & On-line Resources 

Houghton Mifflin  
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2  Math  Ready Mathematics 
Curriculum 

Associates 

2  Science  Kit FOSS Balance + Motion 3rd ed, Kit FOSS Insects 

+ Plants 3rd ed, Kit FOSS Pebs Sand + Silt 3rd ed, 

Insects and Plants 3rd ed   

Delta Education  

2  Social Studies  Neighborhoods  Houghton Mifflin  

3  
English Language 

Arts  

Journeys Premium Common Core Student Package 

Grade 3 2014; includes SE Volumes 1-2; Reading 

Adventures SE Magazine; On Level Trade Books 

Unit 2 Amos and Boris, Unit 4 Boy, Were We Wrong 

About Dinosaurs, Unit 6 Jake Drake, Know-It-All  

Houghton Mifflin  

3  English Language 

Development  

Common Core Reader's Notebook Consumable 

Collection & Online Common Core Resources 2014 

Houghton Mifflin  

3  Math  Ready Mathematics 
Curriculum 

Associates 

3  Science  Kit FOSS Meas Matter 3rd ed, Kit FOSS Structures of 

Life 3rd ed, FOSS Struc of Life, Crayfish + Elodea,  

Kit FOSS Water 3rd ed  

Delta Education  

3  Social Studies  Communities  Houghton Mifflin  

4  
English Language 

Arts  

Journeys Premium Common Core Student Package 

Grade 4 2014; includes SE; Reading Adventures SE 

Magazine; On Level Trade Books Unit 2 Discovering 

Mars: The Amazing Story of the Red Planet, Unit 4 

Horses, Unit 6 Phineas L. MacGuire 

Houghton Mifflin  

4  
English Language 

Development  

Common Core Reader's Notebook Consumable 

Collection & Online Common Core Resources 2014 
Houghton Mifflin 

4  Math  Ready Mathematics 
Curriculum 

Associates 

4  Science  

Kit FOSS Energy + ElectroMag. 3rd ed, Kit FOSS 

Environments 3rd ed, Kit FOSS Soils Rocks + 

Landforms 3rd ed 

Delta Education  

4  Social Studies  California Studies  Houghton Mifflin  

5  
English Language 

Arts  

Journeys Premium Common Core Student Package 

Grade 5 2014; includes SE; Reading Adventures SE 

Magazine; On Level Trade Books Unit 2 Hound Dog 

True, Unit 4 About Time: A First Look at Time and 

Clocks, Unit 6 Frindle 

Houghton Mifflin  

5  
English Language 

Development  

Common Core Reader's Notebook Consumable 

Collection & Online Common Core Resources 2014 
Houghton Mifflin 

5  Math  Ready Mathematics 
Curriculum 

Associates 

5  Science  
Kit FOSS Mix and Sol 3rd ed, Kit FOSS Weather on 

Earth 3rd ed, Kit FOSS Living Systems 3rd ed 
Delta Education  

5  Social Studies  United States History: The Early Years  Houghton Mifflin  

6  
English Language 

Arts  

Journeys Premium Common Core Student Package 

Grade 6 2014; SE; Reading Adventures SE Magazine; 

On Level Trade Books Unit 2 Freedom Walkers, Unit 

4 A Wrinkle in Time, Unit 6 Brian's Winter 

Houghton Mifflin  

6  
English Language 

Development  

Common Core Reader's Notebook Consumable 

Collection & Online Common Core Resources 2014 
Houghton Mifflin  

6  Math  Ready Mathematics 
Curriculum 

Associates 

6  Science  Earth Science Amplify Science  

6  Social Studies  World History: Ancient Civilizations  Houghton Mifflin  
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7  
English Language 

Arts  
Holt McDougal Literature 2012  Houghton Mifflin 

7  
English Language 

Development  
HMD Literature 2012 Interactive Online Access Hampton Brown  

7  Math  Ready Mathematics  
Curriculum 

Associates 

7  Science  Life Science  Amplify Science  

7  Social Studies  World History: Medieval and Modern Times  McDougall Littell  

8  
English Language 

Arts  
Holt McDougal Literature 2012   Houghton Mifflin 

8  
English Language 

Development  
HMD Literature 2012 Interactive Online Access Houghton Mifflin 

8  Math  Ready Mathematics  
Curriculum, 

Associates 

8  Science  Physical Science  Amplify Science  

8  Social Studies  Creating America: A History of the United States  McDougall Littell  

 

 

13 and 14. Instructional Methods to Deliver the Curriculum and Ensure Student Mastery of 

Standards 
  

At ISANA, student mastery of Common Core State Standards is a collaborative process across 

grade levels and subject areas. Students are exposed to a common core aligned curriculum that is 

integrated across subject areas. Elements of literacy and complex informational text are visible 

throughout science, history, art, and math lessons. Students have several opportunities 

throughout the year to utilize their cross-curricular knowledge to address real world problems 

through project-based learning and performance tasks. ISANA uses weekly data reflections, 

benchmarking, common core aligned computerized assessments, research and writing 

experiences, and qualitative observations to inform teachers, support staff, and administrators as 

they collaboratively plan to meet all studentsô individual needs in the process of standards 

mastery. 

 

The instructional program is built around Lauren Resnikôs Nine Principles of Learning and 

principles of Growth Mindset. The goal of the program is to create intelligence by teaching in 

ways that foster learning-oriented goals, and by organizing our schools in ways that promote 

effort.   

 

Students and educators co-create daily expectations,  socializing students to be responsible for 

using metacognitive strategies and skills such as  using resources, reasoning, problem-solving, 

and decision-making.  Students learn how and when to ask questions, when it is okay to request 

assistance, when to collaborate, and when it is appropriate to struggle through on their own for a 

while.   

 

More specifically, the middle school academic teaming program is designed to meet the needs 

of middle school students. This model organizes groups of teachers across grade levels 6, 7, and 

8 and departments (English, Math, Science, Social Studies, Art and P.E.) so that teachers share 

the same students rather than the same subject. Teaming links middle school teachers, who 

teach different subjects and grades, in a team that shares responsibility for the curriculum, 

instruction, evaluation, and scheduling of a group of 80-100 students. By creating a learning 
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team, we seek to personalize the learning environment by providing an integrated view of 

students' progress and creating a group of teachers who can focus together on the whole 

student. The recruitment of teachers who hold single subject credentials in English, Math, 

Science, Social Studies and Art or teachers who hold multiple subject teaching credentials with 

subject matter authorizations or in-depth subject matter knowledge and expertise in the core 

content areas listed above, is key. This targeting recruitment of teachers  ensures that teachers 

understand the more complex middle school standards and are able to teach students the grade-

level appropriate content standards with depth so that students are able to demonstrate mastery 

of the content standards.  

Our teachers work in small collaborative teams with common planning time (after school for a 1-

hour block of time in addition to the weekly staff meetings) where lessons will be studied as a 

learning community and where accountability for student success will be a shared responsibility. 

Weekly assessment data will be reviewed and analyzed, and action plans will be created to 

strategically target students not demonstrating proficiency. All teachers work in small 

collaborative teams where lessons are studied as a learning community and where accountability 

for student success is a shared responsibility. At grades TK through 6 (self-contained) teachers 

meet weekly in grade-level teams to review weekly assessment data and strategically plan 

lessons for the upcoming week to re-teach students not demonstrating proficiency. Middle school 

teachers who participate in block scheduling meet as a team across grade levels 6,7,and 8 and 

departments (English, Math, Science, Social Studies, Art and P.E.) so that teachers share the 

same students rather than the same subject.  
 

A daily block schedule is used in grades 7th & 8th, and may be used for grade 6 depending on the 

number of 7th and 8th grade cohorts and scheduling (for example, when we have an odd number 

of cohorts in 7th and 8th grades, we may pull in a 6th grade class to complete the block 

scheduling), enabling our teachers to implement project-based integrated and thematic 

instructional strategy. There are six periods each day of 50 minutes long for Friday, and a block 

schedule of 100 minutes for three periods on Monday, Tuesday, Wednesday, and Thursday. 

 

During block scheduling, students transition between teachers while they attend three classes of 

100 minutes on Mondays, Tuesdays, Wednesdays, and Thursdays, meeting with their odd period 

teachers on Mondays and Wednesdays and with their even period teachers on Tuesdays and 

Thursdays. On Fridays, students meet and attend all 6 periods for 50 minutes each.  In addition to 

the above, there is a daily targeted 35-minute period each day to address Homeroom Advisory, 

ELD, and/or Enrichment depending on the need of each student. This time may be used for 

culture building activities, targeted English Language Development lessons, or reteaching or 

extension of the standards currently being taught.  

 
The block scheduling enables our teachers to implement project-based integrated and thematic 

instructional strategy by providing more time per class session to teach grade-level content 

standards with depth and mastery while integrating content areas and using hands-on learning 

activities. As students transition into the middle school environment, the block schedule also 

allows for more technology instruction and will allow for technology to be integrated into the 

other core content areas. Students work on skills to become technologically proficient, knowing 

how to use the computer and other types of technology in ways professionals use it daily. In 
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addition to receiving explicit instruction in typing skills, Word, Excel, PowerPoint, students 

may, for example, learn illustration and modeling applications in order to generate artwork. 

Multi -media arts (music and video production) are integrated through projects in a variety of 

subjects (such as creating movies of ways to meet the Millennium Development Goals, or 

music videos explaining the structures within human cells and the functions of each structure, 

etc.). 

The Instructional Environments 

ISANAôs instructional environment provides evidence of a highly rigorous curriculum, clearly 

focused and articulated.  It is implemented in a way that requires a significant amount of active 

mental work and questioning from all students and educators.   This environment is comprised of 

the principles explored below: 

  

o Academic Rigor in a Thinking Curriculum  

 

This principle calls for a commitment to a knowledge core.  Students only acquire 

robust, lasting knowledge if they themselves do the mental work of making sense of 

the problem. Students construct their own knowledge, and the ideas they develop are 

in good accord with known facts and established concepts.  

 

ISANA integrates rigor of content with high-level thinking and active use of 

knowledge.  Reading comprehension, reasoning, writing, and problem solvingðeach 

these thinking skills depend on what an individual knows.  

 

Our articulated curriculum that progressively deepens students' understanding of core 

concepts while avoiding needless repetition.  

Every instructional task and assignment, including extended projects in which 

original work and revision to standards is expected, empowers students to raise 

questions, problem solve, think and reason.  Students are challenged to construct 

explanations for their thinking and justification for their arguments, not just to get the 

right answers.  

 

o Accountable Talk 

 

During whole class discussion, small group work, peer or teacher conferences, and 

interviews, students are accountable to: the learning community; knowledge and 

standards of evidence that are appropriate to the subject; and generally accepted 

standards of reasoning.  Students need to explain their reasoning, give justifications for 

their proposals and challenges, recognize and challenge misconceptions, demand 

evidence for claims and arguments, or interpret and revoice other studentsô statements. 

 

o Clear Expectations 

 

Teachers communicate clear expectations about what students will learn, how they 

will learn, and what qualifies as good work. They set explicit content and performance 

standards that all students work to achieve, and make those standards clear to 
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everyoneðstudents, teachers, principals, parents, and the communityðby displaying 

and discussing them regularly. Students know what is expected and can assess their 

progress toward a set goal.  They therefore are able to take responsibility for their own 

learning.   Studentsô accomplishments are frequently recognized and celebrated.  

 

Students internalize and co-create expectations by developing rubrics and criteria charts 

that express the standards for quality work in their own words. By reflecting on 

exemplars and models of student work that meet or are on the way to meeting standards, 

students learn to analyze the quality of their own and others' work.  

 

o Self-Management of Learning 

 

Students are explicitly taught to assume responsibility for their own learning through 

scaffolded learning experiences. They monitor and regulate their own cognitive 

processes with increasing spontaneity and sophistication. They monitor their own 

understanding of concepts and reflect what is being learned. They check for new 

insights among prior understanding and connect new information to their background 

knowledge by using metacognitive skills as well as by taking responsibility for their 

own learning. Since students take responsibility for their own engagement with 

learning, they work productively, independently, with a partner, or in small groupsð

without the need for constant adult supervision.  

 

o Learning as Apprenticeship 

Extended projects and presentations of finished work to interested and critical 

audiences are used. The environment is organized so that complex thinking and 

production is modeled and analyzed.  

 

ISANA utilizes cognitive apprenticeship, which includes modeling and observation, 

active practice, scaffolding, coaching, and guided reflection:  

Á Modeling and observation.  Through this observation, mediated by 

conversations in which critical features of the work or product are pointed 

out and processes analyzed, students are empowered to analyze and 

improve their work. 

Á Active practice.  Students practice learning by developing products and 

performances under controlled conditions in and beyond the classroom. 

Á Scaffolding.  As student apprentices begin to develop competence in a 

content area, teachers gradually reducing the amount of support and 

scaffolding.  Self-management skills develop alongside expertise.  

Á Coaching.  Student apprentices are coached by their teachers, visiting 

experts, and peers, who observe, comment, challenge and suggest 

modification to the work. 

Á Guided reflection.  Students continually engage in considering, evaluating, 

and improving on their work.  

 

o Fair and Credible Evaluations 
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The content of the evaluations is disclosed in advance of learning, which allows 

students to systematically and effectively study. The content of the evaluation is 

related to the taught curriculum.  

 

o Recognition of Accomplishment 

 

Studentsô progress toward the achievement of rigorous performance standards are 

frequently recognized and celebrated by special events and occasions that regularly 

allow family members, friends, and others who are important in their lives to witness 

and applaud the childrenôs accomplishments.  

 

Culturally Responsive Standards-Based Classrooms and School  

 

Teachers, administrators, and support staff communicate high expectations and inclusion through 

their words and actions, respect for studentsô culture, history, heritage and contextual cultural 

reality.  The indicators for this model are found in the classroom and school environment, in 

lesson activities, and in student work. 

 

Classroom and school environments reflect studentsô culture and cultural context with 

multimedia learning centers that provide access to diverse learning styles such as listening 

centers, video equipment and computers.  The classroom libraries are culturally relevant and 

reflect the studentsô specific cultures.  The learning environment reflects student participation in 

a variety of ways, such as student-created bulletin boards, presentations, project displays, etc.  

 

Lessons and activities connect content with studentsô prior knowledge, life experiences, 

contextual reality, and cultural history.  The units extend into studentsô life outside of school.  

Teachers utilize KWL charts, graphic organizers and culturally connected instructional strategies 

such as mnemonics, storytelling, and KIVA process, developed by Lila N. Carol.  The school, 

home and community activities authentically bring parents and families into academic units of 

study.    

 

Student work and projects are displayed at various stages of development and evidence their 

understanding of content in a manner that connects to their lives, culture and cultural context.  

Teachers use authentic and alternative assessment instruments and student created rubrics and 

criteria charts to inform instruction and celebrate successes. 

 

Principles of Learning, Project Based Learning, and Culturally Relevant and Responsive 

Education are woven into our instructional materials, both print-based and computer-based, in 

order to ensure student mastery of the California Common Core State Standards (CCSS), the 

Next Generation Science Standards (NGSS), the English Language Development Standards 

(ELD) and other state content standards. Studentsô projects include a technology component to 

present their finished piece. Additionally, students track their progress (Self-Management of 

Learning) using online assessments. 

 
15. How the Instructional Program Provides and Supports Student Use of Technology 
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ISANAôs instructional program provides real world preparation for students for college and 

career, as well as  for 21st century standardized assessments. All students have access to a laptop 

at school, as well as a Chromebook for home learning. Technology is integrated into the 

curriculum for instructional delivery, formative assessments, teaching math skills through math 

standards, and maintaining our student information system. We have incorporated iReady to 

supplement the curriculum and assess student learning. iReady includes comprehensible grade 

level English Language Arts and math activities in a wide range of interactive formats aligned to 

the California Common Core Standards.  The program meets students at their instructional level 

and empowers them to progress from there and ultimately prepare for Smarter Balanced and 

other online assessments.  Principals and other school leaders will monitor the implementation of 

our instructional program using student data and weekly classroom observations.  

 

Teachers plan lessons that integrate technology with student projects. Currently, teachers and 

students use Windows laptops and Chromebooks weekly in either Google Classroom or SeeSaw 

LMS. Zoom video conferencing is utilized for live virtual classrooms. Students access a majority 

of their learning applications securely through Clever SSO. Students use programs such as ST 

Math, iReady, Amplify Science, CommonLit, ReadWorks, G Suite for Education, Office 365 

among others. Students also use their Chromebooks for practice and online assessments. As 

necessary, students are provided a CIPA compliant hotspot to facilitate Internet access. 

Additionally, every classroom is equipped with a high definition document camera and projector 

for instructional use.  

Transitional Kindergarten 

20. Description of TK Program 

 

ISANAôs Transitional Kindergarten program is the first year of a two-year kindergarten program 

that uses an age and developmentally appropriate modified kindergarten academic curriculum 

that includes social, emotional, and cognitive outcomes and benchmarks.  

Academic Calendar and Schedules  

21. Academic Calendar for First Year of New Charter Term 
 

Several research studies have demonstrated the relationship between time-on-task and student 

achievement (Stigler, Lee and Stevenson 1987:1283). ISANAôs academic year operates on a 

single track, 177-day schedule broken into three trimesters. Hours of instruction exceed the 

minimum required by the state of California.  Teachers participate in 15 additional days of 

professional development prior to the beginning and during the school year (13 of these days are all 

day professional developments, and the remaining two are divided into early dismissal professional 

developments).  

 

Year 2021-2022 

School Starts August 17, 2021 

School Ends June 10, 2022 
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Holidays ¶ Admissions Day 

¶ Labor Day 

¶ Rosh Hashanah 

¶ Yom Kippur 

¶ Veteranôs Day 

¶ Thanksgiving 

¶ Christmas Day 

¶ New Yearôs Day 

¶ Martin L. King Day 

¶ Presidentsô Day 

¶ Cesar E. Chavez 

¶ Eid al Fitr 

¶ Memorial Day 

Breaks ¶ Winter Break: 12/20/21 ï 1/7/22 

¶ Spring Break: 4/11/22 ï 4/15/22 

Professional Development/ 

Pupil Free Days 
¶ Professional Development: 8/2 ï 8/13, 10/8, 1/10, 4/22  

¶ Pupil Free: 8/16 & 6/9 

Early Dismissal Days ¶ Staff Professional Development: 9/1, 11/3, 12/1, 2/2, 3/2, 5/4 

¶ Back to School Night: 9/8 

¶ Parent Conferences: 11/15-11/19 

¶ Open House: 2/23 

¶ Parent Conferences: 3/14-3/18 
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July 2021 

Sun Mon Tue Wed Thu Fri Sat 
    1 2 3 
4 5 6 7 8 9 10 
11 12 13 14 15 16 17 
18 19 20 21 22 23 24 
25 26 27 28 29 30 31 

 

July 2021 (0 Instructional Days) 
¶ 7/15-7/30- Staff Professional Development (Online, Asynchronous) 

 

August 2021 
 
 
 
 
 
 

                                                                                  11 

August 2021 (11 Instructional Days) 
¶ 8/2- 8/13-  Staff Professional Development and Back to School Kickoff (In 

Person, Live) 

¶ 8/16 ï Pupil Free Day-Meet & Greet  

¶ 8/17ï First day of instruction 

September 2021 
 

 

 

 

 

 

 30 

September 2021 (19 Instructional Days) 
¶ 9/1- Staff PD- 1pm Dismissal 

¶ 9/3- Admissions Day - No School 

¶ 9/6ï Labor Day Holiday/Rosh Hashanah- No School 

¶ 9/8 ï Back-To-School Night-2pm Dismissal  

¶ 9/16- Yom Kippur- No School 

 

October 2021 
 
 
 
 
 
 

 
50 

October 2021 (20 Instructional Days) 
¶ 10/8- Staff All Day PD- No School  

November 2021 
 
 
 
 
 
 

66 

November 2021 (16 Instructional Days) 
¶ 11/3 ï Staff PD- 1pm Dismissal 

11/12 End of Trimester 1 

¶ 11/11ï Veteransô Day Holiday - No School 

¶ 11/15 ï 11/19 ï Parent Conferences-2pm Dismissal 

¶ 11/22-11/26ï Thanksgiving Holiday- No School 

¶ 11/28-11/30- Hanukkah 

 

Sun Mon Tue Wed Thu Fri Sat 

1 2 3 4 5 6 7 

8 9 10 11 12 13 14 

15 16 17 18 19 20 21 

22 23 24 25 26 27 28 

29 30 31     

  

Sun Mon Tue We Thu Fri Sat 

   1 2 3* 4 

5 6* 7 8 9 10 11 

12 13 14 15 16* 17 18 

19 20 21 22 23 24 25 

26 27 28 29 30   

 

Sun Mon Tue Wed Thu Fri Sat 
     1 2 

3 4 5 6 7 8 9 

10 11 12 13 14 15 16 

17 18 19 20 21 22 23 

24 25 26 27 28 29 30 

31       

 

Sun Mon Tue Wed Thu Fri Sat 

 1 2 3 4 5 6 

7 8 9 10 11* 12 13 

14 15 16 17 18 19 20 

21 22 23 24 25 26 27 

28 29 30     
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December 2021  
 
 
 
 
 

 

79 

 

December 2020 (13 Instructional Days) 
¶ 12/1 ï Staff PD ï 1pm Dismissal 

¶ 12/1-12/6- Hanukkah 

¶ 12/20-12/31 Winter Break- No School 
¶ 12/25- Christmas Day- No School 

 

January 2022 
 

 

 

 

 

 

93 

January 2022 (14 Instructional Days) 
¶ 1/1- New Yearôs Day- No School 
¶ 1/3ï 1/7 ï Winter Break- No School 
¶ 1/10 ï Staff All Day PD- No School 
¶ 1/11ï Classes Resume 
¶ 1/17 ï Martin Luther King Jr. Holiday- No School 

February 2022 
 
 
 
 
 
 
 

112 

February 2022 (19 Instructional Days) 
¶ 2/2- Staff PD- 1pm Dismissal 

¶ 2/21 ï Presidentsô Holiday- No School 
¶ 2/23 ï Open House-2pm Dismissal 

 
March 2022 
 

 
 
 

 
 
 
 
 

134 

March 2022 (22 Instructional Days) 
¶ 3/2- Staff PD- 1pm Dismissal 
¶ 3/11 - End of Trimester 2 
¶ 3/14- 3/18 ï Parent Conferences ï 2pm Dismissal 
¶ 3/31 ï Cesar E. Chavez Observed- No School 
 

 

April 2022 
 
 
 
 
 
 
 
 
 

        149 

 
 
April 2022 (15 Instructional Days) 

          4/11-4/15ï Spring Break Holiday- No School 
           4/17- Easter 
¶ 4/22 ï Staff All Day PD- No School 

  

 

Sun Mon Tue Wed Thu Fri Sat 
     1 2 

3 4 5 6 7 8 9 

10 11 12 13 14 15 16 

17 18 19 20 21 22 23 

24 25 26 27 28 29 30 

 

Sun Mon Tue Wed Thu Fri Sat 

      1* 

2 3 4 5 6 7 8 

9 10 11 12 13 14 15 

16 17* 18 19 20 21 22 

23 24 25 26 27 28 29 

 30 31      

 

Sun Mon Tue Wed Thu Fri Sat 

  1 2 3 4 5 

6 7 8 9 10 11 12 

13 14 15 16 17 18 19 

20 21* 22 23 24 25 26 

27 28      

 

Sun Mon Tues Wed Thurs Fri Sat 

  1 2 3 4 5 

6 7 8 9 10 11 12 

13 14 15 16 17 18 19 

20 21 22 23 24 25 26 

27 28 29 30 31*   

 

Sun Mon Tue Wed Thu Fri Sat 

   1 2 3 4 

5 6 7 8 9 10 11 

12 13 14 15 16 17 18 

19 20 21 22 23 24 25* 

26 27 28 29 30 31  
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June 2022 
 
 
 

 
 

 
 
 
 

       177 

June 2022 (8 Instructional Days) 

¶ 6/10- Last Day of Instruction/ End of Trimester 3 
¶ 6/13ï End of the Year Pupil Free Day/Teachersô End Day 

 

ISANA MEETS ALL State Requirements 
 

 Pupil Free Day 

 Staff Professional Development Day 

 Teacher Professional Development 

 Parent Conferences/Back-to-School Night/Open House 

 Intersession Breaks ï NO SCHOOL 

* Holidays-No SCHOOL 
 

 

 

 

 

 

 

 

 

 

 

 

May 2022  
 

Sun Mon Tue Wed Thu Fri Sat 

1 2 3 4 5 6 7 

8 9 10 11 12 13 14 

15 16 17 18 19 20 21 

22 23 24 25 26 27 28 

29 30* 31     

 
 
 
 
 
 
 
 
 
 

                                                                              169 

May 2022 (20 Instructional Days) 
¶ 5/3- Eid al Fitr- No School 
¶ 5/4 ï Staff Professional Development- 1pm Dismissal 
¶ 5/30 ï Memorial Day Holiday ï No School 

 

 State Required Instructional Time ISANAõs Instructional Time Offered 

Kinder 
36,000 minutes 58,125 minutes 

175 days 177 days 

Grades 1 ï 
3 

50,400 minutes 58,125 minutes 

175 days 177 days 

Grades 4 ï 
8 

54,000 minutes 58,125 minutes 

175 days 177 days 

Total Instructional Days 2021-22 School Year: 177; Total Instructional Minutes = 58,125 minutes 

Sun Mon Tue Wed Thu Fri Sat 

   1 2 3 4 

5 6 7 8 9 10 11 

12 13 14 15 16 17 18 

19 20 21 22 23 24 25 

26 27 28 29 30   
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22. Sample Daily Schedules 
 

Bell Schedule   

ISANA provides a daily school schedule that exceeds the minimum daily instructional 

minutes set forth in the Education Code for non-charter elementary school programs.  During 

certain times (ex. parent conferences), ISANA Palmati Academy may use an early dismissal 

schedule.  

 

Grade Start 

of 

Class 

Start of 

Recess 

End of 

Recess 

Start of 

Lunch 

End of 

Lunch 

Dismissal Total Daily 

Instructional 

Minutes 

K/1 8:10 9:30 9:50 11:40 12:20 2:45 335 

2/3 8:10 9:55 10:15 12:00 12:40 2:45 335 

4 8:10 9:30 9:50 11:50 12:30 2:45 335 

5/6  8:10 9:55 10:15 12:35 1:15 2:45 335 

7/8 8:10 9:50 10:10 11:50 12:30 2:45 335 

 

Below are sample daily schedules (regular, early dismissal) per grade level.  Instructional 

schedules are based upon the following concepts and guiding principles:  
 

For Kindergarten and First Grade, English Language instruction includes two hours and 50 

minutes or 170 instructional minutes. These instructional minutes ill include a 30-minute 

read aloud during the afternoon Language Arts block. Read alouds (an instructional practice 

in which teachers, parents, and caregivers read texts aloud to children) are a core component 

of ISANAôs literacy program. Read alouds are tied to standards learning and have an explicit 

lesson plan with directed instruction, purpose, and objective for learning. At least 40 minutes 

of mathematics instruction is included daily. The instructional schedule also includes 60 

minutes of alternating Social Studies and Science instruction. It is during this afternoon block 

that teachers provide students with learning opportunities to integrate content areas through 

hands-on project-based learning. At minimum a 30-minute block is devoted to ELD 

instruction for ELôs while non-ELD students have opportunities to work in small flexible 

groupings on activities such as standard English learning (for Standard English Learners), re-

teach or pre-teach activities, partner reading, and journal writing. In addition, the 

instructional program also includes blocks in which students participate in Performing Arts 

and Technology.  

 

The student schedule for the middle elementary grades, second and third, differs from the 

primary students. As students transition from the primary years, their schedule is modified to 

meet their instructional and developmental needs. One of the key differences from the Kinder 

and First Grade Schedule is longer instructional blocks.  

 

For Second and Third Grade, English Language instruction includes two hours and 50 

minutes or 170 instructional minutes. These instructional minutes include a 20-minute read 

aloud during the afternoon Language Arts block. Read alouds are a core component of 

ISANAôs literacy program. Read alouds are tied to standards learning and have an explicit 

lesson plan with directed instruction, purpose, and objective for learning. 60 minutes of 
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mathematics instruction is included daily. The instructional schedule also includes 60 

minutes of alternating Social Studies and Science instruction. It is during this afternoon block 

that teachers provide students with learning opportunities to integrate content areas through 

hands-on project-based learning. At minimum a, a 30-minute block is devoted to ELD 

instruction for ELôs while non-ELD students have opportunities to work in small flexible 

grouping on activities such as standard English learning (for Standard English Learners), re-

teach or pre-teach activities, partner reading, sustained silent reading, and journal writing. In 

addition, the instructional program also includes a 45-minute block in which students 

participate in Performing Arts and Technology.  

 

As Fourth graders become proficient readers and read to learn instead of learning to read, the 

English Language instruction decreases to two hours and 15 minutes or 135 instructional 

minutes. These instructional minutes still include a 15-minute read aloud during the 

afternoon Language Arts block and are tied to standards learning and have an explicit lesson 

plan with directed instruction, purpose, and objective for learning. 50 minutes of 

mathematics instruction is included daily. The instructional schedule also includes 60 

minutes of alternating Social Studies and Science instruction. It is during this afternoon block 

that teachers provide students with learning opportunities to integrate content areas through 

hands-on project-based learning. At minimum a 30-minute block is devoted to ELD 

instruction for ELôs while non-ELD students have opportunities to work in small flexible 

grouping on activities such as standard English learning (for Standard English Learners), re-

teach or pre-teach activities, partner reading, sustained silent reading, Daily Oral Language, 

ST Math, and journal writing. In addition, the instructional program also includes a longer 

block of 60 minutes where students participate in Performing Arts and Technology. The 

increase in this block of instruction begins to prepare students for the block schedule they 

will transition into when they move to the middle school grades.  

 

As fifth and self-contained sixth graders continue to become proficient readers, English 

Language instruction decreases to two hours or 120 instructional minutes. 50 minutes of 

mathematics instruction is included daily. The instructional block of alternating Social 

Studies and Science instruction has now increased to 1 hour and 15 minutes or 75 

instructional minutes. It is during this block that teachers provide students with learning 

opportunities to integrate content areas through hands-on project-based learning. The 

increase in this block of instruction continues to prepare students for the block schedule they 

will transition into when they move to the middle school grades. At least a 30-minute block 

is devoted to ELD instruction for ELôs while non-ELD students have opportunities to work in 

small flexible grouping on activities such as standard English learning (for Standard English 

Learners), re-teach or pre-teach activities, partner reading, writing projects that are in 

different phases of the writing process, sustained silent reading, Daily Oral Language, ST 

Math, projects, and journal writing. In addition, the instructional program also includes a 

block of 60 minutes where students participate in Performing Arts and Technology.  

 

One of the biggest differences between the 6th through 8th grade schedule and students in 

self-contained classrooms (K-6) is the transition to block scheduling and attending class with 

multiple teachers per day. Students on the block scheduling attend 3 classes of 100 minutes 

on Mondays, Tuesdays, Wednesdays, and Thursdays meeting with their odd period teachers 
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on Mondays and Wednesdays and meet with their even period teachers on Tuesday and 

Thursdays. On Fridays, students meet attend all 6 periods for 50 minutes each. Another 

difference is the review/ELD/IWT during the last 35 minutes of each school day. This block 

is devoted to ELD instruction for ELôs while non-ELD students have support in homeroom 

Advisory. The block scheduling enables our teachers to implement project-based integrated 

and thematic instructional strategy by providing more time per class session to teach content 

to mastery while integrating content areas and using hands-on learning activities.  
 

Sample Instructional Schedules 
 
 

Grades Transitional Kindergarten through First Grade (Regular) 

Time Monday Tuesday Wednesday Thursday Friday 

8:10-9:30 Language Arts Language Arts Language Arts Language Arts Language Arts 

9:30-9:50 Recess Recess Recess Recess Recess 

9:50-10:30 Language Arts 

cont. 

Language Arts 

cont. 

Language Arts 

cont. 

Language Arts 

cont. 

Language Arts 

cont. 

10:30-11:00 ELD for ELs/ 

IWT* for EOôs, 

IFEPôs, RFEPôs 

ELD for ELs/ 

IWT for EOôs, 

IFEPôs, RFEPôs 

ELD for ELs/ 

IWT for EOôs, 

IFEPôs, RFEPôs 

ELD for ELs/ 

IWT for EOôs, 

IFEPôs, RFEPôs 

ELD for ELs/ 

IWT for EOôs, 

IFEPôs, RFEPôs 

11:00-11:40 Math Math Math Math Math 

11:40-12:20 Lunch Lunch Lunch Lunch Lunch 

12:20-1:10 Language Arts 

cont. 

Language Arts 

cont. 

Language Arts 

cont. 

Language Arts 

cont. 

Language Arts 

cont. 

1:10-2:10 Thematic Units 

in Social Studies 

Thematic Units in 

Science 

Thematic Units in 

Social Studies 

Thematic Units in 

Science 

Thematic Units in 

Social Studies 

2:10-2:45 Performing Arts Technology Performing Arts Technology PE 

2:45 Dismissal Dismissal Dismissal Dismissal Dismissal 

 

Grades Kindergarten through First Grade (Early Dismissal) 

Time Monday Tuesday Wednesday Thursday Friday 

8:10-9:30 Language Arts Language Arts Language Arts Language Arts Language Arts 

9:30-9:50 Recess Recess Recess Recess Recess 

9:50-10:30 Language Arts 

cont. 

Language Arts 

cont. 

Language Arts 

cont. 

Language Arts 

cont. 

Language Arts 

cont. 

10:30-11:00 ELD for ELs/ 

IWT* for EOôs, 

IFEPôs, RFEPôs 

ELD for ELs/ 

IWT for EOôs, 

IFEPôs, RFEPôs 

ELD for ELs/ 

IWT for EOôs, 

IFEPôs, RFEPôs 

ELD for ELs/ 

IWT for EOôs, 

IFEPôs, RFEPôs 

ELD for ELs/ 

IWT for EOôs, 

IFEPôs, RFEPôs 

11:00-11:40 Math Math Math Math Math 

11:40-12:20 Lunch Lunch Lunch Lunch Lunch 

12:20-1:10 Language Arts 

cont. 

Language Arts 

cont. 

Language Arts 

cont. 

Language Arts 

cont. 

Language Arts 

cont. 

1:10-2:00 Thematic Units in 

Social Studies 

Thematic Units in 

Science 

Thematic Units in 

Social Studies 

Thematic Units in 

Science 

Thematic Units in 

Social Studies 

2:00 Dismissal Dismissal Dismissal Dismissal Dismissal 

 

Grades Second through Third Grade (Regular) 

Time Monday Tuesday Wednesday Thursday Friday 
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8:10-9:55 Language Arts Language Arts Language Arts Language Arts Language Arts 

9:55-10:15 Recess Recess Recess Recess Recess 

10:15-10:30 Language Arts 

cont. 

Language Arts 

cont. 

Language Arts 

cont. 

Language Arts 

cont. 

Language Arts 

cont. 

10:30-11:00 ELD for ELs/ 

IWT* for EOôs, 

IFEPôs, RFEPôs 

ELD for ELs/ 

IWT for EOôs, 

IFEPôs, RFEPôs 

ELD for ELs/ 

IWT for EOôs, 

IFEPôs, RFEPôs 

ELD for ELs/ 

IWT for EOôs, 

IFEPôs, RFEPôs 

ELD for ELs/ 

IWT for EOôs, 

IFEPôs, RFEPôs 

11:00-12:00 Math Math Math Math Math 

12:00-12:40 Lunch Lunch Lunch Lunch Lunch 

12:40-1:00 Language Arts 

cont. 

Language Arts 

cont. 

Language Arts 

cont. 

Language Arts 

cont. 

Language Arts 

cont. 

1:00-2:00 Thematic Units in 

Social Studies 

Thematic Units in 

Science 

Thematic Units in 

Social Studies 

Thematic Units in 

Science 

Thematic Units in 

Social Studies 

2:00-2:45 Performing Arts Technology Performing Arts Technology PE 

2:45 Dismissal Dismissal Dismissal Dismissal Dismissal 

 

Grades Second through Third Grade (Early Dismissal) 

Time Monday Tuesday Wednesday Thursday Friday 

8:10-9:55 Language Arts Language Arts Language Arts Language Arts Language Arts 

9:55-10:15 Recess Recess Recess Recess Recess 

10:15-10:30 Language Arts 

cont. 

Language Arts 

cont. 

Language Arts 

cont. 

Language Arts 

cont. 

Language Arts 

cont. 

10:30-11:00 ELD for ELs/ 

IWT* for EOôs, 

IFEPôs, RFEPôs 

ELD for ELs/ 

IWT for EOôs, 

IFEPôs, RFEPôs 

ELD for ELs/ 

IWT for EOôs, 

IFEPôs, RFEPôs 

ELD for ELs/ 

IWT for EOôs, 

IFEPôs, RFEPôs 

ELD for ELs/ 

IWT for EOôs, 

IFEPôs, RFEPôs 

11:00-12:00 Math Math Math Math Math 

12:00-12:40 Lunch Lunch Lunch Lunch Lunch 

12:40-1:00 Language Arts 

cont. 

Language Arts 

cont. 

Language Arts 

cont. 

Language Arts 

cont. 

Language Arts 

cont. 

1:00-2:00 Thematic Units in 

Social Studies 

Thematic Units in 

Science 

Thematic Units in 

Social Studies 

Thematic Units in 

Science 

Thematic Units in 

Social Studies 

2:00 Dismissal Dismissal Dismissal Dismissal Dismissal 

 

Grade 4 (Regular) 

Time Monday Tuesday Wednesday Thursday Friday 

8:10-9:30 Language Arts Language Arts Language Arts Language Arts Language Arts 

9:30-9:50 Recess Recess Recess Recess Recess 

9:50-10:30 Language Arts 

cont. 

Language Arts 

cont. 

Language Arts 

cont. 

Language Arts 

cont. 

Language Arts 

cont. 

10:30-11:00 ELD for ELs/ 

IWT* for EOôs, 

IFEPôs, RFEPôs 

ELD for ELs/ 

IWT for EOôs, 

IFEPôs, RFEPôs 

ELD for ELs/ 

IWT for EOôs, 

IFEPôs, RFEPôs 

ELD for ELs/ 

IWT for EOôs, 

IFEPôs, RFEPôs 

ELD for ELs/ 

IWT for EOôs, 

IFEPôs, RFEPôs 

11:00-11:50 Math Math Math Math Math 

11:50-12:30 Lunch Lunch Lunch Lunch Lunch 

12:30-12:45 Language Arts 

cont. 

Language Arts 

cont. 

Language Arts 

cont. 

Language Arts 

cont. 

Language Arts 

cont. 

12:45-1:45 Thematic Units in 

Social Studies 

Thematic Units in 

Science 

Thematic Units in 

Social Studies 

Thematic Units in 

Science 

Thematic Units in 

Social Studies 

1:45-2:45 Performing Arts Technology Performing Arts Technology PE 
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2:45 Dismissal Dismissal Dismissal Dismissal Dismissal 

 

Grade 4(Early Dismissal) 

Time Monday Tuesday Wednesday Thursday Friday 

8:10-9:30 Language Arts Language Arts Language Arts Language Arts Language Arts 

9:30-9:50 Recess Recess Recess Recess Recess 

9:50-10:30 Language Arts 

cont. 

Language Arts 

cont. 

Language Arts 

cont. 

Language Arts 

cont. 

Language Arts 

cont. 

10:30-11:00 ELD for ELs/ 

IWT* for EOôs, 

IFEPôs, RFEPôs 

ELD for ELs/ 

IWT for EOôs, 

IFEPôs, RFEPôs 

ELD for ELs/ 

IWT for EOôs, 

IFEPôs, RFEPôs 

ELD for ELs/ 

IWT for EOôs, 

IFEPôs, RFEPôs 

ELD for ELs/ 

IWT for EOôs, 

IFEPôs, RFEPôs 

11:00-11:50 Math Math Math Math Math 

11:50-12:30 Lunch Lunch Lunch Lunch Lunch 

12:30-12:45 Language Arts 

cont. 

Language Arts 

cont. 

Language Arts 

cont. 

Language Arts 

cont. 

Language Arts 

cont. 

12:45-1:45 Thematic Units in 

Social Studies 

Thematic Units in 

Science 

Thematic Units in 

Social Studies 

Thematic Units in 

Science 

Thematic Units in 

Social Studies 

1:45-2:00 Performing Arts Technology Performing Arts Technology PE 

2:00 Dismissal Dismissal Dismissal Dismissal Dismissal 

 

Grades Fifth through Sixth Grades (Regular) 

Time Monday Tuesday Wednesday Thursday Friday 

8:10-9:55 Language Arts Language Arts Language Arts Language Arts Language Arts 

9:55-10:15 Recess Recess Recess Recess Recess 

10:15-10:30 Language Arts 

cont. 

Language Arts 

cont. 

Language Arts 

cont. 

Language Arts 

cont. 

Language Arts 

cont. 

10:30-11:00 ELD for ELs/ 

IWT* for EOôs, 

IFEPôs, RFEPôs 

ELD for ELs/ 

IWT for EOôs, 

IFEPôs, RFEPôs 

ELD for ELs/ 

IWT for EOôs, 

IFEPôs, RFEPôs 

ELD for ELs/ 

IWT for EOôs, 

IFEPôs, RFEPôs 

ELD for ELs/ 

IWT for EOôs, 

IFEPôs, RFEPôs 

11:00-11:50 Math Math Math Math Math 

11:50-12:35 Thematic Units in 

Social Studies 

Thematic Units in 

Science 

Thematic Units in 

Social Studies 

Thematic Units in 

Science 

Thematic Units in 

Social Studies 

12:35-1:15 Lunch Lunch Lunch Lunch Lunch 

1:15-1:45 Thematic Units in 

Social Studies 

cont. 

Thematic Units in 

Science cont. 

Thematic Units in 

Social Studies 

cont. 

Thematic Units in 

Science cont. 

Thematic Units in 

Social Studies cont. 

1:45-2:45 Performing Arts Technology Performing Arts Technology PE 

2:45 Dismissal Dismissal Dismissal Dismissal Dismissal 

 

Grades Fifth through Sixth Grades (Early Dismissal) 

Time Monday Tuesday Wednesday Thursday Friday 

8:10-9:55 Language Arts Language Arts Language Arts Language Arts Language Arts 

9:55-10:15 Recess Recess Recess Recess Recess 

10:15-10:30 Language Arts 

cont. 

Language Arts 

cont. 

Language Arts 

cont. 

Language Arts 

cont. 

Language Arts cont. 

10:30-11:00 ELD for ELs/ 

IWT* for EOôs, 

IFEPôs, RFEPôs 

ELD for ELs/ 

IWT for EOôs, 

IFEPôs, RFEPôs 

ELD for ELs/ 

IWT for EOôs, 

IFEPôs, RFEPôs 

ELD for ELs/ 

IWT for EOôs, 

IFEPôs, RFEPôs 

ELD for ELs/ 

IWT for EOôs, 

IFEPôs, RFEPôs 

11:00-11:50 Math Math Math Math Math 
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11:50-12:35 Thematic Units in 

Social Studies 

Thematic Units in 

Science 

Thematic Units in 

Social Studies 

Thematic Units in 

Science 

Thematic Units in 

Social Studies 

12:35-1:15 Lunch Lunch Lunch Lunch Lunch 

1:15-1:45 Thematic Units in 

Social Studies 

cont. 

Thematic Units in 

Science cont. 

Thematic Units in 

Social Studies 

cont. 

Thematic Units in 

Science cont. 

Thematic Units in 

Social Studies cont. 

1:45-2:00 Performing Arts Technology Performing Arts Technology PE 

2:00 Dismissal Dismissal Dismissal Dismissal Dismissal 

Grades 7 & 8 Block Scheduling (Regular) 

Time Monday Tuesday Wednesday Thursday Friday 

8:10-9:50 English 7/ 

English 8 

Math 7/ 

Math 8 

English 7/ 

English 8 

Math 7/ 

Math 8 

English 7/English 8  

Ancient Civilizations/ US 

History Physical Education 7/8 

9:50-10:10 Nutrition Nutrition Nutrition Nutrition Nutrition 

10:10-11:50 Ancient 

Civilizations/ US 

History  

 

Earth Science/ 

Physical 

Science 

Ancient 

Civilizations/ 

US History  

 

Earth Science/ 

Physical 

Science 

Art 7/Art8- Dance  

Math 7/Math 8 

11:50-12:30 Lunch Lunch Lunch Lunch Lunch 

12:30-2:10 Art 7/Art8 Physical 

Education 7/8 

Art 7/Art8 Physical 

Education 7/8 

Earth Science/ Physical Science 

Physical Education 7/8 

2:10-2:45 ELD/ Advisory  ELD/ Advisory  ELD/ Advisory  ELD/ Advisory ELD/ Advisory  

 

Grades 7 & 8 Block Scheduling (Early Dismissal) 

Time Monday Tuesday Wednesday Thursday Friday 

8:10-9:50 English 7/ 

English 8 

Math 7/ 

Math 8 

English 7/ 

English 8 

Math 7/ 

Math 8 

English 7/English 8  

Ancient Civilizations/ US 

History Physical Education 7/8 

9:50-10:10 Nutrition Nutrition Nutrition Nutrition Nutrition 

10:10-11:50 Ancient 

Civilizations/ US 

History  

 

Earth Science/ 

Physical 

Science 

Ancient 

Civilizations/ 

US History  

 

Earth Science/ 

Physical 

Science 

Art 7/Art8- Dance  

Math 7/Math 8 

11:50-12:30 Lunch Lunch Lunch Lunch Lunch 

12:30-1:30 Art 7/Art8 Physical 

Education 7/8 

Art 7/Art8 Physical 

Education 7/8 

Earth Science/ Physical Science 

Physical Education 7/8 

1:30-2:00 ELD/ Advisory ELD/ Advisory  ELD/ Advisory  ELD/ Advisory ELD/ Advisory  
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Instructional Days and Minutes Calculator 

Grades Grades Offered

Number of 

Regular 

Days

 Number of 

Instr. 

Minutes 

Per Regular 

Day

Number of 

Early 

Dismissal 

Days

Number of 

Instr. 

Minutes 

Per Early 

Dismissal 

Day

Number of 

Minimum 

Days

Number of 

Instr. 

Minutes 

Per 

Minimum 

Day

Number of 

[Other] 

Days

Number of 

Instr. 

Minutes 

Per [Other] 

Day

Total Number 

of Instr. Days

Minutes 

Req'd Per 

State Law

 Total 

Number of 

Instr. 

Minutes

Number of 

Instr. 

Minutes 

Above/ 

Below State 

Req't.

TK/K Yes 159 335 12 290 6 230 0 0 177 36000 58125 22125

1 Yes 159 335 12 290 6 230 0 0 177 50400 58125 7725

2 Yes 159 335 12 290 6 230 0 0 177 50400 58125 7725

3 Yes 159 335 12 290 6 230 0 0 177 50400 58125 7725

4 Yes 159 335 12 290 6 230 0 0 177 54000 58125 4125

5 Yes 159 335 12 290 6 230 0 0 177 54000 58125 4125

6 Yes 159 335 12 290 6 230 0 0 177 54000 58125 4125

7 Yes 159 335 12 290 6 230 0 0 177 54000 58125 4125

8 Yes 159 335 12 290 6 230 0 0 177 54000 58125 4125

9 No 0 64800 0 -64800

10 No 0 64800 0 -64800

11 No 0 64800 0 -64800

12 No 0 64800 0 -64800  

Professional Development  

25. How the School will Provide Professional Development  
 

At ISANA we see every staff member (certificated and classified) as an educator, as 

someone whose interactions affect the academic and social-emotional progress and 

achievement of all students. Therefore, we provide rigorous professional development to all 

ISANA staff. For two weeks before the school year starts, and again at various points 

throughout the year, ISANA brings together all educators across all schools together in 

person, through online live sessions, and/or through asynchronous interactive sessions 

monitored through our HRIS system. This gives us opportunities to increase leadership, 

cross-train staff, standardize training, ensure all staff has common language and are working 

towards a common mission, vision and goals, and increase the positive effect each staff 

member had on student achievement. Such a conference requires much coordination between 

each of our departments and inclusive conversations among and between departments.  

 

In addition, educators from all departments meet weekly in ñCollaborative Teamsò, in which 

they plan collaborative teaching lessons, analyze data, and discuss individual supports 

needed for students.  

 

1) How Initiatives are Chosen 

 

Students learn best with teachers and educators who are knowledgeable of their subject field, 

are well trained to deliver rigorous instruction, and to attend to the diverse needs of each 

student as an individual. A focus for professional development is selected each year from 
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both quantitative (using, for example, student assessment data) and qualitative reflection 

(using, for example, classroom observation data) on the schoolôs progress towards its goals. 

Additionally, based on this data, plans are developed to address needs of individual teachers 

and educators, grade levels, content area specialists and for school-wide staff development 

initiatives. Training may be provided by ISANA staff but will also be provided by outside 

consultants or experts.  
 

Professional development includes time for teacher collaboration and curriculum 

development. Teachers observe and share expertise with each other. In the first year of the 

charter term, topics of professional development include topics such as State Standards for 

the Teaching Profession, state standards, formative assessments, small group instruction, 

Standards for Mathematical Practice, Next Generation Science Standards, Readerôs 

Workshop and Writerôs Workshop, Culturally Responsive Pedagogy, Project-Based 

Learning, Thematic Teaching, Positive Behavior Intervention Support, strategies for 

supporting Students with Disabilities and English Language Development, and Principles of 

Learning. Staff also receives training in the varying programs used by students as part of the 

instructional program so that those programs are implemented as effectively as possible. New 

teachers take part in a ñNew Teacher Instituteò in which they are oriented to ISANA, mission 

and vision, and key programs.  

 

In addition to receiving training during these professional development sessions, staff also 

gets the opportunity to review and analyze student and school data. School and district 

leadership guide staff through data analysis, identifying strengths, areas of need and using 

that data to develop action plans that drive student learning forward. The cyclical process of 

data analysis continues throughout the year during all staff professional development as well 

as grade level meetings and weekly school professional development. The preparation of 

teachers and educators and support for their continuing professional development are critical 

to the successful implementation of our academic program.  

 
 

2) Weekly School Site Professional Development  

 

Additionally, teachers and other staff meet every Wednesday at the end of the school day to 

receive professional development identified as a need or focus, do common planning, analyze 

student work and review progress towards student and school-wide achievement goals. The 

process of inquiry and data analysis continues throughout the year, including after each 

schoolwide Diagnostic assessment, administered around the beginning of each trimester, as 

well as a fourth time for K-2 students. As teachers and educators from all grade levels are 

together, this is an opportunity for vertical planning and discussions to take place.  

 

Weekly school level professional development is also guided by the individual yearly 

professional goals selected by each teacher and staff member at the beginning of the year. 

Each teacher meets with their leadership team at the beginning of each year and throughout 

the school year to develop an instruction-focused goal and action plan which includes ways 

in which the school leadership team can assist the teacher in achieving his or her goals. 

Coaching sessions and observations take place on regularly that focus around those 

individual goals. To ensure the value of these sessions, instructional leaders receive training 
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in Cognitive Coaching, a research-based model that capitalizes on teacher strengths and 

cognitive processes. 

 

3) Grade Level Meetings  

 

On a weekly basis, teachers will engage in collaboration and co-planning time with partner 

teachers (e.g. kindergarten teachers, 7th and 8th grade teachers) and/or departments (e.g. 

middle school math, Performing Arts). This time is frequently used to co-plan, for example, a 

project-based learning unit or performance task as well as reviewing and analyzing most 

recent student data. Instructional Coaches facilitate these meetings by creating agendas and 

activities to meet the needs of assigned grade levels.  

 

2020-2021 Professional Development Theme: Creating a New and Better World As 

ISANA, the decisions we make, including those around professional development, are made 

in the best interests of students and prioritizing equity and justice. We are committed to 

taking strategic and sustained action to create equitable practices in our classrooms and 

campus environments that empower our students, educators and communities with the tools 

they need to dismantle systems of oppression and create a more just world. ISANA staff 

began the 2020-2021 school year with an introduction to the PD theme for the school year: 

Creating a New World: A Focus on Equity and Justice in Schools. This included 

participation it the ñ21 Day Racial Equity Habit Building Challengeò as the first step in 

engaging explicitly in educator professional development around racial justice, equity, and 

implicit bias. Throughout the year, all staff will continue to engage in professional 

development and discussions on the topics of race and equity. 

 

Professional Development to Address the Impact of COVID-19 

In addition, as we encounter shifts in practice around instruction and health and safety, we 

recognize the need to support staff in learning to do their job in a different way. All staff will 

receive support and professional development in health and safety protocols, basic 

technology proficiency, innovative distance learning models, and social-emotional learning, 

in topics such as: 

  

o Health and safety, PPE, and social distance requirements 

o Workspace/classroom cleaning protocols 

o Effective technology applications 

o Communication tools and modalities 

o Virtual platforms 

o Social Emotional Learning 

o Competency-based Learning 

o Project based learning 

o Universal Design for Learning (UDL) 

o Best Practices for English Learners 

o Flipped classroom model 

o Positive school climate 
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o Restorative practices 

o Growth Mindset 

o Trauma informed care 

 

26. Recruiting Qualified Teachers  

 

In order to fulfill the mission and vision of its charter, ISANA recruits educators who are 

qualified, talented, and invested in its mission and vision.  We use the following 

strategies/sources to recruit teachers:  

¶ Traditional posting sites such as EdJoin.org and Indeed.com  

¶ Attending Job Fairs  

¶ Targeted University contacts  

¶ Using the career services posting systems of teacher preparation programs  

¶ Pipeline within ISANA of ISANA staff who become qualified to teach. This has been 

a successful strategy used by ISANA in building an excellent staff, as these staff 

members are well-versed and invested in the schoolôs mission and vision and familiar 

with the school community.  

To help recruit and retain the teaching staff that we need, ISANA  works to ensure that staff 

feel positively about their compensation and appreciation, their working environment and 

their opportunities for growth. As funding levels allow, ISANA maintains a salary table 

competitive with local districts. ISANA leadership also tracks teacher satisfaction with the 

working and learning environment provided by the school via annual climate surveys as well 

as skip-level meetings. The surveys allow staff to provide feedback on multiple measures 

related to their satisfaction and requests their input regarding changes that can be made to 

improve the school and the services provided to all stakeholders; skip-level meetings 

provide, among several other benefits, staff with an additional forum to voice their thoughts 

and ideas.  

 

In 2019-2020 ISANA developed its Effective Educator Framework, whose purpose was to 

define specific indicators of an effective educator that place student learning in the forefront 

and link these to clear outcomes in order to hire and retain the most effective teachers. The 

framework is designed to promote growth and development, place student learning at the 

center, recognize excellence, set a high bar for professional teacher status, and shorten 

timelines for improvement. The framework is reviewed with incoming and returning 

teachers, who then chart their progress towards becoming a highly effective educator.   
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Each of the four competencies listed above in this model is divided into key behaviors, which describe 

the actions an educator and leader should take to demonstrate proficiency in that competency. 

 

 

A Highly Effective Innovative ISANA Educator:  
Inspires Change 

A. Is a change-maker: Holds high expectations for all students and holds self and 

others accountable for achieving this. Ignites opportunities for students and 

families; 
B. Is a problem solver: Looks for, evaluates, and implements innovative, creative 

and pragmatic solutions to problems. 

a. 1) Identify, Define, and Own Problem. 2) Evaluate Multiple Solutions. 3) 

Make a decision on a Solution. 4) Implement Solution. 5) Reflect and 

evaluate effectiveness of Solution and implement new solution if needed 
C. Is a system-thinker:  Creates effective systems and practices where they are 

needed that foster ISANA (innovation, social-awareness, networking, and 

achievement). 










































































































































































































































